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IFOLCE-9 Conference Program (June 26-28, 2026)

Pre-conference Workshops: June 26 (Venue: D1-LP-02, EAUHK)

Time Venue Activity
12:00-12:45 Registration
Welcome Speech:
12:45-13:00 EdUHK Representative
Prof. Meichun Liu (Conference Chair)
13:00-14:00 Workshop 1: LLMs and empirical approaches in linguistic studies
14:00-14:30 Tea Break

Workshop2: Chinese linguistics and education in the Al era
Topic 1: | Akl AT RS 5 S0 FU B Hp SR

Prof. Xiliang Cui, Beijing Language and Culture
University (Host)

14:30-15-30 Prof. Chaofen Sun, Stanford University

Prof. Zhuo Jing-Schmidt, University of Oregon
Prof. Meichun Liu, City University of Hong Kong
Prof. Chunyu Kit, City University of Hong Kong
EdUHK Prof. Marc Allassonniére-Tang, Centre National de
la Recherche Scientifique (CNRS)

Prof. Jing Wang, Princeton University

14:30-17:00 | 15:30-15:45 Q&A
Topic 2: | AR = B SC AL 10 B P A 49 e 87K

Prof. Timothy Chan, The Education University of
Hong Kong (Host)

Prof. Yang Zhao, Peking University

15:45-16:45 Prof. Yongping Zhu, University of Notre Dame
Prof. Chih-p’ing Chou, Princeton University
Prof. Chengzhi Chu, University of California,
Davis

Prof. Zhirong Wang, Columbia University

Prof. Jincheng Liu, University of Notre Dame

16:45-17:00 Q&A
18:00-19:30 Science Park Dinner Time
19:30-20:30 Organizing Committee Members’ Meeting

Workshop format: Speakers are invited to speak for less than 2 mins each time to involve others in the
discussion/correspondence.



Conference Day 1: June 27 (Venue: LI Building-3F, CityUHK)

Time

Venue

Activity

08:30-08:55

Outside LI-3505

Registration

09:00-09:15

09:15-09:55

09:55-10:45

LI-3505

Opening Ceremony

Prof. Wenjung Li (Vice President of CityUHK)

Prof. Niels O. Schiller (Head of LT Department, CityUHK)
Prof. Timothy Chan (Head of CHL Department, EQUHK)

Keynote Speech 1 (30m+10m Q&A)
Prof. Marc Allassonniére-Tang, Centre National de la Recherche
Scientifique (CNRS)
Gender in language, society, and artificial intelligence
Chair: Prof. Zhuo Jing-Schmidt

Invited Speeches 1-2 (20m/each+10m Q&A)

09:55-10:15 Prof. Xiliang Cui, Beijing Language and Culture University
ALH 5T R E B S #0E 1]

10:15-10:35 Prof. Chaofen Sun, Stanford University
Adjectival Predicates: Realis versus Irrealis Modalities

10:35-10:45 Q&A

Chair: Prof. Timothy Chan

10:45-11:00

Outside LI-3505

Tea Break

11:00-12:35

LI-3505

Invited Speeches 3—6 (20m/each+15m Q&A)
11:00-11:20 Prof. Yang Zhao, Peking University
SCEAAE [ bR ep SCECE R A
11:20-11:40 Prof. Yongping Zhu, University of Notre Dame
PHUR e 5#UAE S8 65 NLHIHTIRR
11:40-12:00 Prof. Zhuo Jing-Schmidt, University of Oregon
Fictive Argument and Affective Stance in Discourse
12:00-12:20 Prof. Jing Wang, Princeton University
HOAS s FET ORI F AR PURE B S
12:20-12:35 Q&A
Chairs: Prof. Chunyu Kit; Prof. Caesar Lun

12:35-14:05

3F Canteen,
LI Building

Lunch

14:05-15:30

LI-3508; LI-3601;
LI-3614; LI-3500

Parallel Session 1 (5 papers/room; 15m/each+10m Q&A)

15:30-15:45

Outside LI-3505

Tea Break

15:45-17:10

LI-3508; LI-3601;
LI-3614; LI-3500

Parallel Session 2 (5 papers/room; 15m/each+10m Q&A)

17:10-18:20

LI-3508; LI-3601;
LI-3614; LI-3500

Parallel Session 3 (4 papers/room; 15m/each+10m Q&A)

18:30-20:30

Faculty Lounge,
9F Bank of China
Building

Conference Dinner
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Conference Day 2: June 28 (Venue: LI Building-3F, CityUHK)

Time Venue Activity
Invited Speeches 7-10 (20m/each+10m Q&A)
09:00-09:20 Prof. Chih-p’ing Chou, Princeton University
“CZ AR, AR FHSIE IS S WL
09:20-09:40 Prof. Chengzhi Chu, University of California, Davis
Attentional Affordances of E-Writing in L2 Chinese Literacy: A Task-
Design Framework
09:00-10:30 | LI-3505 09:40-10:00 Prof. Zhirong Wang, Columbia University
PUF LR A TRTE 2R 7 RIS A S QLT 7T
10:00-10:20 Prof. Jincheng Liu, University of Notre Dame
The Principle of No-Synonymy: Two Case Studies of Chinese Near-
Synonymous Sentential Constructions
10:20-10:30 Q&A
Chair: Prof. Cong Wang
10:30-10:45 Outside LI-3505 Tea Break
10:45-12:10 332‘1)2 ﬁ:gggé’ Parallel Session 4 (5 papers/room; 15m/each+10m Q&A)
3F Canteen,
12:10-13:30 LI Building Lunch
13:35-15:00 ﬂjg(l)iz ﬁ:gggé’ Parallel Session 5 (5 papers/room; 15m/each+10m Q&A)
15:00-15:15 Outside LI-3505 Tea Break
15:15-16:40 ]]jjg(l)j: ﬁ:gggé’ Parallel Session 6 (5 papers/room; 15m/each+10m Q&A)
Keynote Speech 2 (30m+10m Q&A)
Prof. Martin Hilpert, University of Neuchatel
16:40-17:20 | LI-3505 Constructions with crossed syntactic dependencies show elevated lexical
cohesion: The compensatory collocation hypothesis
Chair: Prof. Chaofen Sun
17:20-17:35 LI-3505 Closing Ceremony

Presentation time: 30 mins for Keynote Speaker; 20 mins for Invited Speakers; 15 mins for Oral Presentations
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Oral Presentations Schedule: Parallel Sessions (15 mins/paper; 10 mins Q& A/session)

Day 1: June 27, Session 1, 14:05-15:30

1A: LI-3508

1B: LI-3500

1C: L1-3601

1D: LI-3614

Time Chinese Studies with Empirical Methods Phonetics and Phonology Chinese Lexical Semantics (1) Discourse and Pragmatics
TR VAU T R 7T A B AR AR A RE RS (1) s B
How Frequency and L2
Proficiency Moderate the W AE EAE BT Dx” o
14:05 Congruency Effect in Lu Xiaolong, On the L2 Acquisition ft zﬂﬁ%%ﬁﬁﬁlﬁ T ) E B A 1 2
| Collocational Processing? Fang Shaohua, ¢ Lo ACQUISTIO Jin Wenhua AL o e Deng Yingjie WAERICEELSI) | Wen Junyi
14:20 Evidence from L2 Chinese Liu Xiaoyu of Chinese vowels AR ﬁ;é@éﬁnﬁ)?fﬁ'ﬁ BEWF R
Learners in an Acceptability REFTS
Judgment Task
: ‘ i A S SR E
: o i : 41 o ¥k An Overview of fE'EI vl
14|20 BT (BEED &R T, ?ﬁ;%ES%;Z FE, Subjective Quantities Liu Si Bk PORPENEE E. e L
iine R AT i e ‘Cai’ in Mandarin i SEAZAmteEE | 0
' : Chinese e JR ST 4T
435 7 ERFAERS FA25]
i BT /MR RIN T IRY | Wu Yufeng, FHPOERFE & EYr# | Sun Shuang, | AlW“7 HIEHIIRS Fiane Yinin P4 DY R = A5 1 P
1450 B O L LiuMeichun | [ JEF) X | Jidunfei | REUIIIAESHLRTST & mne FERFIERS LT
' TR SEUE D BT
ST i B A Heritage literacy practices
14:50 B in] ) ] U L AE 2 - - 2 on social media: A
e o . B \ = &t S 1A & R <PI i 2 D e . L .
| “ZR V1P V2@ IAET | Yang Shiyuan ﬁﬂ%ﬁ ?//J\E—Eln a )Elg}g W mjﬂﬁl_:] i‘v nE i Xu Zhao narrative exploration ofa | Du Yuji
15:05 AR R e L Chinese heritage language
speaker’s identity
Error analysis of Chinese s K S IR ot .
. g eqe . A 0 N — Y N
13:05 | modal words of possibility in | | ey pusieE || SURIGEAEHEAS) e | L,
| the interlanguage of native Lin Ting-Shiu . e b s = Li Korwin \ S 7 o b PTL Zhang Mo B EREE: M Liu Liu
1520 S k fE 1 h d Iﬁ?&lﬁ%)ﬁagﬁﬂlm L@ﬂ%%lnXEZﬂﬁﬁh Rk S
. peakers of English an o WEIEIT K
native speakers of French S LA 5
15:20
| Q&A
15:30
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Day 1: June 27, Session 2, 15:45-17:10

2A: LI-3500

2B: LI-3508

2C: LI-3601

2D: LI-3614

Time anAI & Chinese Writing GenAI & Chinese Vocabglary Ge{lAI & Chinese Grampqr GenAI & Multimodal Chinese Teaching
A AN TR ge B R A Az N T R B 3 5 Az N T R B SRR Az N T e B S A R rh S 2
Zhao
. . . . Beyond the Tool: The Critical | Yaru, Bridging Linguistic Theory s " e
15:45 ’_IE R ALY %jﬁfﬂ??ﬁi Xie Jinevi Role of Cognitive Fit in Pan and Classroom Practice: m&ﬁ%@g%} ALTLRXS CSL Luo
| FARDESE R REES R ePen gyl Aligning Al Videos and Lihui, Leveraging GenAl for Xia Yufei o) M P S S R Ziqiang,
153 —Ii3F LLM A Weiyi%l g Teacher Narration with Yang Scaffolding Complex a4 12 IJ['E:]‘ DL KR Guo
16:00 HLE ) ) SZE R 5F Learner S;yles .f(?:’ Vocabulary Q}irrllh, SyntactlcPSt(ll'uctures in CSL SLY =45 Ry Yueyuan
: cquisition edagogy
Zhong
16:00 BN TR fE Accessibility of Anaphoric R
N T2l h IR Xu Xiufen (GenAD HPUE 151/ Chen Forms in Mandarin: A Zhan LA Feedforward R[] AL R v gg%’
| AR B R Illluo ll\l/lfn | HEEWTH S SRR R —— L Shu ein Comparative Study between Yuxi% AVIAERERR . 2GR T/Wlé
61 B R sk | TS | Human Cognition and WHIT Pty
: AR enerative
16:15 Generative Adversarial Zhu Yu, ) . IS\nalyzting iﬁhte St}' ntax% G five Al Scaffolding i
Authentication: An Wong CIEGSE Y NI s Y 7h g}r}l@n 1csRn eﬁta;:.e 0 M Zrhera ve qc ‘,‘Ea tOB mgdln
| Innovative Sheung Ping, | XJ 7B R 2 2] 1 SR BE AL 140, 1nese Besutative a Advanced LOntent-2ase Luo Han
. . . e Xiaoli Constructions with Yanxiao Chinese Courses: A Multimodal
Solution for Detecting Al- Chan Kin HIHE AT . .
16:30 Generated Essa Win Generative Al and Its Pedagogical Model
: cherated Lssays g Pedagogical Applications
16:30 The Application of Generative Al, Translanguaging,
ChatGPT in Creating Rao Emma, R\ e T e \ 2 ] and Multimodal
| Chinese Cultural Zhao %j _jC j(;cz %‘IJE{}%E;%};R Zslllilri)g Al % l% g ZE TE X}j} EE E;ﬁ X Li Lin Participation in Diverse Beginner | Li Xiaoyi
Context Scripts: An Activity Ruohan ARSI b FFWTIL K i Z Chinese Classrooms: Rethinking
16:45 Theory Perspective Scaffolding and Learner Agency
: A T Y ing-
1629 (Gen/?lz )ﬁ ) E/g%ﬂuﬁp From Corpus to Classroom: Hun FETIAHAR AR, FLAE 7 W{lViSIing e T e e Luo Lin,
AT vahin . .| Validating LLM-Assisted s T e & GenAl e [l bR SC 2 AR Zou
| BRI EF ) EAERE | Zhou Yinzi B . Cheung | IDS ¥} Transformer 2845 | Thomas, o = o o
[olebging) y ehavioral Profiles for . 1S e e iy 2215 BN Weixia,
17:00 5%” }@c‘%%’u‘ EE;]%} H@A - W% Mandarin Verb Choice Hin A2 R AR OE Lan Bai Yifan
: INFSAT TR S B F iqian
17:00
| Q&A
17:10




Day 1: June 27, Session 3, 17:10-18:20

3A: LI-3500

Interactional Perspectives on L2

3B: LI-3508

Discourse-pragmatics and Chinese

3C: LI-3601
Culture, Affect, Genre, and Chinese

3D: L1-3614

Time . . . . Sociolinguistics and Chinese Learning
Chinese Education Teaching Education Fh G aE 2 L pE g — e
BN A T BB SR 1 G P B R A, DHE, GEREREHE H R R PR A
B LML T ) S XE Rl SRR
17:10 0 — AT B s T
E 1] 35 3 . 9 ’ : . ;H{‘ I BEAAALNAY . Il = 1t M T ] ]
| = rtﬂ iifﬁﬁ: S RIS ) F S AL TTEAL | Duan Yuxiang ffﬂ'] 1;1{&)3 fe - Zhu Qinghong %%Eg iJrj\j(?;,ﬁE%{B: Wang Jiahui
' RS R ThRE
The Impact of Social
YWAE —iERL S N X . . Support on Intercultural . .
17:25 %;DD i;i;g/_:ﬁﬂg m KB A DUE Ren Qianfan O PER B T R Communicative ]zalllla\ngli(slﬁ
| “[{|£Eif” E’Jn_ﬁ_ij;jj a1 (13458 BT 23— R Wan Zitong, FOIRALIE 25 18] 7 A Chen Zhao Competence among Mohamed Avub
17:40 L RERF 70 K% 1 25 50 8 ~1one R AR 5 Chinese as a Foreign o
WRYESER P Language Learners in
Malaysia
L2 Acquisition or
Comprehension? A Study on Chinese
Analyzing I ST Language Learning
17:40 Interactions to O NE | T g1 = i PARBUE To B 1E Anxiety of .
| Improve Second Kat Wing-Sze al;ég}igﬂgf - R BB ) (20777 SRS International Students in A ZahIl’lu\tY;IIl{ha?ri’ono
17:55 Language Learning R 3T English-Medium ty
in GCE A-Level Curriculum Programs in
Paper II (section B) China
of Chinese Literature
17:55 | M iEHEERA) o - - : UK, T SRR AT
- . F b bl [ 55 2% A , B FAITAE (115 % X ' -
O R A B T ws | OPIEEE  | DTTRONEE | | MASGEMAEILE | ChenKefan
18:10 | ABRIAERFI . he T TBLT {3 SCALRERG 53
18:10
| Q&A
18:20

VI




Day 2: June 28, Session 4, 10:45-12:10

4A: LI-3500 4B: LI-3508 __4C: LI-se01 4D: LI-3614
. . . . . Chinese Teaching Materials and Constructional variation and
Time GenAl & Pedagogical Innovation Chinese texts and Learners' Development Cirrtomlin s (1) Constructionalization
N 20 &b p] S B IE2 y %‘EE. ;ﬁiﬁ@v‘ﬂ Zx e N A 2
AN LR PRI B DL BLRE O SRR (1) PSR
A Study on Measuring N N Semantic Prosody
1045 SRR SCHOTA | WangRu, |, e Linguistic PURTAHES R | gopygy, | Across Varicties: |
| T B B B 5 Zhans Fut Difficulty of Chinese | Lee Yoonyoung | 7ebricifi#r5 Ty ReR W% ’ Linking Usage and Guan Sumin
11:00 = Hele »~ U ghu Educational Texts for r AU Intuition in Chinese
Personalized Learning Long Passive Variation
He) ek ] ot FH 8 e S e g ~
N, v — Y Y Sy N Sy — Ay 5 E* nl
11:00 | The Smart Teaching Model for POE A2 2] H AR ) BESIHMEZE. (P Chr . Zj‘J_ VA RS A o
. ) . . NP . = Yu Haiyan, i Liu Yue, WAl Hrndgk Lin Jingxia,
| Online TCFL: Addressing Hu Jinbo EITAT RS AR & Lin Ruo #E) 5#r (ACTFL SunYihan | fEVEAAA . %. 1 | Teo Ming Chew
11:15 | Challenges with Generative Al KA K TR T bREY MEXSE e e g
o T =R R B4R
Cognitive Mechanism A B R
. P BB LS AT TR ; of Chinese “Pseudo- TUI R T2 o Yip Ka-Fai,
1S ﬁtﬁi %ﬁ ‘5? . /E{ﬁﬂf E/Jii N Semantic Violation” Liang Muhan, YA B R oL . FIH S 2 HEREHE Benjamin K.
| FliReEIPE: BIRBMEIME Wigis X S o | Zeng Ying — Ryt
11:30 | #Esmsee 2 SHEHA Verb-Object Wang Jiangin | 3t )8 H——L 503 A LI Tsou,
’ A P RE LR DT L Collocations in L2 W2 I AE 22 A1 M 15 Thomas Ho
Learners
11:30 | FER AR S 5 3 BAATHEAA TAE | Zhu Zhuolin, | BRREESAEREEF PRVE G LI GE| 32875
| WAL R e R e S L AE 3 B R 2RI DUE 2] Zhu FeEt e A1 oo Betd KON L 7 BT Yang Daran
11:45 HMNEE O I T W Chengzhang paxiin A R 32 LA
SHEHATIES R e S P A Collostructional
. . N ‘ VR B R ] YELE [ FR B e alysis of the
Ll GenAl T B8 2= [ = 1 H S Qin Ke, m %iln - ;l%‘ s H . . ﬂ‘jf ) EP ,II%%Z Alternative Negative Chen Xiuting,
| 2 ) R SR ARG T Tala Preeya AR A R o Li Guangxi SR HHA R AL T It Comparatives: Liu Meichun
12:00 52> éé%f'ﬁ HET 7 —%jﬁf&fﬂ%ﬁj\ Pragmatic Inferencing
R 5 A AL with Semantic Polarities
12:00
| Q&A
12:10
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Day 2: June 28, Session 5, 13:35-15:00

5D: LI-3614

5A: LI-3500 5B: LI-3508 5C: LI-3601 Chinese Teachine Materials and
Time GenAl & Chinese Knowledge Practices Corpus and Computational Linguistics Experimental and Psycholinguistics Curriculum %esign @)
A RN T i B e SRl B 1 se e} B R S HheE S IO PR F 5 B BT (2)
Monolingual versus Bilingual
T Bl ) A 2 e e Instruction in L2 Chinese Wang o
13:35 SEL, D)7 Choi Yuk é{%%*md\%iiﬁ . Grammar Teaching: Behavioral | Qiping,Tian T’Q@. %E_EBQ_E o
| TR 2 {81 I BT R Ling ot RTER | R Outcomes and Teacher— Liping Wu | *1 L8k HTEALT | MaYinglu
13:50 Bind PERF I , PIng. SCHR AT IR
il Student Interaction Junjie,Feng
Mechanisms Liping
Znat T B Automated Readmg Designing Advanced
13:50 N TR TR Text Grading for 7h Chi for Academi
7| BIRPFMEBIUCE | Yang Jianfon, | Intemational Chinese | 0S| UKW FIBUEERESIN |, Ghnese o feadeiie |
|| mplEA At | Tao Yuan | Education Using BERT 2yu, THF%: Sk E AR urposes: Linguis g
14:05 Lei Lei Inquiry as Pedagogical
: TR 5T and Standards-Based Practi
B Cross-Attention ractice
The Non-Nativelike Neurocognitive L
. BT 2 R R Mors: Qraceful, Less Signatures of HRMb ] 5 3CAEIE
14:05 | FETEFESHEMERNS Familiar? A Corpus- . . . 1 N
e A R 2 ok Based Studv of Litera Livi Hierarchical Syntax Processing: Wane Lin Bic: LI THEF Liane Yin
! ’\"/ *E ; p_? R PV as(e}raceuiny(?hine:e y ERP Evidence from Second g (CSPYHM 1A 5N g Ymg
14:20 AR FE Writing Language Learners of Mandarin SNSZIE AT
Chinese
“Playing Games, . .
3 R T R R 3 BB A Learning Chinese”: In- Short-term training experience
: AREEE: AN THE Game Text for L.2 shapes the neural Ma Jing PR RS AR .
| e s v g Xiao Yanhe . Zhao Ning representation when processing . . g Chang Li-Ping
BEAEAZNIEE ST Chinese Vocabulary . ; Li Chenglin Fh= Rk
14:35 SR Learnine - Eviden. alphabetic and logographic
R R B P i T carng - bvidence words: an EEG training study
from Corpus Modeling
The Improvement of
Cao
LLM-Generated .
14:35 | Fractured Fairy Tales on ZhI:I?nign Consg;)?gii;arril is Lg;fn’ Acquisition of the blocking effect in Lyu Jun, T ?P%/Eu\‘fi‘%ﬁ BLEEbN
| Sustainable Engagement ying, . Y & L2 Chinese by L1 Sarah ) A A 2 5 A 2 Xu Guoping
o Zhan of Novel Usages: The Hongbin, . . e
14:50 in Slngaporejan Fanggiong case of “EARE L Wu Indonesian speakers Yunita g
Chlldg:;la (sﬁgéunese Yufeng
14:50
| Q&A
15:00
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Day 2: June 28, Session 6, 15:15-16:40

Conitive iy L3300 6B: LI-3508 6C: LI-3601 6D: LI-3614
Time oghitv A(():Cisiséi ti%) 2 ese Chinese Lexical Semantics (2) GenAl & Chinese Teaching Materials Construction, Syntactic Structure and Function
%@%ﬂf&%gﬁﬁﬁ?ﬁ%g% B REER T (2) A RN TR REBE S T I, FEEASIEELTIRE
. Single or multiple . .
o PG| B
i ialic qingxing ()?in ife‘i) Yin Shulin compounds? *Hin SORACFRUSTHIN— | Tao Yuan, | “if XP /3l VPH Yang Yilin
qing ,,.g g Evidence from . i — DI iEE RS g sh Yang Jianfen ARXEZHEZNR g
15:30 zhiyi de”in Legal Niels Olaf L
Cantonese . %Ll
Documents . Schiller
Classifiers
Self-Teaching in Heritage
Language Learners: How VAT ; 973
15:30 guag MADUES) R HE S A AT DO R S Ll
i iati . IO . L N PLVE LT JHAE R
| MDO?f}Iel ?éﬁ%iﬁ?;\zii‘rf}eﬁsn Xu Xintong | A% XA | Jin Huizhi TR @ 5 RNIGEH Zhou Yang &;‘Eg ﬁgiﬁﬁgg Cui Liang
15:45 | English and Chinese Word RHT RECELb
Learning
. N e . “Fy-TESHE T
1545 | EFSEMLEEE |, ok PR i 53 ARG LDA ERUE L e
: Sy ity ke < 2] o FRYTAE, i B HERH 7T Law Yinling, | f&EL AIGC F 82 & . s
| IF BRI HH W N, N . N ) L Liu Shang R—J TR 13 Wang Changyu
16:00 L REE DL T . [l Shen Xun T/ AN P LM AL R R
' 1] TR B =
PeLE R EIERD: AR . e
1 . R N . . S 2 P, A PN 5 ) X . . . El)ﬁ“* *Hm E]: X‘
6 | 00 SRS F<LION” | Liang Qian, | JBCEB& 7 W6 Wane Shan T ReE HBEN T ERE | Liu Xiaoqing tﬁ%g%i%gw ﬁé Lu Jin
16:15 YA ) S0 5T Guo Ge ERHR g BRI Rl B Sunny E)%Fj% £
) HAHEZERIT 5
16:15 e s
Discourse topicality and Liu Yuhan e GRET) & [FEIE ) . KBEEHH | Benjamin UNTHEERS [ 9 e
| the processing of implicit Lva Jun ’ [PEF] | G8H5ERT | Wang Jiayao | s BHH Y HOGEZFTEAR | Tsou, Renee Ji, | 2% | BURESEA | 3& ;:
30 causality in L2 Chinese v I 25 25 B 5t Yip Ka-Fai AL RS |
16:30
| Q&A
16:40
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Keynote Speech 1

Gender in language, society, and artificial intelligence
Marc Allassonniere-Tang

Centre National de la Recherche Scientifique (CNRS)

Abstract

Categorization is one the most relevant tasks realized by humans during their life, as we consistently
need to categorize the things and experience that we encounter to store them in the mind. Such need is
reflected in language via various mechanisms, one of the most prominent being nominal classification
systems (e.g., grammatical gender such as the masculine/feminine distinction in French or classifiers as
found in Mandarin). We will discuss how these nominal classification systems interact with the natural
and the societal environments. Furthermore, we will discuss how recent AI models can include biases
through those nominal classification systems.

Bio

Prof. Marc Allassonniere-Tang (Marc Tang) is a distinguished CNRS researcher based at the Ecological
Anthropology laboratory (UMR 7206) at the National Museum of Natural History in Paris, and is
concurrently associated with the Dynamics of Language laboratory (UMR 5596) at Lumiere Lyon 2
University. Combining a solid academic foundation in general linguistics—particularly syntax and
phonology—with professional industry experience at ASUS, his career reflects a unique trajectory
bridging theoretical inquiry with computational application. He has pioneered specialized expertise in
quantitative computational typology, utilizing programming and statistical workflows to rigorously
investigate synchronical and diachronical linguistic hypotheses.

Prof. Allassonniére-Tang’s primary research enterprise focuses on nominal classification systems,
ranging from the masculine/feminine gender distinction in French to shape-based numeral classifiers in
Mandarin Chinese. His investigations seek to explain the worldwide diversity and geographical
distribution of these systems, which exist in roughly half of the world's languages. By analyzing how
these classifications are defined, why they emerge in specific regions, and how they interact with
sociocultural and cognitive frameworks, his work delivers profound insights into human categorization.

Methodologically, Prof. Allassonniére-Tang’s scholarship stands at the forefront of quantitative and
computational typology. His prominent publications include evolutionary path analyses of gender
complexity using the global Grambank database, and the co-development of the World Atlas of
Classifier Languages (WACL)—a monumental open-access repository mapping numeral classifiers
across 3,338 languages. Utilizing robust quantitative tools such as random forests, Bayesian
phylogenetic inference, word embeddings via neural networks, and agent-based simulation modeling,
Prof. Allassonni¢re-Tang successfully demonstrates how the seemingly arbitrary logic of nominal
categorization can be decoded across global, family-internal, and language-internal scales.



Keynote Speech 2
Constructions with crossed syntactic dependencies show elevated lexical
cohesion:

The compensatory collocation hypothesis
Martin Hilpert

Université de Neuchatel

Abstract

Natural languages avoid syntactic structures with crossed syntactic dependencies. To the extent
that such structures nonetheless occur, they have been explained as the result of competing
motivations, such as dependency length minimization, the facilitation of incremental language
processing, or the preservation of the given-before-new principle. This paper discusses a
construction from English for which these explanations do not hold. In sentences such as He has
written a good enough story to attract attention, dependency length is not minimized,
incremental processing is not at issue, and alternative syntactic patterns allow the same ordering
of given and new information. This paper aims to identify a different motivating factor. It
advances the compensatory collocation hypothesis, which states that when speakers choose a
non-projective structure, they tend to attenuate the processing costs for the hearer by choosing
lexical items that are semantically cohesive. Data from the COHA substantiates this idea.
Compared to alternative constructions with a projective syntactic structure, examples with
crossed dependencies exhibit word combinations with relatively higher collocational strength.

Bio

Martin Hilpert is professor of English linguistics at the University of Neuchatel in Switzerland. His
research interests include Construction Grammar, Corpus Linguistics, and language change. He
has published widely on these topics, and he is the author of a textbook on Construction Grammar
that is used at universities around the world. He has held editorial positions at the journals
‘Functions of Language’ and ‘Cognitive Linguistics’. He runs a YouTube channel that presents
linguistic topics to an audience of students and non-specialists.
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Invited Speech 2

Adjectival Predicates: Realis versus Irrealis Modalities
Sun Chaofen

Stanford University
Abstract

As tense is not encoded in Chinese, finiteness cannot be understood in the way it is in European
languages. Sun (2025) argued that Chinese finiteness is exhibited by a cluster of three properties
(realis/irrealis, telicity, durationality). In accord with Givon’s (1995, 2001) communicative modalities,
a proposition in realis modality is strongly asserted to be true, whereas a proposition in irrealis is weakly
asserted to be possible/desirable. In this light, degree adverbs in simple declarative sentences (Sun 2025)
code such a contrast in modalities. As Chinese gradable adjectives are typologically non-discrete (Sun
2020), at the predicate position of a finite clause an adjective must, or must not, be marked in either
irrealis, or realis, modality in accord with its intended modality in a specific context. In many contexts
a finite clause is mandatorily marked by a degree adverb like 1R hén “very” in front of the predicate
like hio “good” in F*(1R)4F (I very good) “I am well”, because the scalarly non-discrete adjective
regularly denote an unlimited state, i.e., non-finite. But in contexts that allow either a discrete, or non-
discrete, interpretation, the degree adverb is optional in front of hiio such as IXMEIE (f) 4F ) (this
restaurant (most) good)*“This restaurant is good/best”. It is in irrealis modality without the degree adverb
implying an allowable non-discrete (irrealis) interpretation but is in realis modality with the degree
adverb fix “most”. Furthermore, in a greeting that culturally demands a non-discrete (or unqualified)
property, such as /& (*f/R) #f! (you good) “Hello”, the presence of a degree adverb is prohibited
in irrealis modality. Finally, () mé&i(you) must be used to negate an adjectival predicate with a
degree adverb like 1% ji “extremely”, £ zui “most”, IE% feichang”very, very”, # ting “very” denoting
a realis negation. Indeed, this set of degree adverbs cannot be negated by the irrealis negator A~ bu. On
the other hand, the predicates with, or without, degree adverbs 1R “very” or K “too” denote irrealis
modality and can be negated by either % (‘) m&i(you) or 4 bu depending on its intended modality in
a given context.

Bio

NI % 1974 SEEMLFAEARITVE RS, 1984 FLEMR S X RS 30E 5 2= it, 1988 FEERHA
IRKFIRE S LA, JFYE Bilg. B, MEENFESEMAMAES:. B 1991 4
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%656 E R UM 2 2017 S, FEIRMF 2022 S SCEUM PR AN HOTEREL . BEFT T R A S
Bk, B, ARDOGEE L, {E Language, Journal of Chinese Linguistics, Journal of
American Oriental Society, Journal of Chinese Language Teachers’ Association, Language and
Linguistics, Chinese Language and Discourse, 55 AP RK R L FE ., LTEAH 1977 FHHAEK
2R AL Word Order Change and Grammaticalization in the History of Chinese 2006 81K
22 RRAL ) Chinese: A Linguistic Introduction. 2015 4EH{/%H7 The Oxford Handbook on Chinese
Linguistics.
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Invited Speech 5
Fictive recipient: A usage-based constructionist perspective on

pragmatically motivated argument structure
Jing Zhuo

University of Oregon
Abstract

Previous research has observed that the Chinese third person singular pronoun ta has a non-anaphoric usage
in the schematic pattern [V ta NP] where it is inserted between the predicate verb and a formally quantified
or bounded object noun phrase. Yet, despite being pronominal, it does not refer back to any identifiable
antecedent. Nor does it serve as a real argument of the verb with a discernible semantic role despite
occupying the slot typically afforded the indirect object. In other words, while it appears to be assigned a
recipient role, that role does not correspond to any identifiable real-world participant in the event presented.
Consider the following examples:

He ta g¢é tongkuai

Drink 3SG CLF satisfaction

‘Have a really satisfying drink’

Fan ta g¢ di chao tian

Rummage 3SG CLF bottom-to-sky

‘Search everywhere, leaving no stone unturned’

Scholars have been intrigued by this unusual use of ta (3SG) and have wondered for decades what it is about.
Chao (1968:320) regards this ta as a “mock object” or a “dummy indirect object”. Lii (Lii et al. 1980; Lii
1985) and Zhu (1982) describe it as “devoid of referent” (iZ$H); Yuan (2003), who has offered by far the
most substantive treatment of the phenomenon, regards it as a “non-referential pronoun” with an information
packaging function. From the perspective of prosodic grammar (Feng 2000), Yuan argues that attaching ta,
which is naturally unstressed, to the predicate verb, prevents the object NP — whose head noun is the default
information focus — from being the sole recipient of focus-marking phonological stress, thereby assigning
equal prosodic prominence to the verb. According to Yuan, this prosodic strategy confers focus status to the
V-0 predicate in its entirety.

While insightful about the status of ta as a key grammatical element in [V ta NP], previous studies are notably
morpheme-centered and leave the puzzle of the formal and conceptual mapping of the construction [V ta
NP] and its deviant argument-participant alignment unexplained. Thus, question remains about the
conceptual significance of the linear organization of the construction as a symbolic unit in its own right, and
how the unique form-meaning pairing contributes to its pragmatic force.

This study approaches [V ta NP] within a usage-based constructionist framework and treats [V ta NP] as an
“deviant” argument structure construction. We examine corpus data on the usage of the construction with a
focus on the conceptual significance of the construction with the fictive recipient and the semantic interaction
between verb meaning and construction function. We propose that the argument structure of the fictive
recipient construction provides structural and conceptual basis of discourse dramaticity at the pragmatic
level.

Selected references

Chao, Yuen Ren. A grammar of spoken Chinese. Berkeley: University of California Press, 1968.

Feng, Shengli. 2000. Chinese Prosodic Syntax (Hanyl Yunlii Jufixué). Shanghai: Shanghai Education Press.
Li, Shuxiang, et al. 1980. Eight Hundred Words of Modern Chinese (Xiandai Hanyu Babai Ci). Beijing:
The Commercial Press.

Yuan, Yulin. 2003. “The Syntactic and Semantic Functions of the Non-Referential Pronoun ta: A Prosodic-
Syntactic and Focus-Theoretic Perspective.” In Studies and Explorations in Grammar, vol. 12, 44-64.
Beijing: Chinese Language Magazine Press.

Zhu, Dexi. 1982. Lectures on Grammar (YUfa Jiangyi). Beijing: The Commercial Press.



Bio

Dr. Zhuo Jing-Schmidt is Professor of Chinese Linguistics and Applied Linguistics in the Department
of East Asian Languages and Literatures at the University of Oregon. Her research spans cognitive
linguistics, functional linguistics, sociolinguistics, historical linguistics, new media discourse, second
language learning and teaching. Working at the intersection of linguistic theory and Chinese language
pedagogy, she has made sustained contributions to bridging theoretical inquiry and the practice of
international Chinese language education.

Distinguished by its strong theoretical orientation, cross-linguistic perspective, and close attention to
authentic language use, Professor Jing-Schmidt’s work reveals the complex relationship among
grammatical structure, cognitive mechanisms, and discourse-pragmatic meaning. Her research has
appeared in leading international journals, including Journal of Pragmatics, The Modern Language
Journal, Linguistics, Cognitive Linguistics, Language in Society, and Corpus Linguistics and Linguistic
Theory. Through these publications, she has advanced the study of Chinese and cross-linguistic
grammatical phenomena while also contributing to broader developments in construction grammar,
cognitive semantics, and functional linguistics. With a distinctive theoretical voice, Professor Jing-
Schmidt has played an important role in promoting Chinese linguistics within the international field of
cognitive linguistics.
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Jing Wang, Marvin Chen, Junming Huang
Princeton University

WE

19154, W& 1E B 2 1A 48048 O E SOl B Bl A i, BN T 3B HiE 5 . Bl
HAWSCSENNIGE, X8 232, HEREs a5 . EE PR3 HETR, #HAE
OAE SRR G LB S RERITE S AT, E ORI B 5 TR AL
TGN E . AMOERASD, TFHRIOBIHAR, £HAES . B%E T N EEETEETT
T A7 AL T 2 4l

AN, FERER T LHE N, HPOEEEE A AT Bk EE . A PUERC 5 A%
ZRE R T IADGEZ H, T AU R B BB SRR, RS ERIESREN.
B A SR G IR . SEE S ASE DOEIRIER A AR, JFARRE R A Qi P e & DU,

AL Tl 20 MR R B i, 5 A AR R B AR SO P SCE SO R, B
[ AR s AL G o U X R . ECEAR T, R DUE B 1 g B LR
AR

OSSR ST, #REs A NRIRIT, BRI SBIEAES SETE0E
SRRPARDGE RS, DL GE A R AETHE B A S UUEEAE . A SCRIUAE G r)iE sl it
FEa, BRE SRR S N DUERIZECE Stz . A E NG HOSOR PR BUZ O, A
ZHENI, JFEBISHE ChatGPT A IE SR GPT-4.0, XA R SCARBEAT 7335 047
e N TR R A S RITHE, BEEGMMEE LA E S PR T XS AL, A
SRR N TR RSN DUREEN — RVIPIRR, BRI A DR ER S POE. ARG
5 A AR 2 AN RIRGE, IR o [ 2 SE S 5 AR LRI B AR, RS2 ie A
SCHETEEARBETU S SR RIRE

fai o

T, 95 E R KR A B SR . AT T R AR R AL R B kg
SRR SRR o BN MR R 2 AR R SO H AT, R 2 b A S I B
1T BT 7 170 0 [ b b SO0 O RN UERI BRI T . R 3 (gl 2B ) (2012)
CRAVMESEEY (2017, GEEHED (2020), K& (hxcaehir)  (2024)



Invited Speech 7
“CGRZ AR, FBZAER”:
FHREEE ST
H PRITIHUR 27 2R 3R
WHE

M TR BEAL S 5 7 s 5, 19 BRIk R 20 el b, A6 4 [E i TE S0,
MG —ig &< Eikiash”, fRrias), EFBEALER. Can 14 CHEANEZK S
I G RTE T, FEFUHEEEA T, WA,

FUEH 1998 EHEAT HIEIE LK, 27 RS, mA KL — AN =20, R FH
FAEIIEIN, #RRETE ZE MBS, WA, BN /KZBE, EEHFIESHEHLE, &kE
FeB R, MmERYINA<E R,

BT, BHBHEZIFBBEINRAIN, EHE. BUTAI. EE GHR T REES
JTH, #OEMERFE A 20 ST I CLRTI IR 7o A8 AR 2 g B s IR 72 KK
FIMRER, WA E TR

FERXFERE T2, SR EPIOER, R LHIE 5 2R mn . F—4
[ PRy 20, JATRA R Z R A i et ? ke, R AR
I ECE SR O R, RFECBUAIERTI, ESEER ENRE S A I B A S
3, BEOP RIS, FSRCMTEAL”, ATRER LAY, B I FE B T SO R S
HIR LRI <PH O KIE™ .

fai o

ST, MRS R A RARAR AR . RS I AR AR s, MRS, R
T KR ILLE R, LB GE S HRE R

10



Invited Speech 8
Attentional Affordances of E-Writing in L2 Chinese Literacy: A Task-

Design Framework
Chengzhi Chu (fi &)

University of California, Davis
Abstract

The e-writing transformation of L2 Chinese pedagogy is not merely a change of writing tool but a
reconstruction of what learning to write and read Chinese involves. Building on the e-writing approach
articulated in recent scholarship (Chu, 2024a, 2024b), this article moves the discussion from whether
e-writing should be primary in L2 Chinese instruction to how it contributes to learning under specific
task conditions. The central proposal is that Chinese e-writing should be analyzed as a system of
attentional affordances—environmental conditions that make particular attentional acts more likely
under appropriate task structure. Three classes of affordance (phonological, orthographic, procedural)
and three classes of attention-intensive subtask (recognition, input, differentiation) are identified, and a
five-dimensional task-design framework is developed for structuring affordance recruitment. Worked
examples illustrate the framework across drill-level, mechanism-level, and communicative tasks. The
framework recasts the L1-derived concern about pinyin reliance as a question of attentional reallocation
rather than reduction, and addresses both the candidate-selection displacements introduced by
predictive-text and generative-Al tools and the personalized feedback and interactive dialogue these
same tools can deliver when built into task design. The framework is intended as an analytic vocabulary
for L2 Chinese e-writing-based tasks, enabling the field to move from policy debate to systematic,
testable task design.

Bio

Chengzhi Chu teaches Chinese language and linguistics at the University of California, Davis, where
he also serves on the Graduate Faculty in Linguistics. He is a standing director of the International
Society for Chinese Teaching and a past president of the Chinese Language Teachers Association, USA.
His research and publications cover Chinese linguistics, cognitive semantics, corpus linguistics, L2
Chinese pedagogy, cross-cultural communication, and the application of technology to Chinese
teaching and research.
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Wang Zhirong
Columbia University
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Invited Speech 10
The Principle of No-Synonymy:

Two Case Studies of Chinese Near-Synonymous Sentential Constructions
Jincheng Liu

University of Notre Dame
Abstract

Chinese possesses a vast array of near-synonymous sentential constructions whose fine-grained
contrasts pose persistent challenges for learners of Chinese as a Second Language (CSL). Despite their
pedagogical and theoretical significance, these contrasts have rarely been analyzed systematically. This
study adopts the Principle of No-Synonymy in Construction Grammar (Goldberg 1995, 2006, 2019) to
investigate two sets of near-synonymous constructions:

[SVTDO]vs.[SVOVTD]

[Ns V-gei N'NJ vs. [Ns V N gei N'] vs. [Ns gei N' V N]

The findings indicate that the contrast between [S V TD O] and [S V O V TD] lies in information
structure, a key pragmatic dimension of constructions. The former is an unmarked predicate-focus
construction, where the entire predicate constitutes the assertion. The latter is a marked argument-focus
construction, where the sequence [V TD] functions as the specific assertion. Syntactic evidence for this
distinction is drawn from the distribution of negation and the perfective marker le. Furthermore, as an
unmarked structure, the predicate-focus construction allows multiple readings, whereas the argument-
focus variant is restricted to a single interpretation. This markedness also explains embedding
constraints: the unmarked structure integrates easily into larger syntactic units (e.g., pivot structures),
while the marked focus structure resists such integration.

The second set of constructions differs primarily in semantic entailment. This paper argues that:

The double object pattern [Ns V-gei N' N] emphasizes successful transfer.

The purpose pattern [Ns V N gei N'] suggests an intended transfer that is not guaranteed.

The influence pattern [Ns gei N' V N] emphasizes the impact of the action on the recipient N'.

This study further investigates the semantic constraints on the verbs within the double-object
construction, noting that the verb in the compound [V-gei] must denote the manner of giving while
entailing a “transfer” feature. Finally, this study employs Goldberg’s (2019) notion of statistical
preemption and a usage-based model to explain specific verb—construction incompatibilities.

By providing a principled account of these two construction sets, this study offers a model for
differentiating other near-synonymous structures in Chinese and provides evidence-based pedagogical
support for the CSL classroom.

Bio

XIHRYE, SE EBERFHCRRIAEE, WAEARIAE T XA 5T N, Chinese as a Second Language
WP wZs, FEFPCHINE BB S XN HAIEN, 43 AIHE 2005 4F. 2008 Tk
KBS RS 5B T 2 SN S 5 E 20, 2021 3R AR K 2erh ENE 5 224, &
BT T MONDUEEE B, DUBSE, RIS MARECT IR A s, AR AR 2,
ORI I RO SRR, 2T CEAREE” AR, FURHEE. RIS T E. A%
RS (FREHE)  CEMRErIT LA E R, 2019)  CNFRILRY MR 22t ik, 2026) .
3 “THE REALIS IMPERFECTIVE -ZHE IN CHINESE” 3k 2024 455 - J@iE 5 % 5 0GEHCHH PRSI
“IMEEHEMTFT IR .
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Day 1 Session 1A
How Frequency and L2 Proficiency Moderate the Congruency Effect in
Collocational Processing? Evidence from L2 Chinese Learners in an
Acceptability Judgment Task

Lu Xiaolong ', Fang Shaohua 2, Liu Xiaoyu *

1. University of Texas San Antonio
2. Purdue University
3. University of Oregon

Abstract

Usage-based language acquisition argues that collocational knowledge emerges from learners’
accumulated language experience, shaped by L2 input and L1 influence (Ellis, 2002). Such influence
may facilitate or impede L2 processing depending on the degree of (dis)similarity between the two
languages (e.g., Wolter & Yamashita, 2018). While these claims were widely tested in L2 English (e.g.,
Chen, 2024; Sonbul & El-Dakhs, 2020), their applicability to L2 Chinese remains unclear. Given the
typological distinctiveness of Chinese as a morphosyllabic language, this study investigates whether
and how L1-L2 congruency (word-by-word translation equivalence) influences L2 learners’ processing
of Chinese collocations, and how proficiency and collocational frequency modulate this effect. An
online binary acceptability judgment task was administered via PClbex to 35 L1 English learners of
Chinese and 45 native Chinese speakers. Materials included 25 congruent collocations (e.g., 7%
‘green tea’) and 25 incongruent collocations (e.g., KX ‘heavy rain’ # *big rain’), matched for length,
collocational strength, and frequency, and pseudorandomized with 50 filler items. L2 proficiency was
assessed using a cloze test and self-ratings. Accuracy and reaction times (RTs) were analyzed using
linear, logistic mixed-effects models. Frequencies of constituent words and whole collocations were
obtained from the BLCU Chinese Corpus. A robust congruency effect was observed in L2 learners’
accuracy (B = —3.03, p = .024), with congruent collocations judged more accurately than incongruent
ones, while no corresponding effect emerged in RTs (f = 0.282, p = .285), indicating a dissociation
between explicit judgment and online processing. Collocational frequency significantly facilitated RTs
(B=-0.051, p <.001). Accuracy was modulated by proficiency and frequency: proficiency showed a
significant main effect (f = 0.727, p = .026) and interacted with congruency (f = —1.492, p = .018),
such that the congruency advantage was strongest at lower proficiency levels and weakened with
increased proficiency. Frequency interacted with congruency (B = 0.334, p =.025), enhancing accuracy
for incongruent items while slightly reducing it for congruent ones, particularly among less proficient
learners. A marginal three-way interaction with proficiency (B = 0.130, p = .062) suggests a
developmental shift whereby frequency-based learning increasingly attenuates L1-driven congruency
effects. Overall, the findings demonstrate that congruency, proficiency, and frequency jointly shape
collocational processing in L2 Chinese, with cross-linguistic effects emerging primarily in offline
accuracy measures. The study fills a critical gap in L2 Chinese research and advances a more
typologically inclusive understanding of collocational processing and cross-linguistic influence.

Keywords: Collocational Processing, L2 Chinese, Congruency, Frequency, Acceptability Judgment
Task
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Abstract
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Wu Yufeng, Liu Meichun
City University of Hong Kong

Abstract

T LRI DB B ERMIA Y, PG BRI — ER AT IR . —
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Keywords: 17 #%7, TG R, BARTIE, il ik, B8 #es, THEAL, BabyLM, XFAMY
A ES

16



ETARESEXERKR VI I V22 JESCGARBT R
Yang Shiyuan
Central China Normal University

Abstract

BARDOER IR VI T V2OULA R 2 RE T AE D Re i S BB B AR HER, 8= MIA KL
flH A dE BB KRR, HEEA KRBT B SSE AR TS 2K,
STk, ABEFUSIN Harris (1954) $2H B0 A018 X% (distributional hypothesis) 1F 9B
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W Tk b, SCEAKFE BCC Ml CCL KRR AE R} M) 4 =B R AR N )l 4%, 12
Word2Vec BERUNFiGE H ) 371 ASzhial B WEAT 3 ) & 25, IFEET ML (Elbow Method)
W AR REL, FIH K-means 52500 shiA AT IR B R0 . WEAURIL, RRFEART
VUK BhiA S 2 T B A SURHIEAR R 0 Rk R B S E R, 250 REESIshE . OS]
W TEBN-g5 RN G S-IRAS B . fEINEE T, X DYSRBE S EGE T AR R R it
— BB R, AEIAR. ... VAR P AR [E AL 8 E Cstrolling) S
AR OB FE AN B A A B R A R i R R A IR = A SIS MR & 1% =Rl A i
NS T, (HR&YEE R4 (summary scanning) HLHI, MR T BRI 25kE
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“IR V1P V2UIRE SCAERWLEE, 220 BEIGAUE 15 F S AT AR 5 NSRS\ R
TAAEWNAE—3ME . X Fpeir] & R R+ st e, BoR 7SR AEE X K51
AT RPN 71, ADOER RS SGF I T 4E T 3 kw554 .
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Error analysis of Chinese modal words of possibility in the interlanguage of
native speakers of English and native speakers of French

Lin Ting-Shiu

Université Lumiére Lyon 2

Abstract

Previous research indicates that Chinese modal words of possibility pose significant challenges for
learners (cf. Xiong, 2013; Xu, 2022). While numerous studies have examined learners’ errors in the use
of these modals, few have compared data from learners with different first languages. Such comparisons
can illuminate how both intra- and interlingual factors influence the acquisition of these words. This
paper analyzes errors involving hui (can, able to), néng (can), kéyi (can, may), and kénéng (maybe) in
written texts produced by native English and French speakers. A total of 751 sentences containing
misuses, incorrect placements, omissions, or inappropriate substitutions of these words were extracted
from the Global Chinese Interlanguage Texts Corpus; 464 were produced by native English speakers
and 287 by native French speakers. The most frequent errors among English speakers included the
wrong addition of hui, confusion between néng and hui, omission of hui, and misuse of the negative
form of néng. French speakers most commonly omitted hui, misused the negative form of kéyi, and
confused kéyi with kénéng. The results reveal that, first, hui is particularly challenging for both groups,
likely due to its semantic complexity. Many learners struggle to determine when to use hui to express
futurity, habituality, or epistemic probability. Second, both groups sometimes misuse the negative
forms of néng or kéyi in place of potential complements, possibly because potential complements are
structurally more complex and lack direct equivalents in English or French. Third, the influence of the
learners’ first language is evident: the existence of the English word “may” appears to facilitate more
accurate use of kéyi among English speakers, while the French word “savoir” (know how to) reduces
confusion between néng and hui among French speakers. Based on these findings, this paper proposes
pedagogical suggestions to enhance the teaching of Chinese modal words of possibility to native
English and French speakers. Selected references Xiong, W. (2013). The acquisition of Chinese modal
auxiliary neng verb group (NVG): A case study of an English L2 learner of Chinese. In I. Kecskes (Ed.),
Research in Chinese as a second language (pp. 187-213). Berlin: De Gruyter. Xu, Y. (2022). Challenges
to acquiring modal verbs in learning Chinese as a second language (doctoral dissertation). The
University of Queensland.

Keywords: Chinese modal words of possibility, Chinese interlanguage, error analysis, English-
speaking learners of Chinese, French-speaking learners of Chinese
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Day 1 Session 1B
On the L2 Acquisition of Chinese vowels

Jin Wenhua

Kennesaw State University

Abstract

The acquisition of L2 sounds has been a topic of great interest in literature (Aliaga-Garcia and Mora
2020; Flege and MacKay 2004). When addressing the relative easiness of the acquisition of L2 sounds,
Contrastive Analysis Hypothesis (CAH, Weinreich 1953; Lado 1957) predicts that L2 phonemes that
do not have a counterpart in the L1 would be difficult to learn, while those having an L1 counterpart
would be relatively easy to learn, which has been confirmed by many studies (Eckman 1977; Edge 1991;
Rutherford 1982). However, Flege and Bohn (2021) pointed out that the “one-time, one-size-fits-all”
approach of CAH does not provide adequate explanations for all data and proposed in their SLM/SLM-
r that L2 sounds may be perceived as being new, similar, or identical as compared to L1 sounds, and
similar sounds, but not a new one, pose most difficulty in the long run for L2 learners because of the
equivalence classification that may block the establishment of a new category for a similar L2 sound.
In the field of Chinese as a second language, available research on the vowel acquisition exhibits the
following four features: a limited number of studies, inconsistent conclusions regarding the relative
easiness of vowels, a limited scope of study on only 5 to 7 basic Chinese vowel phonemes, and a reliance
often on static, not dynamic, spectral features (Chao 2022; Shi and Wen 2009; Wang and Deng 2009;
Wen 2010; Xie 2013; Yang 2014; Yang and Ni 2016). With an aim to help fill the gap in the literature,
this study examines Chinese vowel acquisition by English speaking learners, encompassing thirteen
phonetic variants of all the Chinese vowel phonemes and utilizing acoustic measurements that capture
both the static and the dynamic spectral features. Results of this study revealed significant phonetic
features of the vowel production by L2 Chinese learners in comparison with the native speakers in terms
of the target vowel duration, the midpoint Formant 1 by Formant 2 vowel space, the extent of phonetic
accuracy, the five-point vowel formant movement, and the trajectory length. This study sheds new light
on the understanding of the L2 Chinese vowel acquisition, provides new empirical evidence for the
understanding of SLM/SLM-r, suggests a theoretical interpretation on the relationship between the
acquisition of a Chinese vowel phoneme and that of its allophonic variants, and provides valuable
implications for L2 Chinese pedagogy.

Keywords: L2 acquisition, Chinese vowels, Dynamic formant movement, Trajectory length, Chinese
pedagogy
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Abstract
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EZ BT
Sun Shuang, Ji Junfei

Kwansei Gakuin University

Abstract

KT HAREFE DB G S IA R, AN S5 (E#fE 2002, /22 2006,
KA 2017) P LS RHESRFIERT T BRI R (B RRRFERT 2004, #8877 5E 2016) S %
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e, BALEEME, WHHERREE. T ERRI, AR CE S5 R TR R ik
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BRI, FZRP RIS AEs (kS F+an/ang”) , LRGSRV RE

Keywords: # R, A RPRHE, DUFRTG S5 Wrdk, DA%, | G2
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Li Korwin

Nankai University

Abstract
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PR 7812, MR AR R R A RS I U R RS RS 56, e 2 I ff i TR S ) 1)
I RIS RN SEEREE IR (1D M TG AR MR, R I
FeTt, MXTZEFERIE 20%-35%; FKEKIEERN 12%-20%, HAEE SR S I & B
YERRE; EmZE RN 6%-15%, HEREHKTES SN KR, (2) HiEiEomiE 6 5
PRI PR Y S A A% Co P [+ 4 Bl B A+ 0L ) 328 1) 1R 2 s AR AL, ARt — DR IR 1
FRA AL EABYE. A SR I 2 B TR Th e R s I S AE R, DB R £ A
PRI FUPR A R A () SEIE S
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PUE BB TERARC X KB RAHERT T —— 3 R HAJEETE W RAE 5K7
St
Deng Yingjie
Beijing Technology and Business University

Abstract

DUE R T E AL S E S (Li & Thompson, 1976) , TR, PUEIHEAMCH L — HAA
FIFLFE RZUM. XUPHE, 1998 AR, 2003; SRHE, 2010; AFE, 2012; "%,
20135 JFRILL, 2020 %56) o AR, DMERFIER 2 RE T IOE AR IC R A)E. 18 . 1S
ReSE I, HPEm R LTERTH. ARETE 100 M IESEER, X ER
TEFR L AEE SCGRAE, K. B BN TRESH, A Praat AR EE. 3
BEUE, FFAT 80 oM, DURFCIE AR L X R E . FFRRE: (1) “IX” IR
B AR B FE B T 1B &= ¥ (phonetic erosion) L%, H FEARBERAL 71 :
TE AR 10X B I I KA T FR R i <X PR (0.126 #0<<0.144 #) 5 (2) iEdkRId
R TH TR, 2P EERE, R TR EE (3 G AR L IX”
P BES N EAFE, ZRNEEREYE R R A (F RSB SRS BESH
ARG HIPER . RS A BN S AL SRR R L R . AR A OO TR 1 AT
AT T ERRZEISAENE, NEERREE STt 7 2R EsE 5 UEE, R TR
SEVETE XCEH AL W ER R . RS, ARFFRIE R DONDOEEM S . B R A e N
KRR SE,

Keywords: fE7~1, 16 @b, 8RS0, <IX>, BIERHIE, 255 %
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An Overview of Subjective Quantities ‘Cai’ in Mandarin Chinese
Liu Siyu
Beijing Langugae and Culture University

Abstract

This paper provides a systematic review of research on the expression of subjective quantity by the
modern Chinese adverb cai. While existing studies have introduced the concept of "subjective quantity"
and confirmed cai's role in conveying subjective evaluation, significant disagreements and research
gaps remain. Key unresolved issues include: (1) whether cai expresses subjectivity in all contexts or
only with specific formal markers (e.g., sentence stress); (2) how to best categorize its semantics, with
competing views ranging from a unified meaning to dichotomous or multiple classifications, lacking a
coherent explanatory framework; and (3) whether there is a fixed correlation between its semantic
orientation (leftward or rightward) and the expression of a subjectively large or small quantity, a point
of ongoing debate. To address these questions, this study employs a methodology of theoretical
synthesis and comparative analysis. Grounded in the theories of linguistic subjectivity and semantic
orientation analysis, it systematically examines the use of cai across various contexts such as time,
quantity, condition, and modality, with a focus on the interaction between its semantic orientation and
the interpretation of subjective quantity. The main findings are as follows: First, the core function of
cai is to express the speaker's subjective evaluation of "quantity," and this subjectivity is pervasive, not
entirely dependent on morphological markers like stress. Second, its semantic differentiation can be
summarized along two dimensions: the type of quantity being evaluated (e.g., temporal, numerical,
conditional) and the polarity of the evaluation (positive/subjectively large or negative/subjectively
small). Finally, a regular but not absolute correlation exists: leftward orientation (where the associated
element precedes cai) typically expresses a subjectively large quantity, while rightward orientation
(associated element follows cai) typically expresses a subjectively small quantity. This correlation,
however, can be influenced by context and ellipsis. The potential academic contributions and
significance of this research are threefold. First, it synthesizes and clarifies key debates in the study of
cai and subjective quantity, providing a clear foundation for future research. Second, it proposes a two-
dimensional analytical framework integrating semantic type and evaluative polarity, attempting a
higher-level generalization of cai's complex semantics. Third, it deepens the understanding of the
mechanisms of subjective expression in Chinese adverbs, particularly revealing the interactive patterns
between semantic orientation and subjective evaluation. This has implications for theoretical Chinese
grammar and the teaching/acquisition of cai in Chinese as a foreign language.

Keywords: cai (), subjective quantity, semantic differentiation, semantic orientation, linguistic
subjectivity
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Jiang Yining

Shanghai International Studies University

Abstract

PARDGE R 5% W T FARE. Flin:. (1) SHREREREZER, B4 X RS K
W E (ESY O (2 \AFE, Ak, FIR4HF AR HEMIER!  GRIRK
() > 3 EEFREERERS 7T PR, T2 TR (R CREWKRIKY ) (D
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FRIEWIEHIIRE (TTa/ 0l G B B4 AR RFER, cAWMARARZIT®R,

HEEAEE—BONR . ACHBEMRUT ZANEE: 1D 5 E R U AR E S R AR D
FERVE. PUZRAIANE I IhRE LI ZE S, 2) “T RiERHThEE S A Th 8 2 18] 1) e Bk K Ho gy
WHIZhA;  3) “TRIZ IR EEES R EN .  SCE B R A AR 7 7 A 56 g
e EIRAE, E gt I P A & B AN s ARG I 0 AR 22 55 SR JE R 3 B TSR I R
DIRedt AT STl BE S e TUHZR AL . 1B Thae 55 0 I PO fd 5 78 0 s P A AR 18 T BE AR 1k
FALIRTIE N T R A AR . WERRIL, T IE H ThRE IR T R I TOHSRA GA
P B, BB BIED ER; R A E R R FHHER I R ThEE IR T R T RE

PR EE R . R EH 778 SO AT bRt . AR AT S, 18
INCTHIER IR SIBR ZE T, R TR AT, ORIEIE T SRR A e
LA -
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P ) ) 3R] I R 22 Th BEE 5T
Xu Zhao

Heilongjiang University

Abstract

I 1A B <RI 2E T X, TEHDIRE R 2R, AT BAR AR B« WI» s HAE N ) 5 21
I (E] I R R R, (AR L T2 A 58—, “WPPIEBER 5id L iEs b 00iE L hRe e &
—&; o, “WIPEAER A RIE T AW LTI RS, SHEE XShet A AR R, NEIZ
DL R, AR IR OB S %38, R¥E B-R-S BHAEE (Reichenbach 1947) , +
RIS R TUHES (FIRFT. B 2021) , REHLNIEE FER FRTEY &,
WFREI: H—, “WHIEEARThEE AR, RoxS IR 8] 4b T FHE 45 BOR S KIHTIER B,
TERRESE N gD BLAE I —SE A, X PUA IR TF BAS LA IR . 26—, “WIP7EiE L Thig
AFAE SE AR 1) 3k 25 I (8] BE B AR e FE AR (IR 50, 2R AL S S I 1) 2 R 1) 5 S A e 1) B
KRR T 5E AR RS 26, <N A A i i3 i ] BE B b (W)« 38 =,
“NI”HA M NEIhEE, AR E. sha L E B E0/NE, HATAEVLHNE T [+ ]E
SCRFAE B B (B4 ) A () e B i o 2800, “NIP7EiE R Th el fEIE . R FUfAlR S, 30N &
SUHCNRPASR AR AR, BRAN AR TS S I TIAA 5 T A B SR AR A 1 T A e T A
i . ASHE 7R AR TR BRI = T . PG 7T, A 40 2 <R 5 T RE AR AL
A, R T XTDGERA RGN 2 FEMERAR, O BAEE 1 5 Bk 5 A 18] 2R S bR L 4L
Hil; VDT, mA AN B SO T ANE FHEEE, N SORRIThREY R S PR AL T AT A
Y HTRESS s N T, 7T Eh R OE s NI s SCHET B TR R A S5 )
B, TR RS i I T F TR 4L T 3 T8 S s ) S R = 4]
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BARDUE SLRUE 30 A 18 L EH BT
Zhang Mo
Xihua University

Abstract

HARDUE G A SRR I Ul N F A RO . H AT AR SO0 B — 15 A8 ia i
Z i SR, B P ME SR E R P AR 2052 8 JE RS I LS5 AT AL TT
B, FEIA IO LR SE PR iE TR 2R S S HE R SANEIL R . AR TR CRE. E
oy BiZs TR H L BU-BAN RS SR AT PE R ILR, B AR R HOL IR S 0
THll. WHTCRAENE TS BCCy CCL RIS IE RHE E ST Ss S A, X 42 Fhigfe
EHHGIAT TRRS L. B b, AREFFTLZA sG], T8 . 3 77EDD JE U
NFEANEL, FHSIANTEWME S E MR, FERFIINERERE SRR Ak
B, fE 42 M AT, SEBRATE RS 18 4, LN HEAT G M g R 0, B v A R
RS A SRS A E, REWIERSI SN AT Mg AL, 8 SCRET T, &
HEF R AR SR fa B2, T S e T S O i SR SR BN A AR . BRI Y
S AR S M IR SR AL RS 5 A AL S SR B SR 2 I S8 RS . AT T 2R UAE TS
BN SRR TS SIEM R FIZER, R IE R S B SR TR TR A
W SCEBIHR: IR, NDGEE NS 3 F 2Ur TP S S SR T RSB
SR Ebr, B —ENHME.
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Wen Junyi

Shaanxi Normal University

Abstract

e LRI AL S EL B B A B B, 3 R & 18 5 SALSE BRI 2 B TR TE SR, IR
FREEHR M 2% 15 e A A S BB, RIS [ B SC A s S B IR R . ah5
5 KA R s KRB kbl 5 2% . il it fu L 24 th TS i s Lk DG s br
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WA, Sk = ANE R SCECE WA 5 T TR S e TR P RIS A 2 DI RE RO 7T
AW FCIEI B 3" RATA S WK S AR A TR, R IRE I 250 26 AT 23R R B 30
FITUREARA M. BEFTEL Hyland (2005) $@tH " Ha)-2 B HEZOA B S I, R4 k45
R R T IR S e B SO RARE, MR B RS T A,
DA RE R P 28 O 1 TEAE [A]— 1R T I O R PO L . BT TR, PR BR i DUt . BAN S EBS
7 ASE R R X T8 ICiiR B ERE N 51 3. SLIpRIE 5SS - TRE, LS T
RN LR TR UM S S it & KPMEE R8s iR RE S S TEhE,
flesdt 1A ARG IR AR B 0 OB LSOO AT S I B ERAL, SR RIUNIG GRS, &
N AR S B DY J5 T4t S DhRE. WHFUHR R 1 onilian ot R SRS LE R, TR [E
B SCHOE B AR R S T R IR A TR A .
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e P B TR

Abstract

i R FGE 2R S S B B, A R A TR, Xt
R R AR ZAIE S AR AL, S T 2 B O A B R 2 U RE, 509
BT ARG, R AR IR 2 B U LA R ISR (R L 2R
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JUE W R DU b I o AR S, (HI A SR KRR R 5 E L R ARG, A Bl A S
PIE R LA e R EETHEERE, RHEMSEEME A, M E D
FHH A HAT WA PIERAT ot . WKL, EWEEM b, KEVER = Hu ) s
SRR TR iE- B - e B R B EEM, ARIIAUE I S 2R PR R Tk R I
S A T 52 T A B0 KU A% O I B TR - RO - R IR G A . AEROU T B L, RV
FOC P TR < e B A g, B ERBE AL T R EEE R SRR E
i “however™in contrast”25 i X LB, LA ICIBUEREST, AT U REES. 4000
Mridt—B BoR, KEEER TR 2 AR LIRSy S F et n,
1R RSO IE CLss g Bk reJe B A FRfsn i @ A s s, R e EeE . SCEEE
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Heritage literacy practices on social media: A narrative exploration of a
Chinese heritage language speaker’s identity

Du Yuji
The Education University of Hong Kong

Abstract

Media technology platforms such as social media are important spaces for heritage language (HL)
speakers’ everyday literacy practices. Although research has demonstrated that HL speakers’ social
media practices play a key role in enhancing their HL and literacy skills, how these practices contribute
to their identity development and deepen connections to the HL and culture remains underexplored. To
examine the complexity of HL speaker identity in everyday literacy practices on social media, we
conducted a case study of a Chinese HL speaker in Italy who actively shared content about the Chinese
language, culture, and diasporic communities on Instagram. Our theoretical framework draws on
heritage literacy and performativity. Heritage literacy refers to individuals’ everyday translingual and
transmodal practices shaped by heritage language and culture. Within such practices, identity is
performed through repeated linguistic acts such as their literacy styles and communication patterns. Our
data included two 90-minute semi-structured interviews, one 30-minute post-interview exchange, and
48 Instagram posts including audience comments and interactions. We employed semiotic analysis to
examine how the participant constructed meaning through texts, images, and symbols in her posts, and
narrative analysis to understand her identity developed through social media experiences in the
interviews. Findings revealed that this Chinese HL speaker strategically used social media as a
translingual, transcultural, and transsemiotic space, where she flexibly integrated and transitioned
between the Italian and Chinese linguistic systems, cultural concepts and values. These literacy
practices enabled her to construct a Sino-Italian identity, which affirmed her deep heritage belonging
to the Chinese language and culture, fostered a strong affiliation with the Chinese diasporic community,
and demonstrated active engagement with Italian society. The study highlights the critical role of media
technology platforms, particularly social media, in HL speakers’ everyday literacy practices and
ongoing identity construction. Our discussion offers suggestions for teachers, parents, and other
stakeholders to support HL speakers’ heritage literacy practices on different media technology
platforms and provides directions for future research through the lens of heritage literacy.

Keywords: heritage literacy, Chinese as a heritage language, heritage language speaker identity, social
media, Chinese diaspora, Italy
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BRI T RIPUEF A EERTR: AHIPSET ALK
Liu Liu
SIEE of Shanxi University

Abstract

EEBR R BB RS 5N, RN TR R 5 MRS B8R R R 5 N IiE
MERNZER, CENHAEEHNY (LP) BERRIERE . AEFFET B T (. L. Austin)
P EEAT N, RERA ST B R RPE S 15178 (Criticism Speech Act) , i
HHECRIE S A (GPT-4.5) —iE =1H%% 2] (CSL: Chinese as a second-language learner)
—PUEREES (Chinese native speaker) [ =7 %f ELAESYE, SZHIEZ 228 BEH R TR AE1E FH #5: 1)
AT S A . MPFAT NAURTR B 32 18 N R AT I 88, B A E sk em 5
CRARNMEREZE o AHFFCRAPIE R AN (DCT) WEEEE. ZilEr R
PAKPDOE B DUBEHES, DLEKIBESEHEM GPT-4.5. WA T iRaE A R
71 (Power) . #:%ZFEES (Distance) MHLPEFEE (Imposition) MJSLRIATBRIEES, I = A4
FERAAREIPAT o D DLEIRHEN, =R S A ERRRE: 2) DLETHEEm,
BT HEVE SRS (A BRI, RIEANRGEE) MR ImIF S5 E R 3D UE
BUBUZ T, VPAL 3 20 7= B AE DOE SBT3 06 NGB RN BROC R IS bRsgm o )20 Sk
SRR, KIE S BRI 8 B SiIE Mt F BB T B0, R A ik
BRERHIE; HAEACER = BEAORE bR SCHERR B [RIEREPE (Canfinl s Ziis) B, Al 5521
KU A FIFEEE RS R, 308 iR 2300 <HOR w1, i a2 AR 52 1 BRE 67
T, AR GIUE T LLM /B BSOS St SR EEREA S M ERE )1, N
HAEM R Rl MERTE R o] KRR . A AR E R SCEE R
O TEISR AL TR bR, WA AN R BE TR A TR S
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Xie Jingyi, Peng Weiying

Fujian Normal University

Abstract

KALE H MR AL BV EARDGES/E QAN RIS . 15 FGE S M RFR, #)
WA R SCAR T . MR PR 5 AR SR . A M R R o R il e S RT3 T
ORI AL RIS ARIGESIERE 1R &, sk Z 6 A L S AN FAE SR . N
AT iiAl LLM S NEARDAE BIEB X — oL@, RPRsiE CAF (BARE. #E
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IR, WARCBEATIRE —AL MR ENER, R G A, BHSUTTES
WriE S G2 E 2. WA R Al B R ERA TEENESEARE, T BAOIER
#(0.855—0.953, p<<0.001) S5KJEF (4.184—5.322, p<<0.001) Wi, 7L 2RV MR
. ALEM RS SR SIE A (UTAUT &4E2 5 m 1 rb A, i A B N i 7l 8 1)
T EARWAER. AW, Al #iBh5 NRRE . BESOE S KT LR FEE B R AR, X
B TC R, R SENRRIA R Pl ER, dERE Al 5 S8 E R,
BT, HE AR AR R A R R HRR A R R . (RS, SRR AT XS (8%
AT ERCR WA, FET I, AHEFUHE H AT B & m—% A4 40 T—20m 5] S
=B AN FE AT, SR AL ROAGHBNMAEB A, DS S ARIOESIERE IR E . A5t
FHITTRAE T44E T LLM N H T2 ARDGE SIER SRR, W8 1 TSP S BeeiE s,
R T AL N H AR SRBE A, N E PR SCEE SURE) ALRVE 5 BEBUE R 7RIS
WESE,
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Xu Xiufen, Nuo Min
The Hong Kong University of Science and Technology

Abstract

ENTREBAESEESABENERT, AUGBEEIZEE CARSCLL Lucid 2915 A a5 ik
FE (AR B R A B2 7 sURS AT KT FT BE o A I RERRAE, AR aRAE A 2 th B 2 S I
Ao, HBEMRIRG S AN L, SRS 28R AR, ASCUL B AR B iR B 5 R S A A
T TR TRE,  SHBEGE 5% 8 3 A /AN [ 055 P B R R 3 R 5 SR B o A ¢ B T 0
RS AL BREE T B AR AR AR R AR AR P I TSR R HOR . WE AU Ay 2025 4ERKTR
S AR AR R AR RS A O R HSK3) o U IEREE 7 Ky (EFEBL: 25— P
BB S B R AR AT, T B R BRI R B AR — ST IR N, B
Al FiB) E 2R IR, AT NBEH Eh—AlAE B8h— A B4 Bl PR [l 6. SRR
BV RN DL SE RS (O BB AR o F 78 1 BRI RR B RO ik . 5238 A5 S i1 e 0 A e 2
B SSBIRIEEAE T E, SRS B B B DUEAT L. BREBUEASREUR, £5IN AL BB
HEhR, PEEAETRIET 27 WAL, EERESCOR., B IR S R M E 7
SEPHTR IS P in . B ERaR Y, AL THAER B2 AR (LRI A a1 65, PRt H 1
N TEI PR, (SR . R, WHFUUREEE, A LM R A S, E S
BHEESEENEAENE, BRI T R EE RS, AGRA, Al IRET I LB#EE
FEE R R O T HA AR, Ahm A B AR R — R 2 R S BAR, AT RE S B S A 1Y
FEYE. RFMERE, MR E R, SRR R R, EERAREE SE . AR
R BRI T AL BB BB B IR Ot IR 2%
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Generative Adversarial Authentication: An Innovative Solution for
Detecting AI-Generated Essays

Zhu Yu ', Wong Sheung Ping 2, Chan Kin Wing'

1. Department of Chinese Language and Literature, Hong Kong Shue Yan University
2. Language Centre, Hong Kong Shue Yan University

Abstract

The rapid spread of generative Al presents significant challenges to academic integrity, particularly in
language education. Studies show that even experienced teachers struggle to distinguish Al-generated
texts, with accuracy rates often near chance (Fleckenstein et al., 2024; Nguyen & Barrot, 2024), while
automated detection tools prove unreliable and prone to false positives, making them unsuitable as sole
arbiters in high-stakes contexts (Ibrahim, 2023; Weber-Wulff et al., 2023). Consequently, teachers face
a dilemma: lacking trustworthy confirmation methods, they risk either falsely accusing students or
overlooking violations. To address this, researchers have explored non-software methods like oral
defenses, process-based assessments, and draft analysis (Perkins et al., 2023; Giray et al., 2025), but
these are often impractical, time-consuming, and not definitive. Teachers require an accessible, reliable,
and efficient supplementary tool to support their judgments. This study introduces and empirically
validates the Generative Adversarial Authentication (GAA) framework (Chan et al., forthcoming)—a
practical, low-cost solution enabling teachers to better detect students’ illicit use of Al in writing
assessments. GAA employs large language models to generate content-specific assessments which test
students’ cognitive retention rather than textual analysis, directly targeting the ‘cognitive debt’ from Al
overreliance (Kosmyna et al., 2025). Empirical validation with 96 Hong Kong Shue Yan University
undergraduates (2023-2025) across Chinese creative and academic writing showed that combining
GAA with existing detection tools significantly enhances identification accuracy; using a GAA
threshold of 40% and a VeriGuide threshold between 40%-60% achieves up to 93.94% accuracy,
remaining effective against advanced paraphrasing. The study further refines GAA with objective
question-generation strategies and counter-test items to resist rehearsed responses, proposing three
implementation modes: randomized sampling, instructor-triggered activation, and automated tool-
based triggering. By presenting a novel and effective detection framework, this paper aims to inform
further research into the development of reliable Al detection technologies and broader ethical discourse
surrounding Al in educational assessment.

Keywords: Al-generated text detection, generative adversarial authentication, academic integrity,
educational technology, writing assessment
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The Application of ChatGPT in Creating Chinese Cultural Context
Scripts: An Activity Theory Perspective

Rao Emma, Zhao Ruohan

The Hong Kong University of Science and Technology

Abstract

This study examines the integration of ChatGPT into a structured, extracurricular program entitled the
Lens on China workshop series, investigating how Chinese language learners use this tool to construct
cultural context scripts. From a sociocultural perspective, and based on an activity theoretical
framework, this paper attempts to capture how Chinese learners perceive the role of ChatGPT in the
Chinese learning process. Therefore, two research questions are posed: (1) How does learners’
perception of ChatGPT’s role influence their approach to scriptwriting within a cultural context? (2)
What factors influence the creation of cultural scripts with ChatGPT? The study involved collecting
learners’ self-reflections followed by in-depth interviews. The results indicate that the perceived role of
ChatGPT varies and influences prompting strategies: learners viewing it as an assistant prefer
contextual prompts, while those who see it as a tool tend to use procedural prompts. Contextual prompts
provide learners with appropriate culturally relevant content, while procedural prompts offer necessary
structural elements. Among the six components of Activity Theory, the contradiction between rules and
community is identified as key to understanding the task and learning outcomes; identifying and
mediating such key contradictions is crucial for harnessing the pedagogical potential of generative Al.
By analyzing learners’ perceptions of ChatGPT and their interaction with these systemic contradictions,
this study delineates a practical pathway for integrating generative Al such as ChatGPT into culturally
grounded Chinese language pedagogy, offering actionable insights for the development of effective
teaching practices.

Keywords: ChatGPT, Activity Theory, cultural context script
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Zhou Yinzi

The University of Hong Kong

Abstract
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Day 1 Session 2B
Beyond the Tool: The Critical Role of Cognitive Fit in Aligning Al Videos
and Teacher Narration with Learner Styles for Vocabulary Acquisition

Zhao Yaru !, Pan Lihui !, Yang Qianli 2, Lin Zhong *

1. Guangxi University
2. Xiamen University
3. Zhejiang Sci-Tech University

Abstract

This mixed-methods study addresses a critical gap in Al-assisted language learning by comparing the
efficacy of generative Al created story videos with traditional teacher storytelling for vocabulary
acquisition among beginner learners of Chinese. While teacher-centered storytelling faces challenges
in personalization, GenAl offers potential through dynamic, multimodal content aligned with Mayer’s
(2005) Cognitive Theory of Multimedia Learning. However, empirical validation of its learning
outcomes remains limited, especially for less-commonly-taught languages. The study specifically
investigates 32 beginner learners from Turkmenistan—an underrepresented demographic—focusing on
three core questions: comparative impact on vocabulary retention, learner perceptions, and the
moderating role of individual learning styles. Methodologically, a repeated-measures design was
employed across four narrative-based lessons, integrating quantitative pre-/post-test vocabulary
assessments with qualitative survey (o = 0.885) and interview data. The theoretical framework extends
Davis et al.’s (1989) Technology Acceptance Model (TAM) to examine how sensory learning styles
modulate engagement, using non-parametric statistical analyses. Results indicated that both
instructional modalities significantly improved vocabulary scores (p < 0.001), with no statistically
significant difference in mean gains. Crucially, however, effect sizes were substantially larger for Al
video conditions (r = 0.809, 0.843) than for teacher narration (r = 0.673, 0.657). Learning style emerged
as a significant moderator: visual preference strongly correlated with Al video acceptance (r = 0.485, p
< 0.01), while verbal preference correlated with teacher narration acceptance (r = 0.495, p < 0.01).
Qualitatively, Al was praised for visual scaffolding, repeatability, and consistent multimodal input.
Despite being perceived as easier to use (48.3%), survey data revealed a nuanced preference for a hybrid
approach, rated as most useful (51.7%) and most recommended (55.2%). The study contributes robust,
triangulated evidence that GenAl-generated multimedia can achieve comparable, and potentially more
impactful, vocabulary outcomes than live teacher narration, particularly for visual learners.
Theoretically, it advances TAM by identifying sensory learning style as a key external variable.
Practically, it advocates a diagnostically-driven, complementary integration paradigm in international
Chinese education, aligning instructional tools with learner cognitive styles to optimize personalization
without displacing the teacher’s irreplaceable role in adaptive interaction.

Keywords: Vocabulary Acquisition, Al-Generated Video, Teacher Narration, Learning Styles,
International Chinese Education
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ETARKXALEER (GenAD HIPUE EANCH SR ESLEM RA——
PAKE & B IR B KBS A RS AL 2 33 1

Chen Shuying
The Education University of Hong Kong

Abstract

AN TR (GenAD HEzhEFH MM R T, DURIE N ERIAIC e
A L SRAEA A . G — SR SR A IRAE . AT, 41X GenALE DGR RITE#
ARG, SHENE S PRSI RIB MRk = . N, BT EIFIGIE— T GenAT K
PUE TIERNC AR, KRR AR SRHEE AP AT IE SRR . AW TARIE 5 %
FITESR B 5 T ISR AR, GRS ] 5 MR, 52 H “GenAl $ 58 ()
WNC S I, BETCRANR G U5 B2, BT RIESHAIT AR &IERE R, S8 E
JAT BN SO E e R DOERTC #e R AR g HOR, JT RO A IR Se s, R s DGR
FFESNERM (R GenAl 240 SXRH (Fegi#iy) o IFxtaE 2 F il 2
WL P HERIR iR Bris L RE BT RO el S I, e, @ik, EIHE5R
WS ST E AR R 1B IEGS E RUTAT NS R . WU AL, SERR A AR RTIR
FERR S KIS AZ O/ ERZZE R T X AL GenAl AR 2 AEAG IR BT 5 25 T ReH- T+ 2% =) & 1]
L LS IESCE N AE T BUM M GIZHT RIS T & 552 5l @ FHA. Bk, #gE
T “GenAI-HNC 197 2 RHESE, HERIPOE iR RIS 5 N TR R E M KXHE; Jrik k.,
JEIL 1 IR AW FUAERORSE 115 F #Ur R SR, LB b, NPGEHFUN SR 7 TR AR
GenAl T2 B SR U 5 TR AL SRt AEmS B0 N R eI AR SMDUE B (1 B 3 T 5 v 5K
AHr

Keywords: £ 0N TR e, DOF 18R E:, Bt
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AT BEAEA A T N A BRI BE X SMDUE RV 22 ST ) SRS AL #1752
Zhao Xiaoli
Guangdong University of Education

Abstract

ENTRRE (AD EORPRGE KBS 5T, MR R I A 5 2] 07 S Hee s IR
JEARR, CAEWIRERY, ALEES AP RATRNRIMEN, JCHAERNC S > 77 H AU & (Xu et
al. 2025; FEEESEAE 2024; XKiEFSE 2023). SR, BLARERZ RET AL BRI 7SI BOER
Al BRI, D NS 2 R 2 AR N T R i AL s e Rl Y 2% 2147 9, Al
IR BEIRC 2 S N EE BRI A RG B B . JE Tk, AHEFL LA i R BeD OB AR 28 — 3G
%% (HSK WU Je LL b AR 4, I AA 4% (affordance) #LfH (Leonardi 2011;

Zhang et al. 2024) , &5 Oxford (2017) #EH MG %21 KIg 5 BRI 2 e, Hg«Al
AR ) S — )T S RO T LS, RGIR I ALBEXT S DE R 2] 1) 3]
BEALE] . ABFTEIAN, Al FFAEERRFHRATC A IR, Ml a5 I35, ) Fik
BEB AT B AT RE I, M TTHEGE AR 15 HARyE a2 S 5RmE . SaX — A% O M s, BEFL N =AY = T
e EHFAREZEM, RGN AL FEXAMGE RIS SRR rN - il B30 ol
5 RECE T, T RNEE, ERERARRMY AL Al S AR Tk
AL AE IR DAL BB S R AT ) SR AR GIRE T, RN R RIS TR
ZNYE PP AN [R] SRS A AR 1 2 S Rk, IR R ge 2 o) SR AE. AL IRAe i R i e fE R
W7, A TR CASEIR VI N D SR 70 BT, B AT a (KT (Gl
eV 90T HEME TE AL SCFE) B[RS ) 540 TR 5 o 3 I SRS AT RHAE S5 A1 2 2 UR,

SEG AN ZE W56 5 27 ) HE 0] 4555 2 IR BR 34T 0 i . AL SEE R MWL Z T8 s
AL TRBEXTAMIOE IRV I ST 20, A Al 55 % 0 /MBS IOR, 8 AL TIRAE
HRVE B BT 5 S R S B RAKYE 5 IS S .

Keywords: A\ T8 f8, XM, 52, Al (ki
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#T Coze TAERMIIR NFEA A ILIHE LR ABT I

Zhang Shuo
National Library of China

Abstract

AT FE B AE NS FE S 18 SO T B R, RS TEE TR 5B R ERPki .
BARIEIFRH T —NET Coze R BARF- SR M4 B HT TAER (Workflow) , X
CAEA AR R FH BRI B S AN MR N BT T R G R LR E B 7T
W TAERIEA AN W —: BRI A ST, AN BIREEIERIET CCL iR
FE Bk (xt #R0 , BB iERE. a2 AT r. A
Coze “FEHENMN HAE S BB, X — 28R T B 3 a 7 e X S5s3I
FiB. BB, B, EE. RIBSEZOESr . BE R O A R AR i R .
—: HARRAABEARN SR KRB, FERP R IR A H bR AR (D
SEFREER: U B AR A E S B0 S (R Sl R E )
(2) FIBEEH: HA B EEEEIEE. 55810 RKER I RS (iR AR <iE
SAHEF) o SREEE R AEN Excel UM I ADY: FIHERMGIE S HUUER . S B
ERL 100 5%, XFAE A BT N TR, KBV N K GEA e & & e |l
AR WIFIBLER CnFAESG) o W TR IS € iR A s, B IEIREUE
B, EARFEBURN . AR AN NMEREINERER, BITRER TIER, sElesidE
() E S AV T RIS 4R E . 5 N T4 B 44 10 AE KRB M AT AL 2 T, e
RN TR B S A 5dE, WHREUE T E H A 2T iE CRIRZE,
A ZAE S A AT AL . 6T Coze TAFRMIAL G Mras B A HEH) , &A1
O RAGSGEAREE (FahmEREARS TR LTP 4.0 #H7 A58, BT A LiGE S
K06 Frfe4s BT TSI L. XHEER B, Coze TAEIRAUHREN &5 W78 B Ak i b 2558
WG EBh Tk, EEANREEE B , Coze KINKIA B & HE A BIME S )7 1)
IE=A% . XUEARET Coze W LEMBER UK. B AMMIEFIAZM . EFIEESEES
fEH S, B TG TEMN LIRS rl geid s stis. XTATfgas RiftiT o, ATRI,
POB IR NTE BT AFAE— AL SR N 1) FE N 38 e R SR i 8248, Rk ARE A
SR A ZE R SCHEEE. FEREAER. BN, AR AR, ek mEIE,
22, HARRRE S5A)EGEZVIMIC: EFIESEMF, R ANTERIEIR KFEE B Ry 2R
AFENTIS IR (U BRIRZE) 5 WAL RS F, TR i T 0 2 Ay
MEBmHIhEE CandB4G 5 R B 3e22) , HAE SURERE RV T T <2 AR & 57, M
FHIR - AARIESZ BRI XOH AR AR AR & B X R . AR AR e &g 4 i
BAR, “FHE. CBIMEET R R TR i A B, AR AR AT 2 (],
AR et 2RI S B EE . B AEE AR IR, I T IR NEARNE LR R 2.
A TR EERH HET: F—, WiF TS Al TIEREEMES HESTFHESES &
BEiR, HAIMMRIUNAEHAHE B EEBESEAahfbrik; 8, midim g R,
7R TR NTE AR IR N B E ARG R Sy dE N I AR RRIE IR ST 18 XD Re i 2 1
M FRAEE MEER.

Keywords: Coze L1EVi, AL & N, FLifiE B R, HE
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From Corpus to Classroom: Validating LLM-Assisted Behavioral Profiles
for Mandarin Verb Choice

Hung Cheung Hin
City University of Hong Kong

Abstract

Large language models (LLMs) are increasingly used to speed up corpus-based lexical semantic
analysis, but it remains unclear whether they can support theory-driven, multi-feature annotation in
ways that are trustworthy for Chinese-as-a-Second-Language (CSL) teaching. Using the Behavioral
Profile (BP) approach, this study connects corpus evidence to classroom decision-making by asking:
(RQ1) which BP-based distributional contrasts differentiate Mandarin near-synonyms across three
functional domains; (RQ2) which contrasts motivate high-risk learner misuses and what observable
cues support diagnosis; and (RQ3) whether a single "rule-misuse-cue”" conversion workflow is
transferable across domains. We adopt a three-set design covering epistemic stance verbs,
causative/result verbs, and directive/request-pressure verbs. For each set, 300 sentence-level instances
(60 per verb) are sampled via Sketch Engine from news and academic subcorpora (2016-2025), a
boundary chosen to inform teacher-facing register decisions for academic/news-like writing. Three
trained annotators (one expert annotator and two linguistics students trained with the BP annotation)
manually code each instance using mainly four categorical BP features: construction type, argument
semantics, evaluative polarity, and register; salient collocational cues are also extracted from
concordances/word sketches. To mitigate subjectivity, 20% of the data are independently double-coded
and inter-annotator agreement is computed, with disagreements resolved through adjudication. The
same instances are then labeled by an LLM under a fixed prompt and constrained JSON schema. We
benchmark LLM labels against the human annotation using macro-F1 and feature-wise agreement, and
test whether the model preserves BP-level lexical structure by correlating human vs. LLM verb-
similarity matrices derived from aggregated BP vectors. Preliminary pilot coding of the epistemic
stance set suggests that register skew and construction choices yield robust cross-verb contrasts,
whereas evaluative polarity drives most uncertainty. Notably, LLM disagreements tend to cluster in
human-labeled "inconclusive" cases where evaluation is implicit or mixed, which also align with high-
risk pedagogical problems such as stance/force miscalibration and register mismatch. Building on these
early findings, we pilot a teacher-facing package that turns BP contrasts into reusable decision-rule
templates and error-diagnosis cue lists, which will be evaluated by CSL instructors for correctness,
teachability, and classroom usefulness. The study contributes (i) a domain-spanning BP annotation
workflow with an explicit risk analysis of "inconclusive" contexts, and (ii) an evidence-based pathway
from corpus patterns to actionable near-synonym instruction.

Keywords: Large Language Models (LLMs), Behavioral Profile (BP), Mandarin verb near-synonyms,
Corpus-based lexical semantics, Multi-feature annotation, Chinese as a Second Language (CSL)

pedagogy
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Day 1 Session 2C
Bridging Linguistic Theory and Classroom Practice: Leveraging GenAl for
Scaffolding Complex Syntactic Structures in CSL Pedagogy

Xia Yufei

Jiangxi Normal University

Abstract

Research Problem and Gap: Despite decades of research in pedagogical linguistics, a persistent
"application gap" exists between complex linguistic theories and classroom-ready Chinese as a Second
Language (CSL) instruction. Specifically, unique syntactic structures such as the ba-construction (%
“71)) and resultative verb compounds present chronic difficulties for learners. Traditional pedagogy
often relies on decontextualized, rule-based explanations that fail to address the cognitive load required
for real-time production. While recent scholarship has identified the potential of Generative Al (GenAl),
there is a lack of structured frameworks exploring how Large Language Models (LLMs) can bridge this
gap through pedagogical linguistics. Methods: This paper adopts a theoretical-analytical approach,
synthesizing principles from Input Processing Theory and Interactionist Hypotheses to propose a new
instructional framework. The study analyzes the linguistic constraints of the ba-construction and
evaluates how GenAl-driven "Contextualized Iteration" can simulate natural language acquisition
environments. By utilizing prompt engineering to create minimal pairs and contrastive linguistic
scenarios, the research demonstrates a method for translating abstract "disposal" semantics into
interactive, learner-centric exercises. Theoretical Proposal and Key Findings: The study proposes the
Al-Mediated Scaffolding Model (AMSM). Preliminary analysis suggests that GenAl can effectively
lower the "affective filter" by providing immediate, non-judgmental feedback on interlanguage errors.
Key findings indicate that LLMs are uniquely capable of generating high-frequency, context-specific
input that highlights the morphological and prosodic triggers of Chinese syntax. Unlike static corpora,
GenAl provides dynamic "negative evidence"—clarifying what is not grammatically acceptable in
specific social registers—thereby accelerating the internalization of complex syntactic rules. Potential
Contribution and Significance: This research contributes to the field by offering a scalable solution to
the long-standing problem of differentiated instruction in CSL. It shifts the focus from Al as a mere
chatbot to Al as a sophisticated pedagogical tool grounded in linguistic science. The significance lies
in its potential to transform CSL curriculum design, moving toward a hybrid model where empirical
linguistic findings are seamlessly integrated into automated teaching tools. This research paves the way
for a more personalized and linguistically informed approach to Chinese language education in the
digital era.

Keywords: Pedagogical Linguistics, CSL Education, Generative Al, Syntactic Acquisition, Ba-
construction, Instructional Design
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Accessibility of Anaphoric Forms in Mandarin: A Comparative Study
between Human Cognition and Generative Al

Zhang Yuxin

Shanghai International Studies University

Abstract

Anaphora, as an important linguistic phenomenon, represents a cohesive relationship concerning two
parts, namely antecedent and anaphor. Anaphoric form choice refers to the selection between different
referring expressions, which is understudied in previous research. As generative artificial intelligence
(GenAl) increasingly reshapes Chinese language education and linguistic modeling, evaluating the
degree to which Large Language Models (LLMs) align with human cognitive-linguistic intuitions has
become an imperative research frontier. Accordingly, this study aims to systematically investigate the
extent to which LLMs replicate human cognitive mechanisms in anaphoric form choice within
Mandarin discourse. This study establishes the multifactorial framework of Accessibility Theory, with
machine learning methods, and identifies the Predictability (Pred) as the most significant motivator in
determining the mental accessibility of referents in causal clause. Then this study conducts a rigorous
comparative analysis between empirical human data and LLMs (Gemini 3.0 Pro and GPT-5.2).
Employing the discourse completion tasks, we systematically examine 20 high-frequency implicit
causality verbs (e.g., %2 %= “admire”). To ensure statistical comparability and minimize sampling bias,
we simulated the independent linguistic responses of 49 virtual subjects per Al model, directly
mirroring the sample size of human empirical study (N=49). The experimental results demonstrate that
both Gemini and GPT exhibit approximately 80% consistency with Pred values observed in native
Mandarin speakers. While the models successfully replicate human-like preferences for NP1 or NP2
antecedents based on deep-seated verbal semantics, nuanced discrepancies emerge in contexts
involving low-predictability verbs or complex potential referential interference. These findings suggest
that advanced GenAl has, to some extent, internalized the implicit causality logic and discourse-level
constraints of Mandarin. This research also contributes to the refinement of accessibility theory by
proposing Al-driven performance as a baseline for content-related salience. Furthermore, for Teaching
Chinese as a Second Language (TCSL), the findings indicate that GenAl could be a potentially useful
tools for generating authentic pedagogical materials and evaluating discourse cohesion for advanced
learners.

Keywords: anaphora, GenAl, accessibility, Mandarin
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Analyzing the Syntax-Semantics Interface of Chinese Resultative
Constructions with Generative Al and Its Pedagogical Applications

Ma Yanxiao

China University of Mining and Technology-Beijing

Abstract

This study examines how generative Al can enhance the understanding and teaching of Chinese
resultative constructions (e.g., “"z11”). While extensively studied, these structures lack large-scale,
usage-based analysis—for instance, the frequency gap between “#T i~ and 7] %~ remains
unexplained. Current computer-assisted teaching also tends to emphasize surface-level drills rather than
integrating deeper syntactic-semantic rules. In this study, we will focus on two questions: Can
generative Al reveal the internal structure and semantic constraints of resultatives? How can these
insights improve second language instruction? Methodologically, we combine event structure theory
with empirical analysis using large language models (LLMs). Through designed prompts, we examine
models’ judgments on acceptability, ambiguity, and argument structure. We also generate both well-
formed and ill-formed examples (e.g., “fthi 5840 T HREE vs. “*fhMGHE | —MIE”) to identify form-
meaning patterns. These findings inform tailored pedagogical materials, such as transitivity-focused
exercises, which are tested in a controlled teaching experiment. Currents results show that Al judgments
align closely with native speaker intuition, accurately distinguishing acceptable (‘“fil 1675 2% 1 [n] &)
from unacceptable (“ffi 155 % 1 H”) cases. Al-generated errors (e.g., “@h I E5E 7 EIHE) also
mirror common learner mistakes, such as locative mismatches. Instruction based on these insights—
comparing correct and incorrect examples like “ffi ] F= 7 ¥ vs. “*fth i & T #4235 —significantly
improved learner accuracy in resultative usage. This work offers a data-driven approach to studying the
syntax-semantics interface in Chinese linguistics, helping explain asymmetries like “F7 /] %i.” It also
shows how Al-identified patterns can be turned into practical teaching tools, such as error-targeted
feedback systems. Ultimately, it provides a framework for developing more precise and empirically
supported Chinese language teaching in the Al era.

Keywords: Syntax-Semantics Interface, Chinese Resultative Constructions, Generative Al,
Pedagogical Applications
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AL RRHE 5 AR DX B 2 48 Bt oy A
LiLin
Zhejiang International Studies University; Massey University

Abstract

FHFREF R A E RN TGS (Artificial Intelligence, AD JEIH FEIE 5 B SCA
AERRE ISR TR S A H)T 2 RIESIRANR, B E 23 IR RIE SRR S
W TS B R N T T BLSLHLRTE S SR S P RS RN, A XS
HAE RN A FINRIE S 57 AT IRAR ST . IA T 2 REAESAR IR SCE B IE AT, &5
AL AEBOE S5 AN B AR BRI P L i A 2 o AN IS A R AL AN A IS S
FefE, AR TIADGE DEERE (24 7T7) , Ll DeepSeek. TAl. Grok F ChatGPT 4=
BCHIE SCA (24 J35) B, KA Z4EE 50 #7175 (multi-dimensional analysis) , %% 7 Al
AR OSSO S NS B AR THE X IE SEE FN 22 e o ARBF TR HL 1 20 MBS HRFAE, A BIE 22 bR
Y545 B R BV AU D 1H K08 1) 2 A 515 IR S YA GEFE XS B i 1 AL
A EROATE 5 NSRS THE X G 22 5. R4S SRR, AL AR O 1l SCAN LU M 348 1
DU TEAZ BRI BB M FA S 18 5 R, (R it 056 A AR B — AR e Rk 7 54,
FE S 15 5 o R BB PR M 5 K I 2 R IR 4507 11 5 DO XS A & 2257 . AL
NFERL AL ZEBGERHES, EEI AT AR SOE RO MBI, 8% E HR AL ZERGE 5 A1
NEREF B RITRIES A SHCE . N THES I RE R, Al BAUE T M ES
HERIZH S, JCHRX HE S S AR RIRAZ I 515

Keywords: 705 15, AT A ROE, N IHEXTE, 2485 54T
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BAEGET. EREF IDS ¥ Transformer ZEEERE 2 MBHAR
Ui
Wu Sing-Wing Thomas, Yan Ligian
Shanghai Starriver Bllingual School & LinkScape
Abstract

R 2 AR N TR BRSOy, e S C T Al ot (token) , DA&RE & RoRBLAE AL
i /NEARBAL . R BRI T (token) INIHFASRENG AERE 5 AT L 2H, Bl
DIFIE R . B EEE SR, RAEBRKN THE (GenAD MM A AN FIFZE. &
VHFEF R AL, 4553075 (philology) ATFTERHBISCT S, 48 B S N BB AL A4 NG AR (2
BESENMMEN, MERSEEREMR. WoaEeTH R R g gUR R, RIS
W2 ER R AT B RE G IR, T DU w41 (generalization) o A FIRFIEE, AT
HOT A4 H | (Compositional Network Model) , JA#ERERE A # ik (token-based) “E
Rk 2 ATHE T, 51\ Unicode 2 Ideographic Description Sequences (IDS) , A Transformer
RS 2 #ihl5 4 (encoder) ", LA Tree-MLP ¥HEFREMEATHERBL. AU HE 5 S EEHH
MR Ty T e e, HETVEASCGEIE A Transformer #2722 28 B RE, ANRE R AR AN GT
S, AR — R A 2 R AR, B NAREAE i ERRAN T A e . AH B B R4S R EUR,
A THSCEE S FRARMNIFTEIE®E | (Chinese Language Understanding Evaluation) 5| N A Y 4 4% #5714
1%, BAOASIEREHMER S, BR0EE H—siethaesert, HEp R B B A
BERT R 2 /KW (State-Of-The-Art) .

Keywords: N TH &, B85, 7, Fyctl, fH5E 55, BRE SR, 132
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Day 1 Session 2D
VIR A S AL RN CSL % FBR P4 S BER & 4 Kz
—BL KRR #FFERBIAH

Luo Zigiang, Guo Yueyuan
Hebei University

Abstract

BEE E bR SO E AN REIRBE . SCIRIE I R B B, AR 4 i S BUF A 1 R BR
H2sMmE . HUUSCARENERENR, MELUERL CSL 223 &0 R4S IR Z N TR, BE
ToVEA WS ST AT b S 5B FHRE S R, e LS Bl o) 3 S8 RHE SCA A FIAE SR, s
PR A A F5 A% S8 SCAG I B G RGN 58 TR . IR — B, ARRER T T 4 e B
SR A MR AT RIOR,  ARKFE Bl SF S B RS AT I 2 B Al A A B
RGRR LS Al BARTEE R SCRAAZUFEF, X CSL 22 FH A SCIIR Z B . %030tk
BRI S SCE B B EE LS S seBame . AR AR AR 7, F 2025
4 H 3 H-7 HIEATE SRR 30 4 PGB /K H CSL 222 & Nk, BENL NSEsd S
SR, SROG e 2 AL BORECE, SWIRALR A G UAREEAR R . B 70 2SS
BT CRATHRRE, S56 SCIEARENA. 8 H SRR Pk, S5
BOR . WS TR, SEIRAH 2 o) 5 H B U SRR E R R B0 A $E T 37%, 1E
5 SCARAZ B 2 Bz B e fEE N A A S5 R 1] 3R 08 ) 32 v A SCAE B 4 PRI B 3 v 1 o R A
AT, ENAMERIEZEEZE . Al REEE PR CHE SR O HE LR, HFEE R
WEFRE T EAMEhZ Al AR SU0R SRS & SE 7T, ENARZ R TIESH
e SN RIZERE, R ARGRFH ENE H S AR, ek = ] S H| B, AR
KO TBRE T, B VK8 S BR8N CSL WHia 2t Al, 0AF 7 284 AL AR Sk
RN, M Rl 2 2]+ 25 A 1 B8 SO A e i . R AR, T
BrA SCELE SO BT ERIS TR, oA iR STASATIER Y 2 AR S U T A 1 T I BER AT A
5t .

Keywords: 217 AL TR, CSL(H SCE NS 1S % 2154), 1B H S 8,
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DL Feedforward A% i) Al BRANIARESESRE . LG ER
WORAANF- 1, AREh 2, TRKIE S, &RHT ¢

1. FFif H KA
2. AR

3. B R VAT N [ 5RO JE A B R
VIERYA N

Abstract

BEA iR, AN LR E (Generative AD) ERE S ZU2 PR, 238 B EE & (8 7
WS A%, HIl a3 B PR A SE SR 12 IR ST 5 G I (7168 (task-level feedback) o #ATM, fERIEH
LA, DSR4 RS A PR AR AR R AR A 1 FE S T [T 8% (process-level feedback) , DA
feiE L B IR RE SR BI8E (self-regulation-level feedback) H&HIIEA L. FER ML —TFFTE %,
ATt 5T LLZLATH %2 (Teacher Noticing) 17 2% 73t 28 il 2052 1 B REAE () B B 2 B8, I DAPY g 2k [l
#EML . (Four-Level Feedback Model) 1%y [FIEEThAE I ATHESE, /AT HAS, 27 ELHET —Hb
KA GBI N BERAR S . W TR S RPERR s eI e i 2 U5
ARRMFE RS, (i RIRE O NBATENIESE, WAL RIS A R B A LR Am. Bt
FUIE H B AT B 9% 2 Multilingual Voice-to-Text App, AFHRA:#555&. HH)EIZL B 5E = 10 H Lb A7)
ER AR S BRI W R A ST R AR AR, DA R I HUR M B R . B A R EUR,
FREL Feedforward ZUE IS ZUAT, REMKE IR BB IR B S vE R 24T 8, Wik 2 FEfitiEfE
JEE THI B AR R T 0 [, T R R R G S AR S A R RS T Eh M. AR A
PV RRTETA, 4y B T anfer it 20 1 | B (2R i (el 6 ), WPl LA E AL 2 DA
LA R S8 A BT i T A TR A, A2E et AT A N RIEAPGERR A $2 0t — 2 B PR — B0
TERALHEZE

Keywords: Feedforward #(“%3 [r], Teacher Noticing, Four-Level Feedback Model, 2 %X Al 5# %5
I
yaii
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Generative Al Scaffolding in Advanced Content-Based Chinese Courses: A
Multimodal Pedagogical Model

Luo Han
Lafayette College

Abstract

As international Chinese education enters a stage of higher-level specialization, advanced Chinese
courses must move beyond traditional topic-based instruction to cultivate academic literacy, cross-
cultural criticality, and disciplinary communication skills. This study draws on the design and
implementation of CHN411 Chinese Culture and Society at a U.S. liberal arts college to examine how
multimodal materials and Generative Al can jointly support learners’ development of advanced
academic Chinese. The course employs authentic readings, cross-cultural films, and guided research
writing to build students’ interpretive, interpersonal, and presentational proficiency while strengthening
formal written Chinese, academic register control, and evidence-based analytical reasoning. Based on
classroom practice and iterative curriculum refinement, this study proposes a three-part GenAl
scaffolding model for advanced-level Chinese instruction. (1) Academic Discourse Scaffolding: GenAl
is used to generate discourse maps, compare rhetorical conventions in Chinese and English academic
writing, and highlight lexical, syntactic, and organizational patterns. These Al-generated models help
learners internalize genre structures and gain explicit awareness of academic language organization. (2)
Cross-cultural Discussion Scaffolding: Using film sequences or socio-cultural cases as prompts, GenAl
produces multi-perspective discussion questions, value-contrast frameworks, and culturally situated
interpretive angles. This expands learners’ analytical depth and supports the development of
intercultural criticality in discourse-based tasks. (3) Writing Feedback Scaffolding: GenAl provides
immediate feedback on language accuracy, structural coherence, cohesion, and stylistic appropriateness.
Teachers and TAs, in turn, focus on content development, argumentation quality, source integration,
and cultural interpretation. This “Al-teacher dual-track feedback mechanism” enhances revision quality
while maintaining human-centered academic rigor. Instructor observations and student feedback
suggest that integrating GenAl with multimodal, research-oriented curriculum design significantly
improves learners’ accuracy in academic expression, depth of cultural analysis, and sensitivity to cross-
cultural meaning-making. The findings indicate that GenAl, when appropriately guided and
pedagogically anchored, can serve as a powerful complement rather than a replacement to advanced
Chinese instruction.

Keywords: Generative Al, Scaffolding, Advanced Chinese, Content-Based, Multimodal Pedagogy
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Generative Al, Translanguaging, and Multimodal Participation in Diverse
Beginner Chinese Classrooms: Rethinking Scaffolding and Learner Agency

Li Xiaoyi
The University of Hong Kong

Abstract

The rapid internationalisation of higher education—particularly in multilingual hubs such as Hong
Kong—has transformed beginner-level Chinese classrooms into linguistically and culturally
heterogeneous learning spaces. Within these classrooms, learners draw on complex semiotic repertoires,
yet many zero-beginner students experience linguistic insecurity, restricted participation, and uneven
access to interactional resources. Building on recent work in translanguaging, multimodal interaction,
and Al-mediated language learning, this study examines how generative Al can reshape scaffolding
practices, participation structures, and learner agency in early-stage Chinese education. Drawing on
classroom-based qualitative research conducted at a Hong Kong university, the study integrates
multimodal observation, pedagogical intervention, and learner reflection. It addresses three interrelated
questions: (1) How do learners mobilise linguistic, cultural, and embodied resources—across English,
home languages, gesture, drawing, and spatial orientation—to construct meaning before acquiring
Chinese lexical and syntactic forms? (2) In what ways do GenAl tools support low-stakes rehearsal,
interactional risk-taking, and affective regulation among diverse beginners? (3) How does Al
participation create opportunities for intercultural recognition and relational meaning-making within
heterogeneous cohorts? Preliminary findings indicate that translanguaging practices, when paired with
Al-generated prompts, contextualised models, and personalised scaffolds, expand learners’ repertoires
and enable greater interactional agency. Rather than functioning merely as a compensatory mechanism,
translanguaging emerges as a generative pedagogical space where students can draw on identity-based
resources to participate meaningfully. Learners report that Al-assisted rehearsal reduces anxiety,
enhances comprehensibility, and supports movement from peripheral to fuller participation. Moreover,
Al-supported comparative and narrative tasks foreground learners’ cultural and linguistic backgrounds,
fostering peer recognition and strengthening group cohesion. This study argues that GenAl, understood
as a semiotic and pedagogical mediator, reframes the emotional, cultural, and interactional conditions
under which beginners engage with Chinese. By illuminating how diversity, translanguaging, and Al
interact to shape learner agency, the study contributes to ongoing debates in applied linguistics on
inclusivity, multimodality, and the future of Al-mediated language education. The findings offer
implications for designing pedagogies that leverage multilingual resources, support emotional well-
being, and cultivate sustainable motivation in transnational Chinese classrooms.

Keywords: generative Al, translanguaging, multimodality, learner agency, Chinese as an additional
language, multilingual classrooms
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Luo Lin, Zou Weixia, Bai Yifan

Huazhong University of Science and Technology

Abstract

GenAl HINIEEIEAR K AL MEAL TR AE S SIS AR NI, O B SC AR A TR
FISCHRIREN 77 SCE 5 A2 81 Gen AT ARSI i (] it ] B o S 2 RS 32 37 57 S Al R S 1 5%
B, B, EMATE GenAl KIBUREGEN S5 M, R FIEHE, UM
GenAl AR, BEHZMIIGE, NEOTMZECESCR G HEE, B a K
FUIREHTE, FFEAE SRAGAELNERTHRARERRNE. T -HEE5EMEN. 2
SEPARES . WSS EWRIRER G, HES B RN R ARIE . HR, BEs =M%
DYERE. DANISATH BN EALHIA ST, M 7SS E I R, AR,
UL, #21E 5 GenAl M EOMSEIL 7 EH. f)a, @I GenAl WEARIURIEATHAL, K
BUe e A S e R S S Rt R B AR S AE T T CRER St A A A
A5 E. I SRR U PR (0t IS S A ROR S, A L MR R AR [ TR R N SO AT RE . (H
GenAl 5 “iEHAA B MBI RS U5 TRIZIERIT B BRI R 3 IR R G
RES, RAASHE—TEAEY . MUK 55 S VAR e AR B il e
SRS G5, SR SECEHR RS S EUE, MO A TR e 5 oS
PR R, HESN R B SCCA AR A e B R A R AR T IR
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BEE E R B SRR A, DERDGEATFEIR (HSK) (A B&EFIE S 7 IE
Feing, 2021 AREFEHRENE R, HEBZEHE . EWAy K. ANTERERE S . 1
SRR R, 22 2] F 2 ML AT A, B IR R UL R BN EE SR, 7oA T IR
SNSRI, AETE B OCEE B BRI, AR DRSS VR N, X FETH
NER - SPGB E . BTN RSN SR W S,
EAFBRIWPOE G, JTARE. =R ( Learning-Oriented Assessment,
LOA) J&— Mgt S irh e, DU N S . B0 A2 I 205 22 H 52
(Liying Cheng,2006)% 2] [ B4 PFAl mf DB OB R AL, SR TE IR FR RN . 20 PEA
R EAIREY, BN EAGA RTINS, MiZE&N LR BImES
FIEI LOA ME ZLRFE, LOA SR BN KA RIERE. 2R, LOA N ASK 7R
WAL ) B PR AR R IR ? DL ROVl 3R 7= e R 2 R EFERIER, N TR
W7, BATEGREINE. AL PEITYE RS 120 4 AR 224 K 10 44X ANMGE 20T R
W%, RAEREWRIGE BBttt , midn . Lameiiik. W me 5ae
PRIREESE, 12 SPSS 5 AMOS #H17® BRIG5> F I, (LOA) X2 #2223 3)
MLy 2% > 5SS 1B 5 N BE 1B SR N o 5 Bl Nvivo 23 BT 844 i 5 14 32 840 Mt 20M P75 2%
FRAEH IR AER, SAME LOA BUMPHEERTE. A EHEZ IS RIH AR, Bt
AMUEAS T EFR A SCE S LOA JRIEFNES SCSEUERT AL 25 H, M R IR e Tt
SR A SRR AL T BS I S SRR AR, RIS A [ e SO EOE PR Al R MO R AL T SE
e dE .
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BUARDLE ] A2 T TEAZ B A A PSR AR v, I IR AR A& DU BRI T A B ZE X R
FEDGE 15, 1R E (E PR S P OOKP SRR E)  (2021) FFRIFIN
AR EOAHTITET, A RHEE W R AT, JCHRXHE IR o e

BT 2 31 W ) A W FE T BARAE I3 S R IR T T BRI e, (BRI LA R R
WEFM BT IR WEFAMRHR— AL . AWTIT B @RI DUE s ZUK-T R 2 4E 5 R
R I AR, e N DRI S ORI 13.5 757, BE SIS 215 A
“W ARG 309 Bl ik, AHTFUEE T HANEE ER, WEHTE AR B ThRe S
SLHERIE, IS 2 NFRIR G SRR TR R R W BB D A 5L RIB I BAR R R, Bk
S H TR U] IR A [ B b SCEOE h ROAT PR, BETER I, BLEEhThREM &, 1 A
AFFFHIGLE, AIARMRIN S R REE. LA ThRE. ML RET S, A
“W 2 E AT ARIEINIRSLY) . RIS ALY 5 HANN0Y . YR B RARE, FE UL
R R AR 2] SRR ORI BB Bh e 5 L3R IE A R 3 2O BHE T SR AR K
FPITT . PELL, ASEEFENEN . sk, ) =0 miR AR A A B TR
WP B 52 2] 3 AR W (B T 7T 0 i R [ B b SCEOA B L BhiE F S ER I
NPE B2 R BRI S H 1 E L.
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L2 Acquisition or Comprehension? Analyzing Interactions to Improve
Second Language Learning in GCE A-Level Paper II (section B) of Chinese
Literature

Kat Wing-Sze
The Chinese University of Hong Kong

Abstract

This paper investigates how Non-Chinese Speaking (NCS) students acquire L2 Chinese, focusing
specifically on syntax and morphology through literature passages. The analysis is based on the
Interaction Hypothesis (IH) (Schegloff, Jefferson, and Sacks, 1977; Hatch, 1978) and the information
processing model (Robinson, 1995). In contrast, reading comprehension theories (Kintsch, 1998;
Perfetti & Stafura, 2014; Van den Broek et al., 1999) suggest that reading acts as a secondary language
process, shaped by primary spoken language skills. This perspective indicates that students often
memorize passages and model answers without fully grasping the underlying sentence structures,
underscoring the need for effective training in both language acquisition and comprehension. Text
processing is largely memory-based, as learners utilize relevant information from previous texts and
their general world knowledge. Consequently, L2 learners may encode information without fully
internalizing the associated linguistic knowledge. Thus, adapting teaching materials for NCS students
in the GCE A-Level Paper II (Section B) on Chinese literature is essential, especially considering their
potential unfamiliarity with the Chinese language, society, and culture. The training program is
designed to provide a multi-dimensional learning experience, enabling NCS students to develop both
sentence structure and reading comprehension skills. The program focuses on three key texts: "A Very
Special Pigeon" (— £ Y Bl #5T), "Stories of Old Peking" (¥ Fd & =), and "Hometown" (#{(4). By
engaging with these vernacular passages, L2 learners can enhance their comprehension by drawing on
context and their schematic knowledge of the world. This paper hypothesizes that L2 learners utilize
different mechanisms when processing sociocultural contexts and syntactic knowledge. Our approach
allows them to interact more effectively with the material, moving beyond a sole focus on
comprehension or linguistic forms and thereby transcending traditional L2 acquisition methods in
modified interaction conditions. To improve clarity, this study employs schemas to align assessment
strategies with course content, focusing on grammatical forms, argument structures, and thematic
ranges—all of which effectively address the GCE A-Level Paper II (Section B) exam format. By
integrating strategies for both language input processing and comprehension, the curriculum aims to
equip NCS students with the essential skills needed to navigate Chinese literature successfully. Our
research findings reveal statistically significant differences in comprehension and acquisition scores
among the NCS group, which is primarily composed of mixed Pilipino students.

Keywords: GCE A-Level Paper II (section B), Interaction Hypothesis, L2 Acquisition, L2 Chinese
Literature
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PURTE A — B IR AN E G s, W SGR P IR E A —A> . XM B AT L
MTEER, [F, XAEFE ARSI NS AT Arad We i —iff 55, HHgIRE
FILVER], ZiE5 o1 R AR IR . FARSE 0 FE N 055 ) 3 K U H A U AR
AW HIARSE [ A FU s Bt A iR, A RS 4s, H AT B < ik Rpa e e e i
W< SRHR AR UGS, HIREYIEAG —, RN i 3 F R UM A B, 7 SEhR o
PAAE. O 7B iR o) AP BRI — ik, AN SCE S BRI B b, g e
IARGE [ FEREAT TIRAE S, SRR, AW ARRE W ANE BRA TR, HFESLE
WAEAGR NI RE——ABr g . XAER T ARIZhEE, 116 a4/ 2N >
1, A BB TE DGR R SAEE bz, IR bRRoR, (HR AR R AR AT 5534
o AR TR, YA E R W T ARSE I AIVAR, BN RIAAH R A RE X T B B
ST ATE . IR, I DUMORAERE U5 RO R AT SRR 2 Bt . A SIS T
BRI A) R We R ) IR A DO AR R, IR BRI RE A R ARSI A . A2Bn H 1
RIS BN T b X — WS RAE T B J<We i) —iEEm s, s
PR STE S TP R B L I R S 5 A R W AR B R HEE, T D) sl e S A5 A
AZBRRCR -
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Duan Yuxiang

Dalian Maritime University

Abstract

AHIE T LLDGE 22 3138 W B AR S B oA VI i, B0 2487 [ bR A SCEE AR AE B8 SO AR 4R B
g2 1B AR YRR v B S 5 IR e 22 5 0 (LS e G O BILSE R 5%, 51 NSOk Hr 2
WAE NI HTHESE, R ILAE RIS THE = oh SO T AR R IR IZ B0 F 5T BUES S A
e SRR [ bR 22 A I BB R B &, A B ORI ) 28 32 @ POE BHE H &
ERHE NS, BE) BRI R AVEEE R 8 SUEWE S RIS S 4T iE S
RIS RBRFAE o B PGB SCAR A e b (TR SE, 2024) KE&E RAHEIL (Martin &
White, 2005) JF/EZ4EETFE AT, 12905 > #5753 b s SO AR n 22 T TE R IR . B0 R
W, SPOERHEFEML, ) EENMNEREPAEES TIREHAIERME, R 44
A i, AR E A AR, T SOR S T A R HE RIS B S B R, 1S PR
[P fE FAFAE 2R I, SO 2 ) B A AR B 5 5 B v R I ) 2 Sk . Tk, At
TP N RIS & — BRI, B Al MEsh&AE LB RER S E B EE R AR SR,
FRAR S 2 B AR R SO0 RN F A S5 R SO e 1 25, DA A L DB R 15
SCACALRG R GE . B AN DOEFE N TR M A R T, B2 S E i b E st T
SRR 5 SR AR
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Ren Qianfang, Wang Zitong

Communication University of China

Abstract

WHERA LR S EAN A B ER, e E ., K. SRS, XX ER
FEIS [A) Fp 0 AR R AU B 23, ATl 5 A0 A 5 25 DOBRI 2RI &
PR 7 I DL R R R 5 HARE 5 B BOR DO XHDUE R 2B O ZARIIR.
BRI BAEMUCR BRI B0 TN BIDGE B P T SO A . ARTFLLLE
B (2004) PUETTZER AN BN BIIRELA, X e K P B S AR DU DHE T 22T Rk 0
PR, PR Hea kg . WLl B @ N R A, 2 Pratt S ARG S AT T
Dor, FFRREMEL EEAE, MmxE. F e AR AT IR G 0. WETCREL, B
AERIPGE DT ZE R BERBL I DUE B 2R DB AURAIE, 32 2 R TR I POR RE B RIS,
PRI ASRE S “FA” BRI AT B, #m ASBEE B AR DA T8, b 500 b B 5 A=
PR B R, I RAZ R R beRR”, s s e — 3R — WA T, TR E R
HEETTPEANAUM R SR BUE A Bk = BRI %. WHTCRIL, BN A 3 204 R 1]
SIAE . BRI S R KRB RO 2 SR N ARG TR . R T £ 280
Hr, AR AR O PR R BOF SO AN I EE ), B/ NEIR,  H R AR R AA, O AT I 2R,
SE BEA R B A B DGR AT 5=
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AR GEPE I E TP AR 5 B A, DAEIE R R ARG EE1F s IS, B0
NI FERENTTE IR, i — B O AR N Z A ARRACIA e B A5 AT o e i —
A HARF I SCRAEMAZ BRI RE, 7 Z3EAT IR — P L. BATRERER (0 (ALK .
(FEEHD) 55 PR B NEREATH S, TP LT JOEP— B R E R

o SEEWIEENEWRKE, o BSMKIE SCRAER[-EE], — BT H W M eoR o
—RIARIE ARG PR . AFRARI] 5 B A5 1 5 S b B R D), 3l W A TR0k (s e o,
R BAERIIREN, AFRAGR G B AT CURR H ih NAOBE S PR B . I il 2 AT B A
FERE, e BRI IA TR o,  ARRACIA Jm B AR 1155
FeARDIRE g . Uik N BRG] J5 B S5 R SR 30k B S TR IR, T AN 2 Mt 77 1
BRI, FRER, Wil At AT DAANBEAT B4 (] N2 B 0] 7 0 A 5t 128 15 138 N FD 9 R PR A1
XHNTE R B i 08 e By i), ABDUERISEBRIZ HIRE S 5 A G048 F1iE o A FH A
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S FRIERFTIE L bR EEE ST, R DGETE R SR EE ARG . BUA 72 ML
ISR O /R SE R, WL R RS 2 S OEAN R, R Z B m S R
BB mERENRATE . H XA, KNI N A% G, R B2
AEAE BT TR L3 RIEFHIE R L S PUERHE B M E . AW TR gk Uik 019 7712,
RIS LA G R 0 20 TG, 43 ild84E 7 30 4 B 22E S 30 4 R [E 2 A S R IA1E KL
I AREMT, ESLIHWER D RS, RIS, WG SLIA 5 R4 e AN
BE AKFEE. Pan. WREEE. se e E B ELOIFRE N2, -1, 0, 1, 2], PAX)id
FNE R NTHESE, 456 BB %M, M TEEEARSE M) H R 25 %2 5T 375 JEAE B8l b i 281
T ARG REIR, IHRIEMMURBUNRMERER, WAERENZES, S3pmEExt
ERIEAEER A, M2 BT, EE SIFEERRIZE LN, M EshEE R SR
B, SPOERHEF ML, AR SRR AR R AR bRIS, SR R R S
RIGHEMSZ IR WG R W, A2 E I A e I IE R 5 A A7 AR
ZE5t.  AWHFE SUERT L, NERRFSCEE F AL R IS B R AR IR S, iR
S HSOAHRIEAESRYE . BRI AN:. BN, AR AT EIE S AR R ERIES A
BN B I AL R 255
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Zhu Qinghong

Shenzhen University

Abstract

ETEHRXT 49 MEZ RS RIEAC LI B 7T (2025) , ARSCAREERT IR
B O B 5 RAEFRIC LB o, HE EERGPRIESRIC B Dhee. A IEDOE I
AE AR E R N H W AREAR . FELRIER, EXMAEAR. ZARIEREA, SLH
IEFGE AR E SRR, DL (BURPGESERE )Y (b R0E S 22 B0E 5 2 AT, 1986)
190 N EIECNRE RN G, B A IERSE . IBRVEIE S % NAINES ¥, BaNE S FER
FITEIT A FE . ERHEAFEIL K CCLERHE . EAETR S MLC BAAER . 52 EE R
i 4> TalkBank W5k} Jb 5 K228 5 L0 = B DEE R E . 5 E 22 R e s Bl
(LCMC) FIZEEM K ZFIEIZHL 08 UCLA PUE FHAE SR ESE . R, W Bl S5
TEARIC B 3 AT A A X 2 25 4 D0 1E S0 1 1 EAR CELAS 355 3SR fAORN 1E X (B4
BIe A4 1B s 1Y AR (S A RAERANE S B8R A p SL R & B2 m el
EHARIE X S B EEER (BFEZAREREMAR SCHIERE AR LR R F LA
Ko X—RIIGUE T RATWRTIAR L4518 . ATVREL de /BB LR IEXERRL. 45602
BWF, BAVIREFEZ: IROL de 1BV ERIERIE VRIS, 188 X ERIAERZEME, B B3R
TEIEREE . EAM SR TR s, INAX 23 s At A 1 I S s 5 SR
TEARFNE S B R . A SCIiE H HA0E 5 231 B AL B K% (contingency) 43 #T1 H
A RIER A AT 2 AEIVRIBEFR D de IIE FH BN .
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AT TR B ATEEDE A R 2 —, AR, AR, S TR AR R s R I I
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BN IE AR IR A AR @ P (I, S 3 i s+ 1/ 208 R R R 5 . EAC PR AR = 1
AL TP 5 18] A T S ) A S5 W MR A R T SR TS 53— S5 R PRRE, Bl A K AR 1]
XTREVERIBEE A, FF ARG AR R I R INE R IR 257 . BRI SR S
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M, BRI, B e RBERE A IHRECN A TR, MO RATE fRRAN . 1%
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The Impact of Social Support on Intercultural Communicative
Competence among Chinese as a Foreign Language Learners in Malaysia

Dai Wengqi, Alla Baksh Mohamed Ayub Khan

Universiti Sains Malaysia

Abstract

In an era of accelerating globalisation, intercultural communicative competence (ICC) has become a
key capability for individuals navigating culturally diverse environments. For learners of Chinese as a
Foreign Language (CFL) in Malaysia, where the social environment is defined by linguistic and cultural
diversity, developing ICC is particularly salient. While prior research has highlighted the role of social
support (SS) in cross-cultural adaptation, its direct influence on ICC, especially among CFL learners in
Asian contexts, remains insufficiently investigated. This study examines the impact of social support
on ICC among Malaysian CFL learners and explores how different dimensions of social support predict
overall ICC performance. A quantitative cross-sectional survey design was adopted, with data collected
from 380 valid respondents enrolled in Malaysian higher education institutions through an online
questionnaire. Social Support was measured using Xiao’s (1994) Social Support Rating Scale (SSRS),
and ICC was assessed through an adapted version of the Intercultural Sensitivity Scale (ISS). Data were
analysed using descriptive statistics, Pearson correlations, and hierarchical multiple regression via SPSS
26.0. Results indicated that both social support and ICC levels among Malaysian CFL learners were
above average. Among the three ICC dimensions, the affective dimension showed the highest score,
while the cognitive dimension was comparatively lower, indicating a need to strengthen intercultural
knowledge and analytical skills. Correlation analysis revealed significant positive relationships between
ICC and each dimension of social support (p < .01). Hierarchical regression demonstrated that
subjective support, objective support, and support utilisation, these three dimensions of social support
significantly and positively predicted ICC. Subjective support emerged as the strongest predictor,
highlighting the critical role of emotional and psychological stability in promoting intercultural attitude
and behavioural engagement. The findings extend theoretical understanding by establishing empirical
evidence for social support as an antecedent factor affecting ICC within a multilingual Asian context.
Practically, the results underscore the need for educational institutions to strengthen emotional support
systems, enhance access to intercultural learning resources, and encourage active utilisation of support
networks. The study concludes with recommendations for curriculum design and institutional policies
to foster culturally responsive learning environments. Limitations and future research directions are
also discussed, including broadening sample diversity and employing longitudinal or mixed-methods
approaches.

Keywords: Intercultural Communicative Competence (ICC), Social Support, Chinese as a Foreign
Language (CFL), Malaysian Higher Education
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A Study on Chinese Language Learning Anxiety of International Students
in English-Medium Curriculum Programs in China

Zhu Wenhui, Arya Putra Hartono

Southern University of Science and Technology

Abstract

This study examines foreign language anxiety in Chinese language learning among international
students enrolled in English-medium instruction (EMI) programs at universities in China. Data were
collected from 104 participants using the 16-item Chinese Language Learning Anxiety Scale and the
Academic Emotions Questionnaire for Anxiety (AEQ-A), which assessed anxiety across the four core
skills: listening, speaking, reading, and writing. Additional information on participants' background,
heritage cultural status, and prior Chinese language learning experience was gathered to explore
potential influencing factors. Descriptive statistics first summarized anxiety levels and enabled
comparisons across demographic and skill-based categories. Normality was assessed via the Shapiro—
Wilk test, confirming suitability for parametric analyses. Cronbach’s alpha verified high internal
consistency of the scales. Pearson correlation analyses then examined relationships among Chinese
class anxiety scores and general class settings anxiety scores. Results revealed a moderate overall mean
anxiety score of 45.67 (maximum = 80), significantly lower than levels typically reported for
international students in Chinese-medium instruction programs. However, anxiety in Chinese language
classes remained markedly higher than in general academic courses delivered in English. Reading and
writing emerged as the most anxiety-provoking domains, likely reflecting the orthographic and
productive demands of Chinese. Heritage background and gender significantly influenced anxiety
levels: heritage learners and male international learners exhibited higher anxiety. Qualitative interview
data further indicated that China's immersive linguistic and cultural environment accelerated learning
progress and boosted motivation, suggesting that contextual immersion supports rather than hinders
second language acquisition in this setting. These findings further explains the interplay of linguistic
complexity, cultural expectations, and affective factors in shaping learning experiences, particularly for
heritage and non-heritage learners in EMI contexts. The study underscores the need for tailored
pedagogical strategies, such as differentiated skill-focused instruction, low-stakes practice
opportunities, and explicit anxiety-management training, as well as enhanced institutional support to
reduce anxiety, promote psychological resilience, and optimize Chinese language learning outcomes
for international students in English-medium programs.

Keywords: Chinese language learning anxiety, International student, English-medium curriculum
program
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VIR T 5B 2T IE KRR AR RIEIGE TBLT RE SRR
P

Chen Kefan
Abstract

R4 BNE S #% (TBLT) fE#ETF IEAZBRAE S T TR B3, (HAEVR 247 ST R M [ 7R
POBRE AR, ez AR rpu Oy B W BB SR 5 . R F AR Z RN RIRIE, I STk
REEN—LZUMIRALEW IS e T 5 T HAE RN G ms . 2L Tk, AR BERGMBEET
DA SHEIEYE, G ARWNGE TBLT SR 358 A7 7E 1 HAR ST e, IRAFINT LS 5 R 2
ALBHE, A IR S AE R SRS . AR KRG SCERSER L, KR T CNKI
(FEFIMN) 5 Google Scholar 4 7 H1ir — 14 (2004-2024) [PIFHIESCHR, F2A% ik 5 7 F
JR A AT AR A S Bh AR b, B I B B iD S R T TR, WM T RS MRS, <X
AU R B i Xt Mg IRDIR T sk &R, BT TR RGN 5EE . BRI NE
R RAE B 5 T R TP e . PR AL, PHRSZRENGE TBLT SLiin =
KGO SCAPRAT N (1) BUBAKHER, AU EE B S B A A 0y B = A N R R T s (2)
4y, HERI RIS HERESS; 3) £A83E NS E, AW m 58 42
FIEE RS o AT 5T (I AE DTRRAE T 22 T8 7R T TBLT 18 AR MBS e RS dLE],
FOMPE AL 7 2T UER S B Fa BE,  HONFS SO B e B it 7 stuE b R S I B A

Keywords: {£55 ¢, SCHERL, BOMBUR, 15304, X AMIUEHEE
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Day 2 Session 4A
SBCERELN B B ST T BE RE ST IR R BT T

Wang Ru, Zhang Hui

Beijing Normal University

Abstract

HHE SN L SEMBME ST, ZUTH AL 810N T 82U 305 i & 1) 8 B R
K. ZUMH AL Be 152 /MRS AEAE 22 57, (HIE I FUH Z 501X — 2 R R AR . A
T3 T O B 2 S - 7R —FE /1 (Temperament-Literacy-Competency, TLC) &7,
PRACST BT H fr op SC#UW AL B g2 bl . A5 R g DUAMB B . Um0 % 4
S Al B2 1a s 2 B GAEREHIKR (HD 3 #NRSHEER T ST RmRS
FZIRREIAEREFEMRRKR (H2) 5 HFRFXN AL EARZEERBINEH (H3) ;
A HZFRBAESNE AL M EEFNMER (H4) . WFFRKRH RS EEL, AN
RER. HFRFNEERULZINN TR IER, HREASREAER 116 1. FdEHTE
IR TT 25541+ Pearson AHIG T+ iAH IS #TF1 Bootstrap H /1 N AT SS /772, 45 R B
SUTRFIEXT AL B IS E e E A 2. SN 4EES, (RS Al 18 n 2
FIEARSG, HABRIAEZEAKE, HL oo FALRA 2 Ml 5807 R 9% 0o 2 2 25 1EAE
K, H2 oo MFHRFRES Al Be 1R BEEEEEIEMK, Y528 5 RAHEC R
H.802, H3 B4 oL BFRFAEMER Y Al e 2B RIERETMER, #HER. 0.
OB FINIA ALBUK T 17 J5 45 R R Frfa i, H4 BOL. AT OB SURURRIE 51N E Br A SC#0m
AL Be /I FRESE, B T H0AR Jot Bomd it He - R AR e i AL BRI PE R AR, Pk T
O AR R ARG B 5 . B AR IR AR R UM s B X IR R G R, A BT A
SAPRMBNAE Al B8 1k JE E BA SRR . W7 BN E bR Sc0mEs Il @ r LB 5 97
BB Nz AR 2 R AN AR N PR A SR, O E PR ST AT BE 7745 HE il
ERE T SIES %

Keywords: “Uii R, 72K I%, ALGES, EBrh SCHUm, H R
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The Smart Teaching Model for Online TCFL: Addressing Challenges with
Generative Al

Hu Jinbo
Abstract

The large-scale online teaching of Chinese as a foreign language (TCFL) leads to the reorientation of
teaching, and online TCFL is faced with challenges such as “non-target language environment,” “lack
of on-site presence,” and “weakened interaction.” This research is set up to examine the ways online
teachers compensated for the changes and their availability in response to the disruption of normal
teaching plans. Through the comparative analysis of the improvement of the smart teaching mode and
the traditional online teaching practice, the single factor between group experiment shows that the smart
teaching mode has obvious adaptability to online teaching and improves the effect of online teaching.
By leveraging generative artificial intelligence to create a target language environment for online
Chinese learners, the intelligent teaching model brings about three major changes to online education.
First, speech correction: Under the intelligent teaching model, the platform can automatically score
students' performances and provide standard pronunciations for them to correct their own pronunciation.
Second, writing correction: The platform under the intelligent teaching model offers an Al-powered
automatic feedback mode for writing. If the stroke order or strokes are incorrect, the writing task cannot
proceed; learners can simply click the hint button to find out the correct stroke order. The system can
also automatically score Chinese characters written freely. Third, intelligent dialogue: The platform
under the intelligent teaching model can generate instant dialogues via Al

Keywords: Online teaching, interactivity, The Smart Teaching Model
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WARERRE ALRE THRHEMmMaEENE: BRBAHITEFTHRERLZ
FTER BT

7 HE
BN EN-
Abstract

AR AL IR, FEEAETRAHRGE S A (LLM) S5 Ze MR S . SR,
e T2k E ] B (BB 1R | (REARIEAL, ZEMUIIES [ AL Z)53 | KAST] THIH 085 o 555
BB, 2023 TAEZE, 20245 FEATE, 2024) , FUAHED AT N AUIERE A 0L A ENY
B, (HUb— 5 R AT RE B (Teacher Agency) HIfff /D fiss. AW FTMEEE Biesta
& Priestley (2011) HIBIE:, BIERETHAMEEEIE (Teacher Agency) £ AT YR T U1 k.
AR TR E ) 2 E Y ARk AT, 8EE S A B DL M EE R AR AU AR B e R ?ﬁﬁfﬁf\?ﬁi
SRS B o, S EEAETRHE 30 L AL Tmf/ﬁﬁﬁ?ﬂﬂﬂlz AP HEREHRE ] *;
1%, FEIEERFE R RIER T AT S AR o e R B R, AT R RIS (Sense- makmg)
WEARAIE ST, BRI R DL R 2 ) BERe B, B, A0 [ EEReTm A |
(Practical-evaluative dimension) 1, Z{ATHIRINRETINE [ LF45H | IEAE (0. FRE
SR TAE) , MHEEREEZRMEMAESE (. B ImoceE. . UK« nr RHAHE R E) S E
E*‘%Dﬁzﬁjrﬁ(l)f*iﬁ HICAE (Situational Fitness)  (2) P #:##k 1% (Pedagogical Productivity) + (3)
s FThEe (Pragmatic Functionality) MEAT ELERIEIR, Wik ATIRE A LIS E . A&
Eﬁnéﬁ%ﬁ?“ﬁ/m%{ﬁﬂﬁﬁuﬁm BIEMTHIEE AR, £ Al Sl EREEA SR, iR Al
IR T2 B2 8. *ig 30 e AR L AAEAEEIRE T, ZEERHTH
(Sketch Engine) #%% GPT-5 plus, & 560 Z AN H % 5 N afifa LUBEIH/E 77 X 30
s & AR Thag

Keywords: ZEiReTITE, £ RREURS, Sha0 38 5E, 5, AT AT 1TE
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R R R S BB S SO ST R e R R A A MER BB T I B
FBt T

LR
Abstract

AN LR B R AR S AR T 28 L E, RmBa B — KREE S B A B AN SR

(R A AT BRGSO R T . 28 SR [ o M e R AN R AR R . A
FHE — P, AT — R AR RS WIS M 2 (8 B 2 B AT S B
ARSI KB (1 GPT-4. ChatGLM. Ernie %5) AH A HAE 2107 R 2068, Bt SO i 55 Bl
TRIERE, B E R AR SN AR B A S SO RS PR RE 1R R AR AN TR E 8 (GenAl
Agent) o HFFURER A RRETBURE 7T LS IR BRAR A A 0 07k, e, SRS OIS R B ER (i
Byram [{)“l5 SCALRE S i) ) BEZ R RERE R TH R, AT E IR B mIR. £ EERE A R
BRBRVEAER, (REREALAE BB AR, R A Z o i . FEfk, #53IaH e s R
BN B A AMEREAR L HCRPR, T ESE g ERER R B RS T EN
. WFFU @S B ERA] (AR EERE) BUNMIRAL ((FHESETEIR) 28 HBTR
W, EWOPHAEES SRR, SRIER KBS E N RBIZR, 045565 BEE a8 o ATl
TR . AW TR R R B I, PRR I AR Y ] 22 HAB LS A AR e B AT PR R
TR EEERJE T, A& N TR ReRe RS AME SR ZUR IRt — Al n] e i . s JEVE [ B S
R RERS AR T, BB /28 B S A R I RS T . WF 0 RCSR B 7 [ e N T3
HEEEA B RS RIE T, ARG AT BB AR A S R B B R 2 .
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Qin Ke, Tala Preeya

Minzu University of China

Abstract

ERMEAN TR (GenAD X [H PR 3CHH WIKAEH 2338 2, (HIAT GenAl TR AEH A SLIERT
T2 RAEE A L H S, WA A SO OREA L, HAT RIRE B A 38 0F 7T B 1
590 N, BEFTLL 78 AR E T AW TN R, TR T O = B HE SR, FIEE T GenAl
MR B B B33 R A AL RZCAEES (HC BUAR0  JRRYE B E 8 RN BB
HUEA RN BN =TT TR THC AR AR BEEAT 1A e, B THC #eafiisl (D
HUAMOREE, SRBHRNT RS NG SRR E m TR, () AR,
UG AL 2077 B S — A B AR RVE 2 T IR AL, (3) Mgk ST BRI AE M A7
PR, SEERAH 5 I AR S 2 54T NI 2 70 B Bom T A, HERARZE . HHEN GenAl
QBRI - rpSCHEE SR T B R BeA 0, o Gen AR REH 10 B AU S 3Rt 1
5%,

Keywords: 70N TR E, AHLERFE, FEFRSCEE, B, sRavek:
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Day 2 Session 4B
A Study on Measuring the Linguistic Difficulty of Chinese Educational
Texts for Personalized Learning

Lee Yoonyoung

Yonsei University

Abstract

This study proposes a method for evaluating the difficulty level of Chinese educational texts based on
key linguistic factors: vocabulary difficulty, grammatical complexity, idiomatic expressions, and
sentence length. In second language acquisition, learners are required to develop multiple language
skills simultaneously, making the selection of level-appropriate reading materials essential for effective
learning. Using the Chinese Proficiency Grading Standards for International Chinese Language
Education (GF0025-2021) as the benchmark, this study conducted a quantitative analysis of the four
linguistic features and examined their correlation with text difficulty levels. A multiple regression
analysis revealed that vocabulary difficulty, grammar difficulty, and idiomatic expressions significantly
affect text difficulty, while sentence length does not have a statistically meaningful impact. Notably,
idiomatic expressions were identified as the most influential factor. A comprehensive readability
formula was derived through discriminant analysis and applied to ungraded HSK texts. The results were
then compared with expert evaluations to validate the formula's practical applicability. This study offers
an integrated approach to text difficulty assessment and highlights the need for future research to
incorporate learners’ perceived difficulty to improve precision.

Keywords: Chinese Language Education, Linguistic Difficulty, Personalized Learning, Text Difficulty
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Yu Haiyan', Lin Ruo 2

1. Guangdong University of Foreign Studies
2. Guangzhou Institute of Science and Technology

Abstract

AT R SRR — N HEERTY, HEXRERE AR E. U1, KRESUaEsE
HRE SRS QE L RE R BT 551817 (Precontextual revisions) , HIEFX B & SCA A%
X6 A BT B i) @SR B i 551517 (Contextual revisions) FVER/D . A I B 7L
SGETB WRAIRN POE i85 ) FEEREE B T ISR BT ARHE CRFHMEITRA, M
50 . RHESEAXEREZ IR ANERE. ABRHESE 52 ZREDLES21H (5, 18;
1, 34) , HoPEESA 21.90 B o BEANSLEG SR FH ) BT G — R SCAR I F g PR ISHME TT AT 5%
(Timed single-source revision task) , BIESREGALE 45 738 NMOSIAN — iR A WAL 45
FIZHZ . BIRRIE S G 5 R0 & A ] B ) SO SCIE A A TR IT FRIR L 4 . 1% B fEd
[ RSCAR SAR SIS, A AR R A6 SO B SN RN R T4, I SR A T4l g
AT AMZESR . RN =D GEEEHET AT R AT AR A D S 62 HL: 1 BT84, Rk
B2 (8. W, & B 502 GREBITSIREBID « HRRZEEITH#E— 240 i,
F)F R )Z S . 2. BITIEE: RASETE. PALKEEIT 2 R BB 1T 2655 2 it
FRIATRAE. 3. BTN Wi WA (AR 0 5 SCARTS 75 B ERTHED) 5RO
B CRAMEITHRA: B8 . 0 KR E. AR FIAH 7RSS Word 1&
TR EUEIT S F . RS — S et b, THRER AR YES T AT 7 2 ]
JA453#7 (Hierarchical Regression) o i 7E# 028 S ALl B oDl AMBTTHIZE . KA 5 pisside
B, B EEARIYERE BB T AT AT e 4 SCA 5t & A DTRR AN AR 7. S5 SRR I, DUE 1B
AFERMEITAT AUREBIT OLERIRICERD A, REBITHME, Feale L= A n«iE
Bt 54 SCARFUR R R E EADC, HX RN 0w TR e T e, tih, &
WHESARRERE U BCR, RUEETERA W A FEERRIOE i85 ) &S
BB R B 5/ A R, AR SR RIS . MRS A B T T DA A AR
FMEIT R 2 M S AEBUA AL 1 SRR .

Keywords: 21T 1Ty, PE il 52 213, UARBE

76



Cognitive Mechanism of Chinese “Pseudo-Semantic Violation” Verb-
Object Collocations in L2 Learners

Liang Muhan', Wang Jianqin?

1. Guangxi University
2. Beijing Language and Culture University

Abstract

Metonymy and metaphor are two common linguistic phenomena that are realized by Chinese verb-
object collocations like dajiangyou and frequently used by native speakers. Chinese L2 learners,
however, usually consider the semantic relationship in such collocations as violated. We label this
perception by Chinese L2 learners as “pseudo-semantic violation”, relative to “semantic violation”
paradigm in ERP studies, with the purpose of probing into the cognitive mechanism of Chinese L2
learners in understanding metaphorical expressions and revealing the discrepancy between Chinese
natives and Chinese L2 learners. The main findings of this study include: (1) For Chinese native
speakers, the figurative meaning of the phrases would be accessed directly without context, supporting
the direct access model. (2) For lower-proficiency Chinese learners, the literal meaning had to be
rejected before the figurative meaning was accessed. However, higher-level L2 learners, like native
speakers, could directly understand the figurative meaning. These results provide evidence that learners
at different stages of development use qualitatively different processing streams to deal with L2 verbal
metaphorical expression. (3) There are dynamic changes in L2 learners’ processing mechanism of
Chinese verbal metaphorical expression. With the development of L2 proficiency, learners’ processing
mechanism will gradually shift from the indirect access model to the direct access model.

Keywords: verbal metaphorical expression, Chinese L2 learners, processing mechanism, event-related
potentials
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Zhu Zhuolin, Zhu Chengzhang
Central South University

Abstract

AN TR 5T G WAL RR ILAE SURAE DR 7 S R E AN N S a7, HAZ AN
i OV HERE HARE R I 2 5 B e S B . AT IRESEE, PSRRI E
HAE AL SIG B RBURAE,  Tahth S amif RN St 5 b . 2RI, 221 E T S ERIES
BRI R AL AT S ) —AE AR, MR 2 AF AL R R, Mok Rk, 2T
BN S S EN TR, IR IR A SR SR, AT S AR
BRI PAREIRGESTHIIRTE, RS 2R R T ST BT, IFRE M s = 5] %
M iE R R . TR 8 JAMNIRNEER, BTN SONERRE PR A 1%, HREZR
W26 51 SRS G, HDUIR USRS PO iR MR 2 7. S5 R, ATk 1ot
A T BRSBTS S AL AR AERMAT T, TCE IR TP OCRIE R
RS RIAERE RS E, T SUE BIRAIBCRY HOF A AR R RS das ;s AT i 45 2R
DRI B SRR AT VBN IR, HAEANRZERE S 5 R g R R R,
W TE BT T DOE iR S I R RS RS, FOWIREIMES it 57 6402 2 50FF
RESES R,

Keywords: S i1 13, 1A ATQRRE, AT B, S\ AIEER, HEASHUR ]
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SMEHERER FRIGESARESIE: BEAREHEERETHEILRE
E#HETK

Li Guangxi

Osaka University of Economics and Law

Abstract

SRS, B LA R RS B2 18 AR s S W BRI, 1 ARk 2 o B b o
7 5 B L OV S PR 2 ) 3 TR B A R A LU i B 2 S B . AT, AR
B o R A KU DR AU A A AT R U SRR, DU AR i 2
SIF AL BN DR S I3 O MBI R 2 b, PR 2 S A8 S B S
G HE . I, SRR AR B DU SR 5 2 2 B EE 3 2 2] P REAE, LU L5 AhE 2 o)
HIEE BB L TR LR, TIRE MBI R R G . T RUERE 5B

BrNSIERTE, SO R A K20 B O SR 2 21 %, R DIAME S N B L3
Bk, BUEAUKIEY I FHIERE ., BB IGERE M. A0l 3 478 [ A KT
2 S DGR AR 2 51 B R R, I R S B DU 22 51 20, R
S3Hiv% (Thematic Analysis) 7k RHIAT R EE BT . BRFCME I B SIOAUA R, %%
FORES AR SRR S R E IR S . AR R, DUE SRS
2SI IR AE MG KB SRR TR 21, TR R A R LA B S 20
SRRE SR, IS SRR RIS AR . T LR, ASCiEl, BUE
UK B S B G A ME SRS, 2 ) A VR 2 A U LB 2 ST Y, i
L2 1 5 USSR B P TR 2 0, (B AR, I SO S BRI 3 2 ) i R
SRR AL BT, ACCME SRR, R R B 4R ) %
(9251 G0 SAEWIRE T T RMEREZS, 72 DASOTAL A S I 047 N E HOBE B Fe v 8 T 2%
SIS . I 5 DU A RS2 S B 1EE 5 2% ) 15 B ek b, &
SRR T BB 5 B S B W BT, o T T A B S S 4K
B 2 R AL T G R, LA 8 A AT i e T T A

Keywords: iS4k iES: >3, DUBSRAIBEH T, AE T K, FI&K
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Day 2 Session 4C
DUESE X BT SCRFEAR B A E 5 ThREHR T
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T R I A

Abstract

AT HENE F A, W EUSYE R D REEF DA A, WIN DL 3] 3 TS SCRFERR
WSO SCER TS SUHIEARCHEAT S €, 18] praat BT A 200l L N5 28 S
ToS SCHEH P B, Ferh S S BU R AL B iR G mer . I A R A L A
B TS SCHFE ARSI DLEAT A, BEFURIL, AIGDLIE S 21 3 A e sk SR Fe bR e i &2
BUSE RIS A8 Bk e 52 RRIR SN SRR TP DU 2] 4 A o s SR Fe bR i i &2
BUL PN RE M LIRS FEESERL, DR 21 & (R e Se SCR TSR LN B
— HAENMNERME R EIERBLR . TR EBURINE, RIDPOEY I FH T X
HERMCE BT (D iR E R E AR TR AL EA I AR
5 2B AL A PRI 18] 5 70 e BUB B IR, AEARSURT G A A e R se bR e R B . B
TR E AL IS H A RREN, e 5 aIeHEE.  (2) RS NET, DEY
&R TROPA RAE G R TR P8, R MBUEZUN S T TRATRHAT N, Bl
TSk TR LR Z L T B P oSk IHFERRCAEA R PP AU BT A A1 e A7 B 31
HMAFREEDIRE, XERIL, (D) NBREEHfe—FEA%E: RIS Hyland KciliE
B, SHFEARC I TR R T EE T i ia b, HARFUR I TS 5 bhic M 3 B G 1 AL
Yy WORWr BRSNS, JEEIASHT AR R BN, (2) IEEHADRE—m i AL
Tos SR FEARIC I B De 48 5 A THEAME TR TS H, SR DIEREREME. HiiEd
i wtr R VARIEGE I EE S T R b S v R i e fa] T X S/, U /- : 3R N i L1 O S DR N R
. (3 HRBEIBEE—BIERNE: Rieger N A“BEEIRRIERHE R 7] 5 i B4
FRIER RS, EEES. DR REEE el dE, WIEVBERgENES, il
T FHRUEE A, NS E S SBIE . U e Ja MRS o S SCE TSR IE B B AR AE
H5IiRg, 2 N Z T ThREE A5 2 RS RE G ThREM AN T, R FTDLIE 5 21 i I sk SR
FEFMCH I LB A BR I R 5

Keywords: {i B UK, HIEhriL, 1HIHIIRE, 5115
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Liu Yue, Sun Yihan

Communication University of China

Abstract

) S ] o 30 Y £ 7 ST HE SR 24 1 B P SCOR v B R R R A% BB A SO i (e
B SCHCE A SRR bR E) IS 2024 £ERR (ACTFL 15 5 REbndE) , AEHEH . 55
Fxlor. BeREER. BALTEAR S AT s s 257 BHURIL, s ELLE S
i GRS ESE) R, MEENRA R GEMPE R E, Boainak. b4 8 R #es
SEHIE: ACTFL WISRFFRE AR S, sRifTE 5 £ H SLIE S T b SRS AT IIRE . %
T, ASCRMARME LS SR G AR, AR, EA AN SRt E, S E AR
R R GENEAIAZ B S P AR A B P SCRE ST PO BTHE S

Keywords: H13CHRifE, ACTFL drif, i 5 620, [ brrh SCHUE , pritkRl &
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2 TLME R TSR H AR E R LR I N —— AR R DUE LR
HRAH
Zeng Ying
Hong Kong Baptist Universit

Abstract

FEAERRA SHCE IR LR A T 5N, [ P SCHCE il 7 2] 38 S0 2 To k5 s sl i
WHE PR 50 3P HUAR (RIR-Z52]-R15) B A TR S B brfiK, MeLLEM
ZICMIRE . AL T0SH 5 T RIRIRDOE SR G RN TN 5, IRHE S R AR N
FHER AR SEHESOR A R, $RAESESE . AR ORI 701, B Sk A5 7
HWREWEME & RRED R, UERE S 6 MEKML 1001 4 FIEMPIEF ] E A
FEAS, 7 oNsEie . (FESSMHUSER) MR (4 3P Bix) , i —##eexftl, 44
PR RBL AR IR AT AL VEAY, R DU A VR SRS e R T S5 REIR
IO BVERSUR E m TR, T RRZEREE, RIUEFMBEAEAERTT 2RO BT
gt WHTURIL, AR5 R HCEAR A RSt 7 B = KR H— A S SRS 3
THRLE, ARSI R RO, ML B R ESs, WhiRE R e T
FSHEF RES s HUOVRER S HIE LA & @R M O+ e SRS (s
B2, wnkEAE R Ol SER M, SRR S N RE ST BbAh, NN EME S AR T A,
WHTts 7-8 Nopdl, Sz EG . PR TS ACr, SiamiER TS 5, Sha s
FAES ERUE R, WA ) EEE NI E S 5 RIN AR T, AR, AR BB A
BB SO Bk, BT AR IR S B A R LS5 RRWT TU AT 45 & B RE AT
GO LSRN, A BRI sh &S B SS MR, HESh“HUE b T HHE S5 R H = 1R L
B NTPSCEE ENET R RS S s 3

Keywords: % 7030k, AR5 Hw%, B SCHE, IR DUESRE IR
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Abstract

AR, BRIESESME N MR SR B S 15T R IA B 456 M B AR AT 55 4 IE RN [ i3 25
EPHRIEER, B IOE R P W E BT B, OF K& SHIER IR e 5 4t
XYL W BERERE SN TSR ER, (A 2 R — R bR s 3 L
SRR, WSS o E H AN R RN, X AR AN R AN [ ) 4 AR F AL
RGBS . Ik, RESEAESERHES BF P SRR R R EARE S
YrFE b2 S ONAT A Bt — AR . Ik, ASHIF TSR 7020 b 5 VR B IS R S AT 55 AR
SR TE RS . W AETE M 5 Web of Science #E T A % CSSCI 5 SSCI k5 A
FISCRR, TRk 15 5 DA A N K SEAE R 7T, SE3RAS 22 AN B, R IETR SRS .
WCIE . B S ANEE R SRR I T R, RSB AT X
SR TS B B AR AN (g = 0.605, p < 0.001). FRERHTERN, HXFiEDRE
S 5IENCE F e B E o B, HONHERI I S AR 44, i B3 g (e Bt S AR Yo
555 WK AT — BRI, BEIZR. FH. BInET KRR D2 0 22 88
KN AT ELL TC T BEE B R AT KRGS, EES IO T S8 S /E N A —H
HERB BT 5515 Z 405 5 Be TR R R AR 2, (B SEBRE o 2 0 R s U k1
5@ SAEHEARAE T IRIERIE S a R .
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Abstract

] B P SCHCA A S B I AT e AR AR 1 R SO e e R R SR B B, A7 T s ST AL SR AR
Ay EE NGRS SOACBRARI S . 5 SCAGIE AR AR IR iz S S . R Sl & 1 LA 0 3 0
BN SACHARIRE R, FLR A 245 B AL R SO A BGR R B RUUIR, BERBEIR A
BT FFAC LR e AU 850 5 B VB S SR, BRBER LIRSS T2 2 I SO SR Y
. RIS, ABE TR L RS . AR R TS R e BRI SRR, RS
MR IR [ B b SO 2] B PR S S RE T I BHIR T E FTae BB G g S R TR 5 ARt 1 57
VTR 2 TN 2 ST R S AE IR EE S, 1a I 2 REESHEPFETE T 575, Ml — 3 iy
MW SOR. BB EEERTS R, B p SEASIRB R 5 A e 2 AR P A
BOIRE, JHER I G ARG RIS s E. STk, AWTust— PR 1 iR #es
AL XU 4Bl SRR, iR R DL i — AR R B “fF 5B SR, KB —ARE T
ERCNNAERLE], ARFESAR S BRI, R GE 5] 5 S 2 —C— B A A
WHIERE . BATR A ], WEFC RS 1 I (i, RS i s I 22 5 5 5K 70,

BOH AT AR R RN BCAAE ST, TR A T S BUBR R 37 T, et NI T IS
R 5 SO R B A A A . AU B R IR e R 51 S HE S,
I3 5% T HYTERCEAE AR HOA TR I ER SEA  AESRER T, WERAE T — B BT AR
PRI e BT S TR, NERR SOOI IR BSOSt T IER T 5, SR
VEMIHES 1o FA AL P Ve R
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Day 2 Session 4D
Semantic Prosody Across Varieties: Linking Usage and Intuition in
Chinese Long Passive Variation

Guan Sumin

KU Leuven

Abstract

Following a quantitative turn, variationist corpus research succeeds in modeling probabilistic
constraints on usage, yielding valuable insights into the implicit grammatical knowledge that language
users have when making variant choices. Guan, Szmrecsanyi and Zhang (2024) presented the first
multifactorial analysis of Chinese long passive constructions across Mainland and Taiwan Chinese and
confirmed their complexity under both language-internal and external probabilistic conditioning.
Among which, the effect of semantic prosody and its interaction with language variety stand out.
However, even with rigorous statistical methods, corpus-based studies may not fully capture speakers’
mental representations (Dabrowska 2016) or their implicit knowledge of language use (Bresnan 2007).
Thus, researchers combine corpus studies with psycholinguistic experiments, which tap into speakers’
intuitions about the naturalness of grammatical variants in real-life contexts. Building on Guan et al.
(2024)’s corpus-based study, this study investigates the extent to which speakers’ intuitions align with
corpus-based probabilistic patterns and cross-varietal effects of semantic prosody in Chinese long
passive constructions marked by béi, géi, and rang. A ranking task experiment was conducted with 115
participants from Mainland China and Taiwan, and the data were analyzed using Bayesian multivariate
cumulative regression. Results indicated that participants’ naturalness judgements were sensitive to and
primarily driven by relative frequency information, with bei consistently ranked as the most natural
variant, followed by rang and gé¢i. The predicted interaction between semantic prosody and variety was
validated only for béi, suggesting a stronger entrenchment of probabilistic patterns for dominant or
prototypical variants. Significant effects of variety and age further revealed a transferable preference
along the grammaticalization chain and a sociolinguistic layering of language standardization in
Mandarin Chinese. A post-test additionally revealed you as a stylistic alternative beyond the three
grammaticalized passives. We conclude that beyond probabilistic grammars, frequency information,
prototypicality, and sociolectal conditioning jointly shape the passive variation in Mandarin Chinese.
These findings emphasize the pedagogical necessity of incorporating all these four dimensions of
variation into Mandarin language instruction.

Keywords: passives, variation, ranking task experiment, Mandarin Chinese
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= RREBE

Lin Jingxia ', Teo Ming Chew ?

1. Nanyang Technological University
2. Virginia Tech

Abstract

AW FLAR DN B AR B R R BR AT, FIKX— RGN — LAY (stance,
Kiesling 2022) A% FEZNATE 5 Bl b AW AR g s 26 o B B I e AAL e &
AN LR 16 WINIEEENTT B N T EFEE S W2 EHEL (Lim 2007) B2 R 2
ARUAGEE N E FHIXGEAZ (Singapore Census of Population 2020) , A~ [E] A1) Al 17 75 4 A K
Difese g 5 AT RMHES) N 2R . b 5005 =% A F AL . KRBT <A,
Jo R AN RNEDAE], FIAFT I AR THE SR (Linetal 2024) , JR7SHTINIE AT
FIARBEN R REMESSEE B 1-3 73500 RET) o (1) ERAHADNT A (2) 5555
WA, (3) Jaok hor FAITwk out EAMRMA T B, AIRAFIHABAN N2/ 777
F T I (Chen 1986) , (HIRATHIERHE R HAE LA I 415 B B k. HaEiR
A Re 518 5 AR LM OB R AR, M T Rl R 45 M 7L B = A2 S I ]
REZHTR Y. HLIR, AR“Se Rl RelRIN 52 2/ 75 77 & 5938 T A AR B ] first £7 B 1 4549 Vi AT 1%
o, BT IR AR A MR @l A R SRRV, BRATR A AR 561 440
B s CE T RA EUE S Y, WoRBEA M RAEXGER S R TR S DiEE B
b fRJE, ARG I, AR AR I AR T b AR IR I R i
YER o34, FERIRREALRIATE . XI5 DhRe . LIS B N st vh A1) oK also BX too )
SERVFRIPEE O, JRE A B AEIE A, THESh AR i Rk, BoRsiE £ AR
ezl VA A . BRI E, X ERANE IR R AR IR 1T I A1 ) K B 1A R S AE
FEIA S S S TR . ARFFR, 18 S EA IR SR S, TS bE A
AT E IS AHUH], 0 B AR Ak 15 (04 Ak SB35 A1 AR SR A 138 ) ik 5 3
WS, A, KU GWMEIR, HINBUE E AT Re I AR ANE F T N E A R B, T
T AEESE 5 R RN = A AR M AR, AT 9 6 R B B I s i i e 7= g, 4R
mHM A IMEESNEWMELXZSDRT E, 5“0 RGHWREE

(Diasystematic Construction Grammar, Boas & Hoder 2025) AT 5i i 1“2 154 A 30E 5 JERF 2 M
AT I TR — 2, ik — Ul B e e AN BRI Z T A, il R A A A £
e S Y R .
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FIFF AR 2 5555 IR B I AL LU 5T

Yip Ka-Fai', Benjamin K. Tsou?, Thomas Ho*

1. Yale University
2. City University of Hong Kong
3. Chilin (HK)) Ltd.

Abstract

FE R S R R, A IERE R A B EE S BRI E B, RS
TR . A SRR TA RERE BRI R AR, B AU AE ST A e T AT b [ R HAE S N 7
file FRAEEGMEm . BRI AEAERE, DA HEREILREERLE LIVAC 4.0 24, LR (1995-
2016) Bt (FFik. &, dbnt. Big. P Fnds) rRE, % (S, 7. .

By e AT WREmfLIERE . BEeEhm R A 'R (o sk, 1TZE] ) EE (i [ X
IEEE . 9T ) ML, REEAHEmA RS, HEBEES B RAT R, ERAERE

WA (W THTIERHEEMM SR ) o FRAMEE H BE 1k FE B 45 % (Metaphorization
Distance Index, MDI) sRE W HL B EEALZ S, B / 5200 e &R E AL FR SR AR 5t
FMRR (0=5E4—F 10=BZAAFED . ZJAME 25,000 A)EF], FRAMTED &t FE b 5% e i
FEFRIAAEE . o EEEHN N —, BEHEAHBENEGRASR, -6, Z—E% (&
E—) , WRHEBREsE, . A, B, REAEIERE, SR )
A EACT A BB SR PR AL R, FBEE G, = MBI F LR B2 2R e
VEREHE, WIS 1995-2000 RrBUH RIS EHEHE, AT RMERERE. U, B8t
R DAL 5 A AR I D b A ST R g A i 4 S, 1T 3R I 15T 5 v A e T R IR R
REAET S, TRAM A — R 0 B I 2 (8 s ) B RO AR R R R R EERE 1) T R S
TEME, HAERFEE BRI & 4R
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Yang Daran

Guangxi University

Abstract

FEPOE B 5 R SRR 5 FUAE IR A S RN FAFE R E ZE R, il (1) - (2) PR, &=
BB P R R BUE M e R A, U A A TTHUE s TDGE B B 3l ] 78 T8 8 4 A
B EE RIS, PSS R TSR E. (1) a. *Peter killed Bill, but Bill did not die. b. *John
burned his book, but it didn’t get burnt at all. (2) a. 5K =% 720, HEZPEHIL. b. Lk
TARE) A, EMRARRRE . IR BT, H AR AR R 30 0[R2 1 B Ao
B PR B AR T I DR I 2 R A S5 T 8l A B 15 R 72 5% (Tai 1984; Shi 1988;

Talmy 2000; Lin J. 2004; Huang 2014, Zhang 2018 2%) , &A% T8hinl 2 A H HAh R &,

ARERIC e T BAR EHI I RIEH  (Altshuler 2014, Martin and Gyarmathy 2018; Martin 2019,

20205 SK/ME 2022; FE 20254%) o FHSLUEH, FRPAOISSSAAE I, ok S B R
DOBRREFH AR LS N2 FIAMAZE S (Chen 2017; Liu2018) o FFA iy 3= L
# (Borer 2005, 2013; Ramchand 2008; Mateu 2012, 2017; Lohndal 2014; Folli & Harley
2020%%) , ASCRRMIEDGE 2 AL T 3 R i S8 22 e L S AP AR E RS R . KA
Hopperdietzel (2024) FIARAMRIEI =03k, RN AR “BrEEia iR g L EREAEA
W, JBTDORARE I, HEAARKE T g & D ReE kBT o Rl B Ak i) A1)
B B P TS B A5 R, EAEREL B A I S AEE R TR, X BRI R DOE BRE
FAEH (2) B2 EMAMEZER . S, FEESUEhE (kill, burn ) SR (UMD
SRR, HERXNE TWICM& g, Afeisd ki B R HE0EkR, oG seEdE
LLEVERRTE . JEPUE ARG RN A RGE R I LU mT UHZE R N R DUE 90 R AR K
ERM (BEPE) A 50AMR AR ERAE Ak (DhRetEi)  E GRS
RRFEME & GREZMAEELD K CZRTIARAEIERD 452008 HAVERLE fudEsk
JEf] R R R 1. JEDOEIEA GRS 2 7 A SRYEFEXT LG B2 1L Bk, ARG —
P AR -FVRIERC 220 (Root-Syntax Compatibility Parameter) , 1%Z (% ] DA SR RE L
DOBAEIRA SN, R R R I, 0 n] DUE R e DOE AR 1R oSG I T A8 1 B ) Hofth— R 51 22 57 .
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A Collostructional Analysis of the Alternative Negative Comparatives:
Pragmatic Inferencing with Semantic Polarities

Chen Xiuting ', Liu Meichun 2

1. Wuyi University
2. City University of Hong Kong

Abstract

This paper examines the functional differences among three key negative comparatives in Mandarin—
X+bu-bi/méiyou-bi/méiyout+Y+A (Chen & Zhou 2005). While all three patterns serve as negative
comparatives denoting inequality, they differ in several respects. Semantically, both the bu-bi and
méiyou-bi patterns can convey the meaning associated with the méiyou pattern, but not vice versa
(Aihara, 1992; Xu, 1996; Liu, 2004; Xie, 2006; Zhang, 2024), as in ta bu(/méiyou) bi wo gao ‘he is not
taller than me’ and ta méiyou wo gao ‘he is not as tall as me’, respectively. Yang and Liu (2023) indicate
that méiyou-bi exhibits a distinct collocational pattern and constitutes an independent construction
among the three. Zhang (2024) further argues that méiyou prefers positive Attributes, whereas bu-bi
shows no such collocational preference. Distinctions among the three patterns have largely focused on
an isolating interface, while a multi-faceted analysis remains lacking. Treating these alternatives in
isolation overlooks their interconnectedness, as they share either the same negator or the same
comparative marker. Consequently, the motivations underlying their distributional and grammatical
contrasts remain underexplored. Hence, this study adopts a corpus-based collostructional analysis to
examine their prototypical grammatical features in terms of form-meaning associations and offers a
cognitive and functional account for the distinctions. The collostructional analysis shows that bu-bi
preferentially selects scalar adjectives denoting negative or insufficient quantity (e.g., cha ‘poor’, shdo
‘scarce’), whereas méiyou favors adjectives expressing positive or sufficient quantity (e.g., hdo ‘good’,
da ‘big’). Méiyou-bi displays a hybrid profile. In addition, méiyou and méiyou-bi tend to co-occur with
change-of-state Attributes, while bu-bi favors stative ones. These patterns reflect functional distinctions
among the negators and cognitive semantic polarity of the Attribute (Croft & Cruse 2004): bu-bi yields
a polarity-reversing interpretation, méiyou-bi encodes negated evaluation, and méiyou expresses
existential negation. Pragmatically, the bu-bi pattern denies scenarios that contradict the speaker’s
positive expectations, consistent with Leech’s (1983) “Pollyanna Principle”, whereas the méiyou
pattern negates the existence of positive scalar projections, thereby highlighting the distance between
the comparative entities. The study offers new insights with cognitive and functional accounts to
analyze the constructional association with pragmatic implicature, with pedagogical implications for a
more accurate presentation in textbooks.

Keywords: Chinese Alternative Negative Comparatives, Pragmatic Inference, Semantic Polarity,
Collostructional Analysis
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Choi Yuk Ling
The Hong Kong Polytechnic University

Abstract

N eI 5 Ji A RS A A AR A Bk . AN U SR R A M IR AR B, IR AE DA AX
G A R T 9 A R RERT 5| SR B A —IU B R 2 on. R B A
SORRFR A — SR RS, N TR REIE T L LA . & 7 H Il B i, AWt 7Ll
AR TR o B R sl B A R R [ RS GE . @S B S R N | AR,
PTURRUR, LI SRR SR 1 BE A . (U RBHE GRS oM TR Hlid SOt ]
), ARBEET R SR AT AS T REAE IR 1] A ST S i R B LR . PRI, SR ERAAAL
BRI R HEE F R IOTE AN AT B BRSPS . EOEIRE b, AHT SRk
PR T WA SR, DR N TR REE VIR (RS — R N TR REREBI A R (e
ML R RSE) AR, 1SS DURS SO AN DA Rs sk — RUPRAR Sk
e, SeLASCAS AR T S AR Ot Tk B R il P A ) N R RE SR Y S BRI R R AR
L. WTERR LG, BEESL [RBUEE | MRl MR, 1 fe
RN TR B EAEAMAA R EE LRI, AU T R A G B ALY
[TTA ] RIEATEEEE . Wi S E=RsR [REBAE] , W0E —#e U B g 2
BE, HEndrE AR RO, kAR AR AR i B AR, DUHA AT
BT AR R R R RN 2% .
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Yang Jianfen, Tao Yuan

The Hong Kong Polytechnic University

Abstract

PEBEE A TR TR AR T R, 765 35 2 SO, SO £ € IEAE B T K
. DATBA 2, A M R o T R, T BRLAE 3 T LA B\ T R T
R, SRS TR . BIYER CASCR, SR CA MR S, [FRS, 0] DU SOk
R TS Y B R ORENL, B TR OICE . Rtz b, SAE T DL B A TR AL T A
R RFEE, SN TR A TR A, BB O A R AR . R
AT T A E MR A e 1 50y T B 98, IO E B8 b, ELAO R S
HNR? S5 SN T A T LRI 2 BRAATAELE, A T B T B B4 R 2 AE
AT L2 G R AR RO, S5 ST B T Al TR P i
FFIRIEY UEAh, SBR[ ST EIRE. BEANNER, LA G AREE RS A
DA BT TR SIS S A AT U B, B SRR T R, AR
SEATIFSE, T RS AP A TR0 L T OB, D S A T8 BB P BT 2E W Ly
(99 LA ST B AR IR B . ST LA A 2o, 75 0T S LA S04 B DL
A AR, AT AT TR AT THAfE) . I g A .
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Abstract

BEPESWIN, ESASEAETRERS L. IE S SRR 5 AR
Py IEBRKAE S Zh A RIS B T EE, XEEFEFSWHE XS, Wil S =5
MIEEI R IR o AR TR T python3.13 MMEESI N B T1E S B, il H3h70 2k s
RAFEASIRER 7730, L 2400 MUERMESCARBEAT 700 BU B AU, SR %5 I I & 7
BFRIESH (BN, MGEEMFIUE) |, R EE SR, JF DAk #r o [ o T
FIRFA M NAETE 5 M S I A FTFURIL, O AR R R I S N S E 1
) B 7 S AL AR R VE I B A B A . e B DUN Y], B TRAL T e e PR 22, 15 X
RN A AR . B 2 I RN BT HOR SR PrB, B EREE MRl (AN
HEREZZAIME, BEEN S E R BT REE4ERE . RS, AR S TR
SACSESN RSB TR AR T EVILR, AR RFAOE R T A . AR
WIS ), AN 2 S R SO PR (PR BB T RN, T SCR N AT RETE 55 41 JE T
RORME W RGNS, Bk RO = BRI BTl SR — B R T
e, R, BTSRRI AU, Dy R SR R A
DR R T 12 FEAOMME 25 10 2 5 A e AR 1R (T (A AR AE 2R AT 0 A 9 2K
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Xiao Yanhe
The Education University of Hong Kong

Abstract

IR PR AT B (e 2ETER G SOETR) a4 RN TR B AR AR B SR
I HTIBLESCA, IRICE RN T REAERE 5 7 B R AR AN 2 B, G T PR TC 2 MR AL
IR, PEBEAF 2, SO =M G AN R BRE] . [#E] £
PRLR G, TR R e e R, AR IR A R A 2R IS e B, R T 2 IE
RIRA R REE . AR BN T R I 2 AT Al O 07 R B AN IR A 25— FE BT 2RI, 1
JEEAR 0T E 38 4 P LU R RERE 5 B A8 2 — o I8 43 A N LR R AR il B SR AERE 5 B 22,
UL NS GE 5 S AE P AT AR —— B BB NAERSER. Jebt JUat et 5 A,
s HAE — IO T B G AE 5 HEE 2 A TR SR S O T, REIEF T IRE S,
BT HAE Sy (FRIIE B IR S5 RO (IaEl ) o, HAMESE/FE
PR RS AT HINEE S R EIERE . AR TR GERRIR, ARA B H = g 5 T
R SRR B R o 18 RO B A ST TR A SR WS i 1) 3 AM R 5 TR ——BF A
FERS A G TR RS S BN, M RA ST S (VR) BEHISRIE (ARD SEHHT,
Bl Ryl i — AT AR 2 SR LR SR, MR BT A 5 SRS IR o B (R

1.
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The Improvement of LLM-Generated Fractured Fairy Tales on
Sustainable Engagement in Singaporean Children’s Chinese Reading

Hong Zhenying, Zhan Fangqgiong
Nanyang Technological University

Abstract

The rapid development of Large Language Models (LLMs) and their capacity to generate customized
reading materials has opened new possibilities for integrating artificial intelligence into second-
language education. Although prior research has examined the technical affordances of LLMs in
language learning, empirical evidence remains limited on how LLM-generated literary texts function
pedagogically, particularly in Chinese as a Second Language (CSL) contexts involving young learners.
Addressing this gap, the present study examines whether fractured fairy tales generated by ChatGPT
can foster sustainable reading engagement among Chinese-speaking primary school students in
Singapore. Grounded in theories of reader engagement, narrative-based language learning, and
motivation development, the study investigates the dynamic relationships among young readers,
narrative texts, and LLM-generated content. Fractured fairy tales refer to narrative adaptations that
deliberately rework well-known fairy tales by modifying plot structures, character roles, or thematic
emphases, grounded in recognizable story frameworks. By reconstructing familiar narrative structures
while introducing altered perspectives, fractured fairy tales are hypothesized to support reading
motivation and comprehension through the activation of prior story knowledge and the encouragement
of active meaning-making. The study further proposes conceptual models illustrating how LLM-
mediated storytelling may contribute to sustained reading motivation through narrative familiarity,
iterative interaction, and cognitive engagement. An empirical mixed-methods design was adopted. Fifty
readers aged 10 to 12 participated in a structured reading project combining pre- and post-reading
surveys, reading assessments, and reading observations. Participants engaged with ChatGPT-generated
fractured fairy tales over a designated reading period. Quantitative data examined changes in reading
motivation, engagement, and comprehension, while qualitative data captured readers’ interpretive
responses and reading behaviours across contexts. Preliminary results indicate that ChatGPT-generated
fractured fairy tales elicited noticeable motivational responses. The inclusion of familiar narrative
elements, particularly localized Singaporean contexts, appeared to lower access barriers and support
more immediate engagement. Over 70% of participants reported a desire to reread the stories at least
twice and expressed interest in further reading within this genre, suggesting potential for sustained
engagement rather than one-time exposure. The findings are expected to demonstrate a positive
association between exposure to LLM-generated fractured fairy tales and sustainable Chinese reading
engagement among young CSL learners, especially those with moderate reading proficiency. By
empirically examining LLM-generated literary texts in an educational setting, this study contributes to
ongoing discussions on the pedagogical role of advanced technologies in CSL education. It positions
LLMs not as replacements for human-authored texts but as complementary tools that support literacy
development, reader engagement, and narrative learning in multilingual environments.

Keywords: Reading Motivation, Second Language Acquisition, Singaporean Children's Chinese
Reading, Al Creation
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[PISEUERE FCA AR A R o FESLEE 52N, AW T & U TR SO RGE % R R <A s
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Automated Reading Text Grading for International Chinese Education
Using BERT and Standards-Based Cross-Attention

Zhang Tingyu, Lei Lei

Shanghai International Studies University

Abstract

Automated Reading Text Grading for International Chinese Education Using BERT and Standards-
Based Cross-Attention Reading text grading plays a crucial role in international Chinese language
education, as it provides an objective basis for selecting, adapting, and developing instructional
materials across proficiency levels. With the release of the Chinese Proficiency Grading Standards in
2021, there is an urgent need for automated reading grading models aligned with the three-tier nine-
level framework. In response to this need, this study proposes an automated reading text grading model
for international Chinese education. Specifically, we constructed a large-scale, standards-aligned
dataset comprising diverse text types, including domestic and overseas Chinese textbooks as well as
HSK reading materials. Texts were annotated according to both three-level and seven-level difficulty
schemes mapped to the Standards. We first developed baseline models using traditional machine
learning and neural approaches, including Naive Bayes, Support Vector Machines, and LSTM. We then
fine-tuned a Chinese BERT model for reading grading. The BERT model was further enhanced through
a cross-attention mechanism that incorporated structured linguistic features derived from the Standards,
specifically graded information on characters, vocabulary, and grammar. The cross-attention design
enabled dynamic interaction between BERT’s contextual embeddings and static difficulty
representations, allowing the model to prioritize linguistically salient features relevant to proficiency
levels. Experimental results showed that the BERT-based model substantially outperformed the
baseline models. Moreover, the standards-integrated BERT model achieved exact accuracy of over 90%
and adjacent accuracy of 100% in three-level classification, and exact accuracy of approximately 79%
and adjacent accuracy of 99% in seven-level classification. Ablation experiments showed that
grammatical features contributed most strongly to classification performance, followed by character-
level features, highlighting the central role of grammar in reading difficulty differentiation. Therefore,
this study offers practical implications for international Chinese education. The proposed model
provides a scalable and interpretable tool for grading reading texts, supporting textbook development,
text adaptation, and proficiency-aligned assessment. More broadly, this study demonstrates how
linguistic standards can be effectively integrated with deep learning models to support evidence-based
language teaching in the era of generative artificial intelligence.

Keywords: Reading grading, International Chinese Education, BERT, Integrated Standards, cross
attention
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More Graceful, Less Familiar? A Corpus-Based Study of Literary Grace in
Chinese Writing

LiYi
Shanghai International Studies University

Abstract

Defamiliarization refers to making familiar language appear unfamiliar to disrupt automatized
perception and deepen aesthetic engagement (Shklovsky, 1917). Empirical studies in cognitive
psychology and neuroscience suggest that formal linguistic deviations, such as novel word choices,
syntactic variation, and rhetorical salience, can heighten attention, increase cognitive load, and enhance
aesthetic response (Jacobs & Willems, 2018).Yet in advanced Chinese writing instruction and GenAl-
assisted writing, “literary grace” remains difficult to operationalize for assessment and feedback,
because it is a multidimensional construct, existing studies often focus on single dimensions, and large-
scale evidence from Chinese texts is still scarce. To address this gap, we analyze two large-scale
Chinese corpora: the paragraph-level Chinese Literary Grace Corpus (CLGC; 1,856,838 tokens,
annotated for literary grace level and figures of speech) (Li et al., 2022), and a self-built sentence-level
corpus (433,044 tokens). We extracted 58 linguistic features spanning four dimensions, familiarity,
diversity, complexity, and figures of speech, and assessed their predictive value for literary grace
classification using a support vector machine (SVM). We further examine whether these feature
families provide stable signals across textual units (paragraphs vs. sentences). All four dimensions
robustly predicted literary grace levels, yielding F1 scores above 85% in the CLGC and above 65% in
the sentence-level corpus. The overall weighted F1 scores reached 89.94% and 78.25%, respectively.
Key predictors include mean log character frequency, lexical acquisition level, mean number of figure-
of-speech, mean concreteness score, out-of-vocabulary (OOV) rate, semantic dispersion, and the
sensory adjectives rate. While performance decreases at the sentence level, the results suggest a partially
shared predictor set, pointing to a transferable and interpretable feature profile: high-grace texts tend to
employ less frequent, more diverse, syntactically complex, and rhetorically elaborated linguistic forms,
which can serve as feedback dimensions in advanced Chinese writing pedagogy. These findings support
the defamiliarization hypothesis, suggesting that processing difficulty and formal deviation contribute
to heightened aesthetic responses. They also offer corpus-grounded, interpretable targets for advanced
Chinese writing pedagogy and evaluation in GenAl-assisted writing contexts beyond fluency alone.

Keywords: Defamiliarization, Corpus linguistics, Chinese writing, Literary grace, Interpretable
machine learning
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“Playing Games, Learning Chinese”: In-Game Text for L2 Chinese
Vocabulary Learning - Evidence from Corpus Modeling

Zhao Ning

Shanghai International Studies University

Abstract

As digital environments become increasingly immersive and interactive, the potential for utilizing
internal text in games to facilitate L2 learning is gaining recognition. Video games offer a unique blend
of contextual and experiential learning, where players engage with the text in a meaningful and dynamic
way. This study aims to explore the impact of text-rich open-world RPG mobile games, Genshin Impact,
on L2 Chinese vocabulary learning through corpus modeling. Previous research has analyzed in-game
text from the perspectives of readability and lexical diversity, highlighting the potential of game text as
a rich language resource for L2 learning. Furthermore, the present study centers on two research
questions. The first is whether the lexical distribution of in-game Chinese text resembles that of natural
Chinese corpora. The second is how HSK-level vocabulary coverage varies across different categories
of in-game text. We have constructed a corpus of in-game text from Genshin Impact, one of the most
internationally influential games produced by a Chinese game developer. The in-game texts are
categorized according to their communicative functions: exploratory interactions, talk, quest texts,
expository texts, and character-related texts. To evaluate the naturalness of the in-game corpus, two
large lexical databases were selected for comparison: SUBTLEX-CH and Chipola, both of which
represent contemporary spoken Chinese. In addition, HSK vocabulary lists were incorporated to assess
lexical difficulty levels and estimate coverage across different text categories. Our findings reveal that
the lexical distribution of in-game text is highly similar to that of naturally occurring corpora and
reflects certain spoken-language characteristics. Across the entire corpus, HSK vocabulary accounts for
nearly 85% of all tokens, a relatively high level of coverage. In addition, the study finds notable
differences across genres, particularly, quest texts show the highest proportion of HSK vocabulary.
More than 70 percent of quest-related tokens fall within the elementary HSK level, suggesting
considerable potential for supporting vocabulary development among beginners. Finally, we discuss
the feasibility of using in-game text from popular Chinese games as a resource for L2 vocabulary
learning based on our analysis of HSK target words and propose several pedagogical suggestions.

Keywords: Chinese Vocabulary Learning, Education Technology, Lexical Coverage, Corpus
Modeling
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Corpus-based Constructional Analysis of Novel Usages: The case of “ZF /R
%a”

Cao Liwen, Qing Hongbin, Wu Yufeng
City University of Hong Kong

Abstract

1.Research Gap In the context of social media and Computer-Mediated Communication (CMC),
Chinese constructions exhibit remarkable innovation and productivity. Recently, a "novel usage"
represented by the phrase "%Z /X3 £." has emerged on social media platforms like Sina Weibo. This
expression not only breaks the traditional collocational constraints of the " + kinship/social
appellation" pattern (e.g., "2 " , "Z%Ek" ), but also demonstrates a tendency to transcend fixed
constructional frameworks. While existing research has largely focused on the affixation of the
character "#", it has overlooked the flexibility of such novel usages regarding slot variation and their
underlying cognitive motivations. 2.Core Questions (1) How does the expression come into being?
From "% {5 X" to "X /R C." and even "% 3K E C." or “Z /17N ©.°? What mechanisms are involved
in the process of contructionalization in using the expressions? (e.g., constraints related to syllables,
parts of speech, semantics, syntatic position and patient analysis). (2). What are the unique functional
motivations and semantic and pragmatic properties associated with the formal variations? 3.Theoretical
Framework and Methodology This paper is primarily based on Goldberg’s Construction Grammar and
Traugott’ s theory of Subjectification. It first automatically collects example sentences for target words
from Sina Weibo via web crawling, and then uses a mixed-methods approach combining "quantitative
corpus analysis" with "Al-assisted qualitative analysis. Behavioral Profile analysis will be conducted
with manual coding of the linguistic instances associated with this construction to investigate the
morphosyntactic features of the construction. A detailed comparison is done to compare the corpus-
based human analyses and Al-assisted analyses. 4. Key Findings The expression "% {# C." is not an
isolated lexical combination but a highly open Schematic Construction. (1). Formal properties: The
construction exhibits bidirectional productivity. On one hand, the patient in the X slot generalizes from
standard terms like "Z " to the novel "2 C.". On the other hand, the verb and person slots have
loosened, generating variants such as "R K& " (expressing self-mockery) or "% K & "
(expressing self-affirmation). This evidence suggests that "% C." has gradually lexicalized into an
independent psychological entity with anthropomorphic qualities. (2). Functional motivations: Corpus
analysis reveals that this novel usage primarily serves functions of "emotional solace," "ritual marking,"
and "social performance." By "Self-othering", the self into an intimate object (3 C\), users construct a
sense of care from an external perspective, thereby achieving deeper emotional resonance during
moments of overwork, setbacks, or goal achievement. 5.Significance By analyzing "% /% 2" and its
variants, this study reveals the constructional mechanisms and motivations of novel usages in internet
language: advancing our understanding of the ever-evolving communicative needs and emotional
resonance by restructuring conventional collocations. This study offers a new dynamic perspective for
constructional research on the evolution of Chinese novel expressions and demonstrates the potential
of Generative Al in assisting the excavation of low-frequency but high-value linguistic phenomena.
This study suggests that modern Chinese pedagogy should move beyond fixed collocations to embrace
the productivity of schematic constructions. By incorporating such novel expressions, educators can
enhance learners' pragmatic competence in social media contexts, helping them navigate complex
emotional expressions and "self-othering” social performances. Furthermore, the integration of
Generative Al in this research illustrates a promising path for using technology to keep teaching
materials dynamically updated with evolving linguistic trends.

Keywords: Constructional Analysis, % {R% ., Al-assisted
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Day 2 Session 5C
Monolingual versus Bilingual Instruction in L2 Chinese Grammar
Teaching: Behavioral Outcomes and Teacher—Student Interaction
Mechanisms

Wang Qiping !, Tian Liping ', Wu Junjie 2, Feng Liping '

1. Beijing Normal University
2. Tianjin Normal University

Abstract

Instructional language choice is a central issue in second language (L2) teaching. While the first
language (L1) interference hypothesis advocates exclusive use of the target language (monolingual
instruction, MI), the L1 facilitation hypothesis supports the combined use of learners’ L1 and the target
language (bilingual instruction, BI). However, prior research has largely focused on single behavioral
dimensions of learning outcomes, leaving unclear how instructional language affects multidimensional
teaching outcomes and the neurocognitive mechanisms underlying teacher—student interaction during
instruction. Combining behavioral experiments with functional near-infrared spectroscopy (fNIRS)
hyperscanning, the present study compared 36 teacher—student dyads during L2 Chinese grammar
instruction delivered in different instructional languages. The results showed that (1) MI yielded higher
scores in skill application than BI, whereas no significant differences were observed in knowledge-
related measures; MI was also associated with lower anxiety and mind wandering. At the neural level,
Bl elicited stronger activation in the left inferior frontal gyrus and weaker activation in the left superior
frontal gyrus. (2) During instruction, teacher—student interpersonal neural synchronization (INS) was
stronger under MI in low-level speech processing regions, but weaker under MI in higher-level social-
interactive regions, with no differences observed in regions associated with semantic or mutual
understanding. (3) Mediation analyses further showed that, under BI, increased brain activation related
to learners’speech monitoring mediated higher anxiety; moreover, reduced INS reflecting weakened
teacher—student mutual prediction, as well as enhanced INS reflecting students’ passive following of
teacher input, mediated increases in anxiety and mind wandering, respectively. By contrast, under MI,
reductions in INS that reflect students’ passive following of teacher input mediated improvements in
skill application. Taken together, these findings suggest that BI weakens teacher—student predictive
mechanisms and increases cognitive control demands related to speech monitoring, biasing learners
toward more passive following of teacher input. These may offset the potential benefits of L1-based
semantic scaffolding and emotional support, resulting in reduced grammatical processing efficiency,
diminished skill application, and heightened anxiety and mind wandering. In contrast, MI appears to
better support autonomous and efficient language processing. Accordingly, MI may be more effective
for production-oriented tasks, whereas BI may be better suited to concept introduction or emotional
support phases. From an integrated “input—teaching process—multidimensional outcomes” perspective,
this study elucidates the neural mechanisms through which instructional language choice influences L2
grammar learning, highlighting the importance of matching instructional language to specific teaching
goals and task demands.

Keywords: Instructional language choice, Second language (L2) grammar instruction, fNIRS
hyperscanning, Teacher—student interpersonal neural synchronization (INS), Cognitive control
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AR A TRDUEER BRI IHR: K8 RIKESR
G

Beijing Language and Culture University

Abstract
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The Non-Nativelike Neurocognitive Signatures of Hierarchical Syntax
Processing: ERP Evidence from Second Language Learners of Mandarin
Chinese

Wang Lin
The Education University of Hong Kong

Abstract

The hierarchical nature of human language requires human brain to internally parse and represent
different dependencies (short dependency or long dependency) among syntactic objects. Within the
electrophysiological explorations on morphosyntactic processing, few studies focused on hierarchical
syntactic structure processed by Chinese second language (L2) learners. This event-related potential
(ERP) study investigated the processing of hierarchical syntactic structures in 20 intermediate- to
advanced-level Chinese L2 learners from Angola, Indonesia and Thailand, whose first language (L1)
were Portuguese, Indonesian, and Thai, respectively. We used a syntactic violation paradigm, and
created low-level and high-level syntactic structures by embedding a verb-modifier di-phrase and a
noun-modifier de-phrase in Mandarin short passive sentences. Compared to our previous findings from
native Chinese speakers, the behavioral data from the L2 group revealed significantly lower accuracy
rates than L1 group in all conditions, and higher accuracy rates in low-level conditions than in high-
level conditions in the grammaticality judgment task, indicating that hierarchical syntax processing
posed greater difficulty for the L2 learners, particularly with high-level structures. The ERP data of
Chinese L2 learners showed a broadly distributed and enhanced P600 effect across all conditions,
suggesting increased cognitive effort during the processing of hierarchical syntactic structures. The
observed P600 effect may further reflect that L2 processing of Chinese hierarchical structures was
modulated by L1 positive transfer and cross-language syntactic similarity, pointing to dynamic
interactions between pre-existing linguistic knowledge and newly acquired syntactic rules. The absence
of a biphasic Left Anterior Negativity-P600 pattern indicated that even proficient late L2 learners,
despite having developed robust representations of complex syntactic information such as hierarchical
syntax, did not achieve the level of automatic processing characteristic of native Chinese speakers.
Additionally, the observed right hemisphere engagement—including a Right Anterior
Negativity(RAN)-like component—implied that L2 processing of hierarchical syntax in Chinese might
rely more heavily on right hemisphere and involved neural substrates associated with attentional control,
monitoring, and executive functions. The right-lateralized negativity observed in L2 group may also
reflect the difficulty of processing the long-distance dependency formulated by phrase structure
grammar (PSG). This study offers electrophysiological evidence for the potential effects of L1 transfer
and cross-linguistic structural similarity on L2 acquisition. The findings carry practical implications for
pedagogical practices in Teaching Chinese to Speakers of Other Languages (TCSOL).

Keywords: Mandarin Chinese processing, Second language learners, ERPs, Hierarchical syntactic
structures
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Short-term training experience shapes the neural representation when
processing alphabetic and logographic words: an EEG training study

Ma Jing, Li Chenglin

Zhejiang Normal University

Abstract

Recent research on third language (L3) acquisition has proposed several influential models, such as the
L1 factor hypothesis, the L2 status model, and the linguistic proximity model. However, most of these
models are based on learners of alphabetic languages, with relatively little attention paid to learners
whose first language is Chinese, a logographic writing system. Previous neuroimaging studies have
demonstrated distinct neural representations for alphabetic and logographic scripts. Although some
research has examined neural dynamics during monolingual language learning, it remains unclear how
learning multiple languages with different orthographic transparencies reshapes neural processing,
particularly in a multilingual context. To address this issue, we recruited 30 native Chinese speakers
who had learned English as their second language to acquire two novel languages—Jiaguwen and
Russian—using a short-term artificial language learning paradigm over approximately one month.
Jiaguwen shares visual-orthographic characteristics with Chinese characters, whereas Russian
represents an unfamiliar alphabetic script. The training consisted of three stages: visual form training,
phonological training, and semantic training. EEG signals were recorded before and after each training
stage using a one-back task. The results showed that the N170 component elicited a larger amplitude
for Chinese characters than for Jiaguwen and Russian words, while no significant differences were
observed between Chinese characters and English words, nor between Jiaguwen and Russian words
across all EEG sessions. For the P200 component, following visual form training, Jiaguwen and Chinese
characters elicited similar amplitudes, both of which were significantly larger than those for Russian
words, whereas English and Russian words showed similar amplitudes. In contrast, the N400
component revealed similar patterns for Chinese characters and English words, as well as for Jiaguwen
and Russian words after visual form training, and these patterns remained stable throughout the training
process. These findings suggest that prior language experience shapes neural processing of new
languages in a script-dependent manner, with different ERP components reflecting distinct stages of
orthographic, phonological, and semantic processing. The present study provides neurocognitive
evidence for understanding how Chinese learners process and acquire languages with different writing
systems, offering new insights into the neural mechanisms underlying multilingual and third language
learning.

Keywords: Chinese characters, Jiaguwen, Russian words, Word processing, Orthographic
transparency, Language training, ERPs
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Acquisition of the blocking effect in L2 Chinese by L1 Indonesian speakers

Lyu Jun, Sarah Yunita
Peking University

Abstract

Background This study investigates L1 Indonesian speakers’ processing of reflexive ziji (‘self”) in L2
Chinese in relation to the blocking effect phenomenon. In Chinese, the reflexive ziji can be long-
distance (LD) bound by a non-local subject; however, when the local subject is a 1st-person pronoun,
LD binding is not allowed (e.g., ‘Johnl said 12 like self*1/2’s shirt’). This is because (i) LD ziji is
empathic (perspective-sensitive), requiring the speaker or reader to empathize with the non-local subject
or empathy locus and (ii) the 1st-person pronoun ‘I’ is a stronger empathy locus and is priortized over
a 3rd-person empathy locus (e.g., Kuno’87). The Indonesian ‘half-reflexive’ diri-pro (‘self-pro’) can
function as a reflexive when locally bound; but when bound non-locally, it functions as a pronoun and
does not exhibit blocking effects (e.g., Cole & Hermon’05; Kartono’13). Thus, a crucial question is
whether Indonesian-speaking L2 Chinese learners can acquire the empathic features of ziji. Methods
Forty-three L2 Chinese learners, in addition to 33 L1 Chinese and 40 L1 Indonesian control speakers,
participated in three picture-based truth-value judgment experiments, respectively. Two factors,
ANTECEDENT (local vs. non-local) and BLOCKER (blocker vs. non-blocker) were fully crossed in a
2x2 factorial design. In each of the 3 experiments (L1 Indonesian, .1 Chinese, L2 Chinese), participants
first made a forced choice acceptability judgment and then rated the acceptability of a particular reading
using a 7-point Likert scale. The L2 participants also completed a cloze test (L2 proficiency) and a
language background survey. Mixed effects logistic and linear regressions were run over forced choice
judgments and acceptability ratings, respectively. Results & Discussion We highlight three main
findings. First, consistent with prior theoretical discussions of diri-pro (e.g., Cole & Hermon 2005;
Kartono 2013), our experiments show that diri-pro does not show any blocking effect and, unlike ziji,
cannot function as a LD empathic reflexive. Second, L2 speakers can acquire the empathic features of
ziji, particularly at higher proficiency levels, in line with predictions of the Feature Reassembly
Hypothesis (e.g., Lardiere 2009). Finally, L2 speakers face greater difficulty in establishing long-
distance dependencies, which may explain their lower acceptance of non-local binding in the non-
blocker conditions.

Keywords: Chinese, second language acquisition, reflexive
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Day 2 Session 5D
HWECRE X —HE ESLA: HELF I RRE R IR

Ma Yinqgiu

Princeton University

Abstract
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Designing Advanced Chinese for Academic Purposes: Linguistic Inquiry as
Pedagogical Practice

Yan Fang

Princeton University

Abstract

This study investigates how sociolinguistic and discourse-analytic approaches can be empirically
integrated into advanced Chinese as a Foreign Language (CFL) instruction, arguing that linguistic
analysis can function simultaneously as an object of study, a pedagogical method, and a site of language
development. Drawing on a qualitative case study of an advanced-level Chinese class in a North
American University, the study examines how advanced learners engage with Chinese sociolinguistics
through sustained analytical use of the target language. The pedagogical design is grounded in key
concepts from Chinese sociolinguistics and discourse studies, such as language change and innovation,
the social meanings of linguistic choice, and usage-based and sociocultural theories of language
learning. Rather than treating linguistic theory as abstract knowledge, the course operationalizes these
concepts through the analysis of authentic language data drawn from media discourse, online interaction,
institutional communication, and everyday language practices in contemporary China. Empirical
evidence is drawn from classroom observations, student oral presentations, written analytical projects,
and discussion transcripts produced entirely in Chinese. Analysis of student discourse reveals that
learners increasingly appropriate sociolinguistic terminology and analytical frames to interpret
language phenomena, articulate culturally grounded arguments, and negotiate meaning in interaction.
For example, students analyzing emergent expressions such as “City 4~ City” or evolving forms of
address terms for women demonstrate growing sensitivity to the relationship between linguistic form,
social positioning, and historical context, while simultaneously expanding their lexical range, syntactic
complexity, and discourse coherence. From a theoretical perspective, these findings support usage-
based and “languaging” accounts of second language development, which posit that language learning
occurs through meaning-oriented use and reflective engagement with form. Linguistic analysis, in this
context, is not a metalinguistic detour but a productive mechanism through which advanced learners
refine communicative competence and academic language ability. The study argues that integrating
sociolinguistic inquiry into advanced CFL instruction enables learners to use Chinese as an analytical
tool for understanding society, culture, and discourse, thereby aligning advanced language pedagogy
with contemporary linguistic theory. This approach offers a model for bridging linguistic research and
teaching practice in advanced and academic Chinese education.

Keywords: Usage based Language Learning, Classroom based Linguistic Inquiry, Advanced Chinese
class
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Bk 53CAGERS: & TR FC(CSP)EAM KA 5 AR STIE D HT

Liang Ying
Xianyang Polytechnic Institute

Abstract

Pk H 3L (Vocational Chinese) fENETTHIEH X (CSP) BB OHIEL, £EEE S HFE5R
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BRTREEFHRESH
Chang Li-Ping

National Taiwan University

Abstract
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WU R SR HEEENE. 25EH: RAME (2022) . HERHENERE T
AL LR, IESESCHUENTR, 19(2), 33-64. Chang, L. (2025). Modeling the Semantic
Functions of the Modal Verb Hui: A Learner Corpus—Based Study with Pedagogical Implications.
Presented at the 26th Chinese Lexical Semantics Workshop (CLSW 2025), Inner Mongolia University,
Hohhot. July 11-13, 2025. McCarthy, M. (2015). The role of corpus research in the design of advanced-
level grammar instruction. In M. Christison, D. Christian, P. A. Duff, & N. Spada (Eds.), Teaching and

learning English grammar: Research findings and future directions (pp. 87-102). Routledge.
https://doi.org/10.4324/9781315719016
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Xu Guoping

Fudan University

Abstract
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Day 2 Session 6A
The Sentential Standardization of “you xialie qingxing (xingwei) zhiyi
de”’in Legal Documents

Yin Shulin

Heilongjiang University

Abstract

That which regards one of the following situations (actions)" is a frequently used ambiguous sentence
pattern in legal documents, with many irregularities in legislative practice. From the perspective of
legislative technical standards, this article proposes corresponding suggestions : the anchor clause
should retain "de" and be uniformly regarded as a hypothetical marker; the extraposition clause should
generally not be a nominal structure, and if it is a verbal structure, it should not be followed by "de" ;
the catch-all provisions should adopt a nominal structure, and "other" should be placed as far back as
possible. To avoid irregularities such as subject absence, redundant subject, verbose subject, conflicting
subject, and improper relativization; the core noun in the sentence pattern should be uniformly
"situations " and the like.

Keywords: legislative language, One of the following situations (actions), legislative technical norms
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Self-Teaching in Heritage Language Learners: How Morphological
Variation Differentially Affects English and Chinese Word Learning

Xu Xintong
The Hong Kong Polytechnic University

Abstract

According to the Self-Teaching Hypothesis proposed by Share (1995), children acquire new vocabulary
and orthographic patterns during independent reading, with phonological recoding (i.e., the translation
of unfamiliar printed words into their spoken equivalents) serving as the core mechanism. Previous
research (e.g., Ginestet et al., 2021; Pacton et al., 2013; Wang et al., 2023) has demonstrated that the
morphological variation of novel words (e.g., vack, vacks, vacking, vackes) contributes to orthographic
learning through self-teaching. However, this effect remains unexplored in the context of Chinese
learning. While Chinese lacks internal inflectional changes, morphological diversity can be achieved
by combining target pseudo-characters with common suffixes (e.g., 3k, ¥, JL, iZ1). Therefore, this
study investigated whether the impact of morphological variation could influence the outcome of self-
teaching. Seventeen English-Chinese bilingual children (Chinese heritage speakers, M = 8.65)
independently read eight short stories containing novel words and subsequently completed posttests
measuring orthographic and semantic learning in both Chinese and English. Univariate analyses
indicated no significant effect of morphological variation on Chinese orthographic learning (F (1, 64)
=0.472, p=.494, partial n2 = .007). In contrast, morphological variation played a critical role in English,
significantly facilitating both orthographic learning (F (1, 32) = 8.524, p = .006, partial n2 = .186) and
semantic learning (F (1, 32) =4.721, p=.037, partial n2 = .129). These discrepancies indicate that self-
teaching mechanisms are modulated by writing systems. Consequently, while morphological variability
aids English learning, distinct pedagogical approaches are required for Chinese heritage learners. (word
counts: 253)

Keywords: self-teaching, orthographic learning, morphological variation, Chinese heritage children
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Abstract
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Liang Qian, Guo Ge
Beijing Institute of Technology

Abstract

“PLA? AN g7 PUTE R — 0 AT sCUR A H 1 SC—i S TR A 0 B IR 20 BR Bl ]
“LIO” BAT SO S, 2 T3 S SEARF I WA, HAG A 154G <08
R, EAEVERET, RABUERE S (T, 2023) o THAETIEIE TR HDUR
MG TEBER R, SO 5 5 F AR B T B & BRI IR M. BT B O ORE AR ZE
iR (VPuhl, 2014) , HEEshZ 3T FMEREN RIS EL, HLER G ER
A ELE . A FE LA ST (Sorace, 2011) AELSHEZL, Rifwirkl sy =35 H—Hk
e, AR R 5 AT iR 2510 R: (1) B fm iz i UN[Co BUONIEGE ) 1 3
KR Fr . CR—EHRD QWA IR “EEHFBIRHEB HILRIEEE, DOv{CQ &}
WA, P(R)IE-15 ER) (3) AT R “BINA{CC DN BANA I I NN AZAT 1k 3%
SRIE IR . > CRRE-E AR  “FRBIN{CC YN MR IZ LE I RAMA 2 AT AR {CQ 1)}
Rl CRRE-TEHIEEIR) 454 HSK &SR0 kHE 5 4 skIGHE h /iR iE B E, #5221 7>
N s AR, BT it it SR T, R IR TR T W S
(1) ANFK 22 2 B AR <D A I, A ST i iR 0 A S A i (2) =3 4E
FREE A IR S B R RN ST RN . SEERE G T AR BRI
fm iR A BE I 5 ACT RN RE, (HANFHMRIRIG A G e, DO I T i 1525 52
TN X RILENIE T F mB e e oh F i S5 e T A S O, RIS DO R
LA SCHE G RGBSR, HApE-iE R G R SR, 3R o8 . At
FEMNF IS AL AR 1 <UL 5 <)ON IR R AL, DSBS gt 1705 LB S
] A SAIE SR, IR E bR SCEEE B R s B, @R Aot . X Ak 5
S IIZE, JCHEMUIN a2 8.

Keywords: 5t [ifE i, LLA, AN, 36 2115, Wi a4
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Discourse topicality and the processing of implicit causality in L2 Chinese

Liu Yuhan, Lyu Jun
Peking University

Abstract

Pronoun resolution in causal events (e.g., John disturbed Mary because he...) is known to be strongly
influenced by verb cues, whereby certain verbs bias the cause toward the subject (NP1-biased verbs) or
the object (NP2-biased verbs). However, discourse topicality might also modulate comprehenders’
expectations of the upcoming referent. In this study, we investigated the role of verb bias — a local cue
— and the presence/absence of discourse topicality — a global cue — in L1 and L2 Chinese speaker’s
pronoun resolution. Methods The factors Verb Bias (NP1-biased/NP2-biased) and Discourse Topicality
(Topic/Non-topic) were manipulated in a sentence completion task. Discourse topicality was
established via a preceding context sentence (e.g., ‘Let’s talk about Xiaoming”), with only the subject
(NP1) eligible to be topical. Eight implicit causality verbs (four NP1-biased, four NP2-biased) were
used to construct 24 target item sets. See (1) for example target sets. Participants included 46 L1 Chinese
speakers and 48 late L2 learners of Chinese (HSK 5 or above). L2 learners were further divided into
higher- and lower-proficiency groups based on post-experiment cloze tests. Results Mixed-effects
logistic regression analyses revealed a significant Verb Bias x Topicality interaction in both groups (p
< 0.001). While both L1 and L2 speakers exhibited strong verb bias effects (ps < 0.001), L1 speakers
showed a stronger topicality effect compared to L2 speakers (p < 0.05). Specifically, L2 learners
exhibited a much weaker topicality effect: although discourse topicality biasing NP1 suppressed NP2
co-reference in NP2-biased conditions, no significant topicality effect was observed in NP1-biased
conditions, where the verb and discourse cues converged. Proficiency analyses further revealed that
sensitivity to discourse topicality in L2 speakers increased with higher proficiency. Discussion Our
study shows that L2 learners are sensitive to both verb-semantic and discourse-topical information
during anaphora resolution. However, they prioritize more local, semantic cues and face challenge in
integrating semantic and discourse cues, modulated by L2 proficiency. Implications for L2 acquisition
theories including the Interface Hypothesis (Sorace &Filiaci, 2006), the Unified Competition Model
(MacWhinney, 2005), and expectation-based accounts (e.g., Griiter et al., 2017) are discussed. (1)An
example target item for the experiment. Sentences are original sentences in Chinese. Let’s talk about
Johntopic/yesterdaynon-topic. John disturbedNP1-biased/warnedNP2-biased Mary. This was because
heNP1/sheNP2 .

Keywords: Implicit causality, Discourse topicality, Second language acquisition, Pronoun resolution,
the Unified Competition Model, Interface hypothesis
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Day 2 Session 6B
Single or multiple lemmas for compounds? Evidence from Cantonese
Classifiers

Peng Congyi, Cheung Man Hin, Niels Olaf Schiller
City University of Hong Kong

Abstract

In Chinese, the production of a grammatically correct noun phrase requires the selection of a specific
numeral classifier (e.g., Number + Classifier + Noun). Chinese classifiers are notoriously challenging
for CSL (Chinese as a Second Language) education. While previous research has found that classifiers
are automatically activated as lexico-syntactic features during lemma access (Huang & Schiller, 2021;
Wang et al., 2025), it remains unclear whether classifiers of both compound constituents are activated
during compound production, as predicted by multiple-lemma representation accounts (Lorenz et al.,
2018; Lorenz et al., 2022; Marelli et al., 2012). The present study investigated the lexical representation
of compounds by examining whether the classifiers of both the head and the modifier are activated
during compound production. We employed a picture—word interference (PWI) paradigm with native
Cantonese speakers. Participants named pictures of compound nouns (e.g., 1/ & ‘hippo’) while
ignoring superimposed distractor words. The distractors were manipulated across three semantically
unrelated conditions regarding the congruency of classifiers: 1.Head-congruent (sharing a classifier
with the head noun; e.g., & ‘horse’ in Ji[ 5 ‘hippo’); 2.Modifier-congruent (sharing a classifier with
the modifier; e.g., 1] ‘river’); 3.Incongruent with both constituents. In addition, a semantically related
and classifier-congruent condition was included as to verify that the picture—word interference
paradigm produced the expected interference effect. We expected facilitatory effects for both head-
congruent and modifier-congruent distractors compared to the incongruent control. Such a pattern of
results would suggest that the lemmas of both constituents and their respective lexico-syntactic features
are automatically activated during compound production. This would support the multiple-lemma
representation account, suggesting that compounds have holistic lemma representations while
simultaneously activating constituent-specific lemmas with their individual lexico-syntactic features.
The present findings have important implications for CSL, particularly in the teaching of classifiers.
Approximately 80% of modern Chinese vocabulary consists of two-character compounds. We suggest
including the internal structure of compound words when teaching classifiers. By analyzing the head
and modifier, learners can use the classifier associated with familiar morphemes to figure out the
classifier for new words. Such an approach has the potential to improve the efficiency of classifier
acquisition in Chinese pedagogy.

Keywords: Classifier, Compound nouns, Cantonese, Speech production, Picture-word interference,
Lexico-syntactic feature
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MARPUES) A BB XA OE X NIREIRIT
Jin Huizhi
Kobe City University of Foreign Studies

Abstract

i H &AL DOE R — M EERTEEI SR, RGBT RIE R AR L —. RTIAR
s H SO X — A, H A 2 ie. s ARERIEZ — BRIy PG
A HEEN GG, YN TR b m R (HIRATW, < <RItk
Al — AP ROME R, T A4 2 s BB SN SEARF AL I HLAn T BRI 481X —RR B A £
Lt =i, AXEENES NG HEXPRAZ Mk, EHHARNE S ER TR
BEATIREIR R o M B R BATVRI, B 2T BRI RS R I 18] 3 AL AR a3 1,
A 5FRIR—E s R A DA R B0 . AR UG, AR SR U R IA R AR 58
BEBNE S, Azl ia e U RAE RO A IR S I RATTIA Y, shi &5 H
AP RIB R XIhREZ B BA AR AR R 53— 07, AT AL 4 I A RE
S AT T 1A BB SRR SRR AR, AT IR IR RENE RIE“IHC I & S XAV S HA
JS2 ) Bl B A B R DA O, I S HEVF B AUHE N HOIRBEA 5. A R UG R IX — HFAE
EL I SN REAEHZm, AR UADL 7 ESX AR AR = . X
Ve Bl 1] S P AR R R AR AR VR AR AE . BRI, ATy ahin & U & <E 2 5 1
F XA AR E R,

Keywords: 3)jia H5 30, B %, JEE &
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BYRBRERSMBETR— [E] . [#E] &

Law Yinling, Shen Xun
The Education University of Hong Kong

Abstract

R SR RAE A AR B A IERE, AR R, AR RIAE A R, IR
RPRATR & AL USRS AN R T = R e 5 BT b SR 7 iR 2 e, il
R ARG AT R R ARG R e Bt . 8 — TARREAE R SR A S H AR S
At B H AR R NS, MR AT RE R R AN TR A o B B SRS RR i
NDisgiat AR 77, DRIE, GBS A G A S TR AT FUAE A 2R BV A — 5 2 S 55 B S s 44,
1k = 36 2 R R VR & . (5 SRR, AR AR S AR T H g @At
RY BISRE T NFIA RIS, BB KRR A Foms e 1 520, A TIE ]« [ ] —
TRB, RIS BERT BRSPS 2 G IBMEHELL, DA AR AR R e o (8 SO AT 2 70 A ik
B, B TAEAFRES T R IEATRE R B, BURACHERAN I — AR R SRR b (5 280,
Pra S BIARSAR B AR AGERME. (] . (8] S BYRNEESS, e
TEVERT R B AL RE . R T AR IR L AR AT, AMEAT DR B NPT S TR AR
ST DARE B H AR IR ET R BUB AR SR8 b . ASOR I A R RO S AU ARSI, 0 Hrah
FIBHERIAIR, e R,

Keywords: N\ T8 g, FERERE S 2, o B2
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BEBFRNZ HEREAR

Wang Shan

University of Macau

Abstract

TBCE Bl 46 52 B BT 22 ) oA B B SR U5 T A BB, R B AR A R R T 1Y
Poloifid . ST, SR TCR MBI s 2R SRR TR T R R R PR R 0, A AR
HUPHE U Honh 2 22 SR SR O R R B S8 3 o AN FUNE 52 2 B g iy 2 ) 10 2 Pl i 7
AT, @ T —EFT R SEHESE, DA SAN )T B il v £ 2 ]l 28 B O AHA B . ASHT T
DR TRCE S W R R B A, AR A ] B (R B i A R R s R S,
DU 7 52 S B s ] o B G 2 T AT RETE B 2 AR, ey . B BUMIRESS . fERG AR 1Y
BERE L, ASOMAR T OREE SRR TR E B U AR B DI RE . A5 b, AT RAMESEE TR
BB A R RE R R, TR 1 OKEE F AR AR AR O T 1 R 7

Keywords: J5CE 87, 2 W ah3, Kol 5 B
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% CGRXETY B TR | FWE B EBIRR S

Wang Jiayao
The Education University of Hong Kong

Abstract

EAERE [HER ] —5f 2 ETE T rights 808, D@EFAE8E 2 58 F5R: ARAHFIEEW 24
Z, W CHTY iR (SN E ] . ACEFEERENEEIEN . Hoe, W TR
BMGTEL. AL (GROUT) ZEERE, B8 (] (RFEEJEAR, 50 R, i) B
(R (RTIER, IRUHEZSIRD IARZIES, WA B EEGTm L. R miE ),
fiEetir TRER ] FEh BOCRR A nfrr 7 2L B FE B Y, AL A ER I B A TEZ . Hik, &
P R LR R AR S R E A . SO TRER] | BRI AC 7 52 S R AR sl B
SRR, BB [HEYE ] (reason) . [ #fy]  (revolution)  [#:€] (society) &
[RE ] (nation) S35 () S BRI . PRAT AT ACHEE W (5 F VRS o 5 AT [ |BRIHE ]
FERAE T L B AR AL, 0o A FAE B R T R RE SR R B N . fRAR, Smid AR
R BCHERERE R MRS P s,  [HER] ] iEelr RS, MR 7
FWEFACEI R A B AME FRE AR R R, R T BACH g A
B AR . A S SRAB R AE B B AR g e S R R AR AL EEAR

Keywords: & g7, BER, HE& sk
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Day 2 Session 6C
RIE B AR (LLM)ZEX MR #2203 A B B A —— AR 0B A R B 3
A A

Tao Yuan, Yang Jianfen

The Hong Kong Polytechnic University

Abstract

RGPS IS BRI R EF 2T AR AL R — & BCPE A A I, BT SRAR
KRG F R (LLM) £E AL BT SR, F 2 T AR LLM 012005 26l 5 3
ERRASE TR MR L ISAE 7. AL EIE IR o+ R A iadl G, RN
A RRRIE A OARE R RS GRS DGED) 1 REAERE. B aSR o K i B A A
PR (CEFRIRCEED , X LLM #HTHIZR S R0R, BRI EA R (RAG) HiAR MR
b 5 HARM R G L. TS B 4 ZXHAMDGE I Tan s &R 48 B sl i) 3R 2 572,
BCE A R B ZARE G A M R SRR =R AE 55 . S5 REIR, LLM R4
AR 20 BUAETFERT . B ZREVE, SERCHE . B0V AR U2 E BE DL X AN R BEE
TR ) R K A d R AR R T T, A L AN A REOR AR T . W RAESE, IR
LLM W] & 2 4R T4 S BOEFI R i a0 a8k S R, A ORI 55 ARG 7T,
N REBORTBEXTAMDUE B ARt 7 SN ST ST E AR, Fm 1 ORIE 5 BRE B0 YUkl
RN BB FCLERE , XHEBIX AN DUE BB A R R SCBAME . AR TR R AR Tl A 4
A, MEA AR SR, BT 2B m O R A R B E R Sk > R, I AL
SEI 7 A B R o 2 RUR . TR R 21— i —IE B A, A
SR .

Keywords: Rifi SH8 (LLMD |, XFAMIGEYI R G, W8 B3 E R, HEREE, ME SRS
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FEHT AR AL BIDUE RRMEREE R SXAMUEEM R BT
Zhou Yang

China University of Petroleum

Abstract

By BE J1 15 7% 2 [ PR SCEOE %O BAR 2 —, (H 2480 X ANSGE B B R A AR RE F A A
FESR AL, HBE R Z A ALERDOERREREW R RS R, RIERE
BLEE- M 90 'S5 I R R B A2, X —BF AL A4 T R e e T . 261k, AR
LA S . 55 5 5 SIS S5iBREE 5 F S NS %, BAEW AL S an]iE
AR AT MG FL 20 75 SR I DUE BRI B 2R 2 an e S8 B Rl EE AR AL 2 Bl A G 55 2
BF TR B SCRRIT 7232« SEIOF 70iE . TR VEE L, 1 S BHE fe DOE BRI AE 1 20 B B Prompt
HZ, ik GPT-4. L—F 3.5 WX ELIGAE, SzElBamMi F1 e 0.85 PA b, Hkk
L% R BCFE R DOERERLEE, |, TR EERL. A S 4 RS RN, #it
S B ECEE RG] B A A R AT-RR M TE R - UM e S B IR AR S, AMUEE TN
IR ERR S5THEE S A X TR, BN X ANDOE B B E A 1 R GRS it
T EAEREARBESRE TR, WRTFHE PR R R A EES SN

Keywords: 4= i AL POEFRM, 18R EMEE, SANGEZM 'S
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HEAGERUER LDA EEEME AIGC EEXE: FHBOBURF NEPX
B E BT
Liu Shang
Abstract

LDA 6 RIE Ry —F AR BB B2 50k, AE 43038 U] SO A A ) e 3L SR oA 2 90 Vi A

(EHRIREE, 2013) o ZRIM, LDA AR 3@ r ol fesh = sl sl Bk, M DLE S S 3
EIIIRIG & 2 ARG AN TR E (AIGC, GPT-5) Hift, @it RE —
AR, WEFUE AL it D BRSNS T SR 0 3 R L, ARG HLRE A 5 H AR
1SR4 . AT 7T T BRI R IR 1) i WO & /NS L AR O M (R
By MR L AR I RN EGEE? 2) Wil AIGC shFRARE, B
TSR T BRI 5 5 BAREAML? BB EE RS M (PEEESC (ARHEES
EIERD ) NFEM RB R, EBRURE — BNERN 50 LIRS R E . HE, A
LDA FRGEAT EREENL, Wil C v T — Bk e e 8 1B, DUAERS SR L
LR . BEAR, SR LDA BRI 1 RS L RERE B GPT-5, @GR R
AT RE MR . FORGEMRRET LN LDA BSE 7 A il 3 ah S A vh SRR R 51 P
AEOCHE S HARNESE . efR, A ERAESR S| T WIRE RS S R, IR N A AR T R
IS WA 5 5 HARIEAT N LA B HERT . 0T Sl R n b 1 B 5 58 H AR R A
BRAE, AyBEALE B D BORE S P SCHb A SRR TR TR . WA R A RS
Ty VD WO SR I T SR PR R SRR, TR AT A HLA 1 o SO BRI E B
atiEft2%.

Keywords: 5k}, LDA EREEM AIGC 38 5e ke, &/ DBUGRTE,  SCHb s
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PEAERREDERC: AR T8 B8 E S 5 E AR SRR 0 B RE R Al B
PEALHEZRAT 5T

Liu Xiaoqing Sunny
HKU School of Professional and Continuing Education

Abstract

ERANLEZE (Gen-AD FRAIETEBICBCRFRHRBERTRE, (H AR & S T SR A75E -
FEHIRARER A (NCS) WIZETERM ] AL ZE RS Bl by, R B, STk
BB LA SRR . AT TR Z 3 AT P (R IEE 5 2 | (BER) B [Rpett el
B (HSERRRE) MARSIERRERHYE, BB ERSZRIE. &b, AU ARG
SLEALHEZL, IO RGT: U Gen-ALFEZE R [ IR 7 it NCS SEIHEE BREMBL] e, JA5E
B 0t 1 BT B DU A P A R e B e A T 7 BT A A A AR T L AR A 2

TF 7E AR S5 5% 38 P B SO A PR A4 T BAR R, Rl B R B TR A AR O AE Y. T
IR RGT AL U B EREG . E5E, EMEEEEE . SUib. BB R AT Bk K DU ARG
HESL ., A, B HA, SHEZOBEERIET 2 [RGB X0 Wl E5UN
ADETEACEME . TEMISCRESE. #on AL BRSSO s i, 10 Bges —
MR RN R . AW B RS AL 20E AT FCHE R S A 70 55 5 Bas IR L2 i, 08
i A TR, RS RA AL BEE 0 R Rat

Keywords: 0N T8, B AR#CR, WSS GRS 205, o B SR 50 ¥ 4G, $Eosa TAL,
A AR e S
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[FEIF] . KBERHT R B P OGER PIRR T

Benjamin Tsou', Renee Ji*, Yip Ka-Fai*
1. City University of Hong Kong
2. The Education University of Hong Kong

3. Yale University
Abstract

A BB SRR R BE I EORIE R, EEETRERETIERMER, HEU=T"71F&M
MR . AOCRRAy, BEARRH RS A8 ) BRI B E I AT 2 B T A

A TR TSR A e s [ B R B R PR RL, {5 B LIVAC FERHE (www.livac.org) , 7 Hrdbat.

Frds . BAG = TR A T S R B SRR E e X p R 7 R, B AR LA [F)VEE A  [
MR DI R R R ER. SREUR, MHBRAMEE TG A a, 765 = g I EREE
SR HEAMRE) . BRME, 2 EE A —ERE RS S, =TT EER
EAE R R 80%, 118 LeF s (B A — TEEE T dbAh, 2 A5IRe il 5 B 1 e 28 R4,
[FARIE R 80%78 25 e FT 7 2 o FH il S 8 A [ A%

A b, BB s RE /), ERT R A B AR IR NG, PR AR DA A AR R
IS5 S B R B AR A SRR R R T B BRI . AR, R AR R e E A R, H
[IAFAE ) 22 SEAE B AMBEE S (TCSL) DA ST RERE 2477 5B R 5 28, MERFE IR

Keywords: %7, Fi%, BEHZOR, ZHEHEEE, KBEEERHE
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Day 2 Session 6D
“HE XP /3 VP AR B LR R

Yang Yilin

Beijing Normal University

Abstract

BURDLIE 9% XP th VP 53 XP AR VPR 138 SR AS#, BRAEAIT 7L 2 Q0% — & i3k,
XTHIRIZDIRE S 2 R QLRI = RGEPER AL SR . AWFFURE T R TE R, Xk,
E 24, MR IFEEELRIE 5 # R BT IREIF G & 2 EX N (MCA) 5EEHL
&M (Random Forest) FBBEATGETHAEM. WU, <5 BILZRZLEN, (HIEWH
X—iE SR E EAAAEMU R (1) WP SR 225 BRI E SRR,
B TTEHE R T AR (XP) 1R & Ti# B e E MRS S AN, JEHAE
HEEET, RENS Ml A IR HE T A 5 AR AR, W AR R A R U (2)
BREMZES: O E D HOBHET BRSO\ TR R IR AR AR R
Bs << i 1) £ Xl R SRS SR )0 PR S 10 R e R T A A/ A 1 Y ] PRS2
“ HeHCIEER IR TR FEY R SRR K ANy T ARG ROy ) He fe it
TSERYE. EREEET, NEBREACALA, EAERE AR Lo HUNROE I i
BL, #E Bl 313 IO et/ 22 A A SO SRR, T e 3k HLAE O B R S rR ST B
FEHE AT 30— SO, DURLIE A B8 M S B i BEZ AL SR AT

Keywords: 1352 #, H 76, FENLARM, 2 xRN T, (5 B 450, 15 R DIfE
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DUETK A HIA] 2 B R R EARAIPLH]

Cui Liang
North China Electric Power University

Abstract

FOKAEADOE A AR, B EEFAOME. HIECMESCER, ASCRBLIRUK AR 7T T
BAFAEPIRAE s — RFUREHHE MR, 2T ESERIRUK ARG, 552 ER R,
(e I T A T L PO b s, AR PRI 7 o R Bt B A fe (S8 PR AT T A PRI L —
HHt e AT 2 LUE TR o, ST A8 SRB B RHE S4RUK A RO 3E — T, W2 T —
TE TR RHE BT SRR AR E S U R, SO e AT de A& A) U AR R
Ko BESLRUKAERE, W E RS SRR, WK A ST B A b, SR
TKAIHIFNE N RN EEZR: A REGT . ABCR R B 2R, AR R GREME
BLENARLIELI . 280808, A ORI ER LI — R RVER AL, 2 H R A
RRAMEIO A BESRMZRE > A BCEERRE > FAEZAD T > AHEREAR . FUKERHE
REFFED =M =R R, B e =D ER 2K ERELR, f0ne—M
NERIRUKA AR, IFE SR UK A RTR AL . 20 TR B TR 7T &
R, XA G HIDGE ZBEEM S R, DOER =15 BACBE ML S #5577 I N A —
SE A Ko

Keywords: JUEUKA), FIEER, RAINLHI, 4] 35
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“MHX-TERER T HIOERRAHFSE R—E T WIR SRR
ELBRRER

Wang Changyu

Jiangsu Normal University

Abstract

AE R SO, SRS BON SRR B A2 MR B S AR SR,
LS LS 5 0 PSR BB W R O 2 SEERT . A SO Rk i
M, WATUHHHR, BN RIS, IR IR G SR R

BFIOMAL WAL RHIRAL, S5 AR 25 2o NAOO JLMETE 57 A b RV, b7 (iR AL,

HETTRH LS U Z P e L O BOR MO 5 SRS AW, JHT A RO T 2

SOPHCR R TSRO, APIRCEE T = 5, L SUE SHeF
SRR, 7R T TR L R SRR GRS STE D2 6k

G N D A E T MBI E o G UEE e
BUGE T TSR s =, (R T VR SR S BBV A, VAL O
SREAMRE A A E BRSO (07 00 A R L

Keywords: “F3U-1E BRI, XU A), fiiik, 9% Hshia 2k
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TERERE . X HiEERZEE ST AR

Lu Jing
Beijing Foreign Studies University

Abstract

AILLAV S N RN BIHRFTBACDGE oS EETE R R 451 S DR . <V g NRPAMU AT A7 246 7
FIEE, o Tad, SNSRI B E. <V N 5A) 7R EER R
BEERAR, FNNESEIENRIE TENVER . R, ZEMBEAL TR EME, AR
A WAV — Ry, AR T IBAR . BT DR e TR S IR R Ty, X
WA H IR ATy, Vil NoRZXS iR, HprEr &) 3 B« 1+ b
RS B, — 5T, <V NP EA RSN . VN RIX ISR TS T D,
REVIEANRIBHIXT R o R 217 N — A E . HoRRis . SR R~ AUR S o),
BEIFARRR B AR AR, T2 53R VILFEROR — MR FEA . X —H AR R B e
— I HRAE, XAEH (habitual) 500 5%E ERSE &R RGAEME. 5T, “VEN
K B bk, HAREARDL I — 52 B8 AR YE . 1Z 45 9 Pr i AE B0 (question under
discussion) $efft JILFAKYE, P 5| BB A & W] AR BOAE B R AN TR - e j . 5 e Ak
XPEETR I, <V NR I A St AR S A v A A IE TR 5 R AT U BRI T

LV i N ORPAMEEIER, H 3 ZEIRER A S0 HEE, IEZHAEO FE N OEE . 2.
Xof HEAE R 17 R (A AE B ) 2 5 D0 AR, R B AR AT AT 2 4 T R BR AR B AT, A XS e
T T 300 TR TE R HERE I B2 5, e R R s gt 1R ST B

Keywords: V 2 N 3K, LB, 7210 @, 15 8 4540
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DPATETES [RRES | #HEERAEEFREP RS
RETR, WRE
The Education University of Hong Kong

Abstract

FHHRAE#ESE (Non-Chinese Speaking, NCS) &A= 24 7F — aB S22 B O RE R 8 &, wfee
FARHERR R AR, RS AR, Z2ELR—EREHEEE A B
[LLFEfE % ] (Read to Learn, Learn to Write R2L) Hi David Rose 5 ].R. Martin (2012) J£6 72
RAEThAERE S 5 (SFL) M SR (1) SO AUER L . e — Mo i B RE B AR IR A A A A RE 3
RN . BGOSRy T4 ] 5l AR AR NGS5 Mk SEMHELLAIERE 3, SeAdiElL

RRAERE . BRAEEL (2018) WHFLER/R, R2L A AU TH IR E RS S AR ) vh SCRE R 3 B M R R
R P

R2L JEHIAE T SCHRAIAE AL D PE B . TESL IR R 2 — i O e 5 KR S S8 el s B R
Pt 2%, i AL I BRI T R2L #OM AL, FERIEHERERE K /NS R2L Bob) B8 A& sk
Z.o B8 Al WU BL, W ARAERR AL e R e i RS AR SO R it 2, X
A PR AEPEAL & 2 A8 1 B N B AR R, SN 2 W B SO, & RS
B EPRARTHKCOPAE ALt B3 [RESELThRE ] o RUREt AL(ERSIE, WIRERL Erahis AL, RE
i [ pE—E— M i | BCRIEERAS LRl . AW TUE SUR AN LB F (GenAD#E 538 &
£ SFL HBEGR, AT HCRIRGT RE TS AT RO SR I T O RE

AW F A EBEE NPAR S N2 B B st #. DT =B — R —
AR, 8L ALIIA R2L SOR 25306 o 55 =#H B0 R2L RS, &8l BT
BEGNR, VDR E R, DRPAE S SRR @i Al #R a5 5
FIBEERITT, v B U E IR 27, IR W S R AR FERE S A 1 SR

2EEH
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How to get to City University of Hong Kong

Campus address: City University of Hong Kong, 83 Tat Chee Avenue, Kowloon Tong,
Hong Kong SAR (Hidk: H BE#RrHIATEUR LRI B AT K S)
Conference venue: LI Building, Room: LI-3505 (X =ZHBE AR 3505 %)

1. Arriving by Air

From Hong Kong International Airport to Kowloon Tong, there are three options:

A. By MTR
Line Board — 3 transfers
Airport Express Airport Station — Tsing Yi (5 4X)

Tung Chung Line (Orange line) | Tsing Yi — Lai King (% 5)

Tsuen Wan Line (Red line) Lai King — Prince Edward (K1)

Kwun Tong Line (Green line) Prince Edward — Kowloon Tong (JUHEYE C 1)

At Kowloon Tong Station, take Exit C and follow the signs to CityU.
B. By Bus

From the Airport Bus Terminal, take Citybus E22 and alight at Shek Kip Mei Park (Cornwall
Street) in Kowloon Tong, then walk to campus.

Note: Buses accept Octopus card (/\i#i# ) or exact coins only — NO change is given.

C. Taxi

Take a taxi at the Airport taxi area. The fare from the Airport to CityU is roughly HKD300—
360, including per-piece luggage charges and tunnel/bridge tolls.

Destination

City University of Hong Kong, 83 Tat Chee Avenue, Kowloon Tong.

D. Airport Express + Taxi

Take the airport Express to Tsing Yi (HKD73), then cross the hallway to take a taxi to CityU
(about HKD130).

2. Arriving by High-Speed Rail

For arrivals at Hong Kong West Kowloon Station. Transfer to the MTR as follows:



Line

Board — Alight

On foot

West Kowloon Station (75 JL/#¥4) — Austin Station (11 fd]
pr)

Tuen Ma Line (Brown line)

Austin — Hung Hom (ZL7#))

East Rail Line (Light blue line)

Hung Hom — Kowloon Tong (JL/E3#)

At Kowloon Tong Station, Take Exit C and follow the signs to CityU.

3. Campus map
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4. Hong Kong Mass Transit Railway (MTR) Map

7 35 p% A2 B MTR system
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5. Navigation screenshots from Google Map

From airport to City University of Hong Kong | From High-speed rail to City University of Hong
Kong

14:08-15:113(1hr5min) Bl < &

14:04 - 14:31 (27 min) bl < &
o EED > OMETIED > ©
[ Tuen Ma Une JRR ) EostRaiine JRRE (%Y Tuen Ma Line JRI < East Rail Line JESNE
2:08PM from Airport 2:04 PM from Austin

#9min  every 10 min HK$9.00 £9min every7min
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4. FHH A

7 35 0% A2 B MTR system map

HEH

FKI 7k
Tin Shui Wai LoWu  Sheung Shui

O O O O
L7k '}\ﬂ! ] KA B il" KA % S5l ESE T

X e Foning TolboMarket  Universty Giyone  shekMun  ToiShiHang  Hemgon  MaOmohan  ViekalSha
Long Ping *
Jee Kt 15 ¥ A
- ARo O §RNE.
Toentong
) A1) LA
14 shaTin Che Kung Temple.
i Shong Road
o)
i R Kl
Tuen Mun \ Taoen W West vt
9 k@l EE %y mE FE gk i g dOkfl STl Bl
TouenWan ToiViokau Kwaifing  Kwaifong  Laiking Cheung Shaan  Sham ShuiPo KowloonTong ) R —
- O O » 0 Keison'8oy
ks Tie
rchiko s W ek
) princeEdward 0 g iy
[LIE] KaiTak NgauTau Kok Polam
Nom Cheong . "
1SR Mong ok 1 L3sk e}
AsiaWorld-Expo ? Mong Kok East 2 !E!:E’Yong 5l
R 2 ‘Sung Wong Tol. Hang Hau
) YouMaTe N
i P ] "t g
e D Gimpic Ho ManTin ET -0 LaTin .
Rirport Teung wang
e bl A s
isneyland Resort i J 3¢
T L & vaslong T e tong

HE
LOHAS Park

East i Sha Tsui

fTht
Exhibition Centre

o
ity S K i

O
WG AR ARG
HKU

5t it defy i Kt P
Kennedy Town SaifingPun  SheungWan  Central & Wanhai  CousewayBay ~ TinHau  FortressHil  NorthPoint  QuamyBay  TaiKoo  SeiWanHo
Admiralty
s
. (Epect
WA au KeiWan
O Ocean ark Shauei o
- o AL
o SRS e O Heng Fa Chuen
L ’
- Wong Chuk Hang
' o o .
ok B
Ak A Chaitan
SouthHorizons  LeiTung

XVI



5. A EH B SR T

MBI AL A T K2

K

13:58 - 14:52 (54 43%h)

B < a

O > oEED > 0ED > ©

> F
13:58 N IR IE R T
£7 5% HS105%

B #maam

FREMRRS
EEAEADKEIR

13:58

Qeeeee O

13:58 s

o | EEsx

v 1T 5% (ER)

14:15 o) =K
14:18
e B2

v 358 (8i%)

w2 L g
14:25
© iR
v 1058 (51%)
1435 & x7uk
14:41

o | Euess
v 458 (218)

14:45 HEENELS

F17

Vv KEJT 53R, 450 K

@eccccccccee O

EREHAE
FRNEEEZ 83

14:52

XVII

M HE PY L e s BT A P T

14:04 - 14:28

(4 9% B

O > 6 > +

14:04\EIBASE
HK$9.00 #6498 E1HH
G #FmaBam
14:04 O FEBNIRIE
N FAMEH Austin RAW
104 O 18
o B mED
v 4nm (21
14:08 o) ﬂmﬂa
14:17
© | EEf&%
v 558 (215)
14:22 O hEENELL
t . T
o v A6 5. 450 K
1428 @ FEEWMHKFE
HFENEEEZ K83






